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Section 1
Instructions for Using the
Implementation Tools

Purpose of Implementation Tools

The tools contained in this companion document to the Alaska School Counseling Framework (ASCF) are intended to help districts conduct activities that are critical to the successful implementation of a comprehensive school counseling program. In addition to these tools, readers are encouraged to visit the following websites that are rich and very useful.

· American School Counselor Association. www.schoolcounselor.org
· Rhode Island School Counselor Association—The RISCA Toolkits. www.rischoolcounselor.org
· Center for School Counseling Outcome Research. www.cscor.org 

· Support Personnel Accountability Report Card. www.sparconline.net 

· EZAnalyze. www.ezanalyze.com 

The document is organized into seven sections.
	
	Section
	Description

	1
	Instructions for Using Implementation Tools
	Describes how to use the tools contained in this document.

	2
	Standards (Student Outcomes)
	Exercises in understanding relevant standards and identifying what can be done to make your counseling program standards-based.

	3
	School Counseling Curriculum Activities
	Provides sample documented curriculum activities for the academic, career and personal/social domains.

	4
	Responsive Services Policies and Protocols
	Discusses the importance of policies and protocols and provides documented protocols for critical areas impacting school counselors.

	5
	Itinerant and Rural Counseling in Alaska
	Provides valuable information and useful tips for working as a counselor in “Bush” Alaska.

	6
	School Counselor Accountability
	Contains performance standards for Alaskan school counselors (developed by the Alaska School Counselor Association) and a sample performance evaluation form.

	7
	Electronic Resources
	Provides an annotated list of resources available online.


Section 2
Standards
Comprehensive developmental school counseling programs are standards-based. This section focuses on relevant standards that can be used to define student outcomes. Six documents are provided to help you understand what it means for school counseling programs to be standards-based. The table below identifies the documents and suggests steps you can take to translate your ideas into action. A successful standards-based program requires a community of dialog and self-reflections. We need to be able to reflect on our practice, assess its impact and figure out how to improve it, both individually and as a school community.

	Document
	Instructions

	What Does It Mean to Be Standards-Based?
	· Review the thoughts on what it means to be standards-based.

· What does being standards-based mean to you? To your colleagues?

· If you had to improve your school/district’s approach to being standards-based, what would you do?

	Unpacking the ASCA Standards (Student Outcomes)
	· This document consists of two parts.

· ASCA standards with accompanying competencies and indicators. Review the standards’ language.

· Unpacking the Standards. This is an exercise with guided questions that focuses on what the standards language actually suggests in terms of student outcomes. Complete this exercise as a group and identify areas in which your school/district needs to improve (e.g., awareness of standards, use of standards in the curriculum and classroom, use of standards as assessment criteria).

· For areas that need work, schedule topics at department meetings and other decision-making venues to begin addressing the problem,

	National Career Development Guidelines (NCDG)
	· This document provides a high level overview of the National Career Development Guidelines. Review the document, focusing on the similarities between ASCA and NCDG.

· Discuss the extent to which students are being asked to meet these standards and demonstrate their progress toward achieving them.

· Develop action steps for strengthening the integration of ASCA and NCDG in the curriculum and classroom.

	Alaska Employability Standards
	· These standards should be embedded in and woven through the entire counseling curriculum. Review the standards and determine to what extent students acquire the knowledge and practice the skills required for successful employment.


	Document
	Instructions

	Crosswalk: ASCA, NCDG, AK Employability Standard
	· Sets of standards need to be integrated. In life, we respond to situations using a combined set of proficiencies. It is therefore important to understand how the standards we ask to students to achieve all relate to one another.

· This crosswalk shows the alignment of the ASCA Standards, National Career Development Guidelines, and the Alaska Employability Standards.

· What does this crosswalk tell you about how well you are delivering a standards-based program?

· What does the crosswalk tell you about how well these standards are integrated into your curriculum? Tool is provided to help you align ASCA standards with the NCDG

	Cultural Standards for Students
	· Cultural competencies are critical in a diverse society. Review the Cultural Standards for Students and determine the extent to which the counseling curriculum helps prepare students for cultural competency.

· How would you improve your current curriculum and other efforts?

	The 40 Developmental Assets
	· This is a program that has been used in many Alaskan districts. The developmental assets can be used as standards we want students to achieve. Review the 40 assets. Are any of them currently being used as performance standards/indicators? Would your school/ district benefit from their use?


What Does It Mean to be Standards-Based?

— A standard is a target that we shoot for—a result we hope to achieve. Student standards are the results we want students to achieve through their participation in the counseling program.

What Does Standards-Based Mean?

· Clearly identifying the results we want students to achieve that are aligned with educational and workplace requirements.

· Having high expectations for all students. High standards without high expectations are meaningless.

· Delivering quality opportunities for students to learn how to achieve the results.

· Providing meaningful opportunities for students to demonstrate what they know and are able to do as a result of what we have taught them.

· Gathering evidence that students are progressing toward or achieving the standards.

What Evidence Do We Want to Gather about Student Progress towards Standards?

To demonstrate the impact of the school counseling program, we need to be able to show that students have successfully:
· Acquired relevant knowledge.

· Developed appropriate skills (skill is the ability to do).

· Adopted attitudes and behaviors that lead to success.

· Applied their knowledge, skills and attitude in meaningful ways to real-life contexts.

Multiple Sets of Standards

This exercise identifies primary sets of student standards and competencies that are relevant to a K-12 school counseling program.

· The ASCA National Model has nine student standards (outcomes) with competencies and indicators. They are distributed across three developmental domains: academic, career and personal/social.

· The National Career Development Guidelines (NCDG) are closely aligned with the ASCA standards as career development and career readiness in students is an integral part of the counselors’ mission.

· The Alaska Employability Standards play an important role in ensuring that all students finish high school capable of making informed decision regarding their post-secondary options.

· The Alaska Cultural Standards for Students focus on the cultural sensitivity required in a diverse society.

ASCA Standards, Competencies & Indicators

Academic Development Domain

	Standard
	Competency
	Indicator

	A-A
	Students will acquire the attitudes, knowledge, and skills that contribute to effective learning in school and across the life span.
	A1
	Improve Academic Self-concept
	A:A1.1
	Articulate feelings of competence and confidence as learners

	
	
	
	
	A:A1.2
	Display a positive interest in learning

	
	
	
	
	A:A1.3
	Take pride in work and achievements

	
	
	
	
	A:A1.4
	Accept mistakes as essential to the learning process

	
	
	
	
	A:A1.5
	Identify attitudes and behaviors which lead to successful learning

	
	
	A2
	Acquire Skills for Improving Learning
	A:A2.1
	 Apply time management and task management skills

	
	
	
	
	A:A2.2
	Demonstrate how effort and persistence positively affect learning

	
	
	
	
	A:A2.3
	Use communications skills to know when and how to ask for help when needed

	
	
	
	
	A:A2.4
	Apply knowledge and learning styles to positively influence school performance

	
	
	A3
	Achieve School Success
	A:A3.1
	Take responsibility for their actions

	
	
	
	
	A:A3.2
	Demonstrate the ability to work independently, as well as the ability to work cooperatively with other students

	
	
	
	
	A:A3.3
	Develop a broad range of interest and abilities

	
	
	
	
	A:A3.4
	Demonstrate dependability, productivity, and initiative

	
	
	
	
	A:A3.5
	Share knowledge


	Standard
	Competency
	Indicator

	AB
	Students will complete school with the academic preparation essential to choose from a wide range of substantial postsecondary options, including college.
	B1
	Improve Learning
	A:B1.1
	Demonstrate the motivation to achieve individual potential

	
	
	
	
	A:B1.2
	Learn and apply critical thinking skills

	
	
	
	
	A:B1.3
	Apply the study skills necessary for academic success at each level

	
	
	
	
	A:B1.4
	Seek information and support from faculty, staff, family and peers

	
	
	
	
	A:B1.5
	Organize and apply academic information from a variety of sources

	
	
	
	
	A:B1.6
	Use knowledge of  learning styles to positively influence school performance

	
	
	
	
	A:B1.7
	Become a self-directed and independent learner

	
	
	B2
	Plan to Achieve Goals
	A:B2.1
	Establish challenging academic goals in elementary, middle/junior high, and high school

	
	
	
	
	A:B2.2
	Use assessment results in educational planning

	
	
	
	
	A:B2.3
	Develop and implement an annual plan of study to maximize academic ability and achievement

	
	
	
	
	A:B2.4
	Apply knowledge of aptitudes and interests to goal setting

	
	
	
	
	A:B2.5
	Use problem-solving and decision-making skills to assess progress toward educational goals

	
	
	
	
	A:B2.6
	Understand the relationship between classroom performance and success in school

	
	
	
	
	A:B2.7
	Identify post-secondary options consistent with interests, achievement, aptitude, and abilities


	Standard
	Competency
	Indicator

	AC
	Students will understand the relationship of academics to the world of work, and to life at home and in the community.
	C1
	Relate School to Life Experience
	A:C1.1
	Demonstrate the ability to balance school, studies, extracurricular activities, leisure time, and family life

	
	
	
	
	A:C1.2
	Seek co-curricular and community experiences to enhance the school  experience

	
	
	
	
	A:C1.3
	Understand the relationship between learning and work

	
	
	
	
	A:C1.4
	Demonstrate an understanding of the value of lifelong learning as essential to seeking, obtaining, and maintaining life goals

	
	
	
	
	A:C1.5
	 Understand that school success is the preparation to make the transition from student to community member

	
	
	
	
	A:C1.6
	Understand how school success and academic achievement enhance future career and vocational opportunities


Career Development Domain
	Standard
	Competency
	Indicator

	CA
	Students will acquire the skills to investigate the world of work in relation to knowledge of self and to make informed career decisions.
	A:1
	Develop Career Awareness
	C:A1.1
	Develop skills to locate, evaluate, and interpret career information

	
	
	
	
	C:A1.2
	Learn about the variety of traditional and nontraditional occupations

	
	
	
	
	C:A1.3
	Develop an awareness of personal abilities, skills, interests, and motivations

	
	
	
	
	C:A1.4
	Learn how to interact and work cooperatively in teams

	
	
	
	
	C:A1.5
	 Learn to make decisions

	
	
	
	
	C:A1.6
	Learn how to set goals

	
	
	
	
	C:A1.7
	Understand the importance of planning

	
	
	
	
	C:A1.8
	Pursue and develop competency in areas of interest

	
	
	
	
	C:A1.9
	Develop hobbies and vocational interests

	
	
	
	
	C:A1.10
	Balance between work and leisure time


	Standard
	Competency
	Indicator

	CA
	
	A:2
	Develop Employment Readiness
	C:A2.1
	Acquire employability skills such as working on a team, problem-solving and organizational skills

	
	
	
	
	C:A2.2
	Apply job readiness skills to seek employment opportunities

	
	
	
	
	C:A2.3
	Demonstrate knowledge about the changing workplace

	
	
	
	
	C:A2.4
	Learn about the rights and responsibilities of employers and employees

	
	
	
	
	C:A2.5
	Learn to respect individual uniqueness in the workplace

	
	
	
	
	C:A2.6
	Learn how to write a resume

	
	
	
	
	C:A2.7
	Develop a positive attitude toward work and learning

	
	
	
	
	C:A2.8
	Understand the importance of responsibility, dependability, punctuality, integrity, and effort in the workplace

	
	
	
	
	C:A2.9
	Utilize time and task-management skills

	CB
	Students will employ strategies to achieve future career goals with success and satisfaction.
	B:1
	Acquire Career Information
	C:B1.1
	Apply decision making skills to career planning, course selection, and career transition

	
	
	
	
	C:B1.2
	Identify personal skills, interests, and abilities and relate them to current career choice

	
	
	
	
	C:B1.3
	Demonstrate knowledge of the career planning process

	
	
	
	
	C:B1.4
	Know the various ways in which occupations can be classified

	
	
	
	
	C:B1.5
	Use research and information resources to obtain career information

	
	
	
	
	C:B1.6
	Learn to use the internet to access career planning information

	
	
	
	
	C:B1.7
	Describe traditional and non-traditional occupations and how these relate to career choice

	
	
	
	
	C:B1.8
	Understand how changing economic and societal needs influence employment trends and future training


	Standard
	Competency
	Indicator

	
	
	B:2
	Identify Career Goals
	C:B2.1
	Demonstrate awareness of the education and training needed to achieve career goals

	
	
	
	
	C:B2.2
	Assess and modify their educational plan to support career

	
	
	
	
	C:B2.3
	Use employability and job readiness skills in internship, mentoring, shadowing and/or other work experience.

	
	
	
	
	C:B2.4
	Select course work that is related to career interests

	
	
	
	
	C:B2.5
	Maintain a career planning portfolio

	CC
	Students will understand the relationship between personal qualities, education, training, and the world of work.
	C:1
	Acquire Knowledge to Achieve Career Goals
	C:C1.1
	Understand the relationship between educational achievement and career success

	
	
	
	
	C:C1.2
	Explain how work can help to achieve personal success and satisfaction

	
	
	
	
	C:C1.3
	Identify personal preferences and interests which influence career choice and success

	
	
	
	
	C:C1.4
	Understand that the changing workplace requires lifelong learning and acquiring new skills

	
	
	
	
	C:C1.5
	Describe the effect of work on lifestyle

	
	
	
	
	C:C1.6
	Understand the importance of equity and access in career choice

	
	
	
	
	C:C1.7
	Understand that work is an important and satisfying means of personal expression

	
	
	C2
	Apply Skills to Achieve Career Goals
	C:C2.1
	Demonstrate how interests, abilities and achievement relate to achieving personal, social, educational, and career goals

	
	
	
	
	C:C2.2
	Learn how to use conflict management skills with peers and adults

	
	
	
	
	C:C2.3
	Learn to work cooperatively with others as a team member

	
	
	
	
	C:C2.4
	Apply academic and employment readiness skills in work-based learning situations such as internships, shadowing, and/or mentoring experiences


Personal/Social Domain

	Standard
	Competency
	Indicator

	PSA
	Students will acquire the knowledge, attitudes, and interpersonal skills to help them understand and respect self and others.
	A1
	Acquire Self-Knowledge
	PS:A1.1
	Develop positive attitudes toward self as a unique and worthy person

	
	
	
	
	PS:A1.2
	Identify values, attitudes and beliefs

	
	
	
	
	PS:A1.3
	Learn the goal-setting process

	
	
	
	
	PS:A1.4
	Understand change is a part of growth

	
	
	
	
	PS:A1.5
	Identify and express feelings

	
	
	
	
	PS:A1.6
	Distinguish between appropriate and inappropriate behavior

	
	
	
	
	PS:A1.7
	 Recognize personal boundaries, rights, and privacy needs

	
	
	
	
	PS:A1.8
	Understand the need for self-control and how to practice it

	
	
	
	
	PS:A1.9
	Demonstrate cooperative behavior in groups

	
	
	
	
	PS:A1.10
	Identify personal strengths and assets

	
	
	
	
	PS:A1.11
	Identify and discuss changing personal and social roles

	
	
	
	
	PS:A1.12
	 Identify and recognize changing family roles

	
	
	A2
	Acquire Interpersonal Skills
	PS:A2.1
	Recognize that everyone has rights and responsibilities

	
	
	
	
	PS:A2.2
	Respect alternative points of view

	
	
	
	
	PS:A2.3
	Recognize, accept, respect and appreciate individual differences

	
	
	
	
	PS:A2.4
	Recognize, accept and appreciate ethnic and cultural diversity

	
	
	
	
	PS:A2.5
	Recognize and respect differences in various family configurations

	
	
	
	
	PS:A2.6
	Use effective communications skills

	
	
	
	
	PS:A2.7
	Know that communication involves speaking, listening, and nonverbal behavior

	
	
	
	
	PS:A2.8
	Learn how to make and keep friends


	Standard
	Competency
	Indicator

	PSB
	Students will make decisions set goals, and take necessary action to achieve goals.
	B1
	Self-Knowledge Application
	PS:B1.1
	Use a decision-making and problem-solving model

	
	
	
	
	PS:B1.2
	Understand consequences of decisions and choices

	
	
	
	
	PS:B1.3
	Identify alternative solutions to a problem

	
	
	
	
	PS:B1.4
	Develop effective coping skills for dealing with problems

	
	
	
	
	PS:B1.5
	Demonstrate when, where and how to seek help for solving problems and making decisions

	
	
	
	
	PS:B1.6
	Know how to apply conflict resolution skills

	
	
	
	
	PS:B1.7
	Demonstrate a respect and appreciation for individual and cultural differences

	
	
	
	
	PS:B1.8
	Know when peer pressure is influencing a decision

	
	
	
	
	PS:B1.9
	Identify long- and short-term goals

	
	
	
	
	PS:B1.10
	Identify alternative ways of achieving goals

	
	
	
	
	PS:B1.11
	Use persistence and perseverance in acquiring knowledge and skills

	
	
	
	
	PS:B1.12
	Develop an action plan to set and achieve realistic goals


	Standard
	Competency
	Indicator

	PSC
	Students will understand safety and survival skills.
	C1
	Acquire Personal Safety Skills
	PS:C1.1
	Demonstrate knowledge of personal information (i.e. Telephone number, home address, emergency contact)

	
	
	
	
	PS:C1.2
	Learn about the relationship between rules, laws, safety, and the protection of rights of the individual 

	
	
	
	
	PS:C1.3
	 Learn about the differences between appropriate and inappropriate physical contact

	
	
	
	
	PS:C1.4
	Demonstrate the ability to set boundaries, rights and personal privacy

	
	
	
	
	PS:C1.5
	Differentiate between situations requiring peer support and situations requiring adult professional help

	
	
	
	
	PS:C1.6
	Identify resource people in the school and community, and know how to seek their help

	
	
	
	
	PS:C1.7
	Apply effective problem-solving and decision-making skills to make safe and healthy choices

	
	
	
	
	PS:C1.8
	Learn about the emotional and physical dangers of substance use and abuse

	
	
	
	
	PS:C1.9
	Learn how to cope with peer pressure

	
	
	
	
	PS:C1.10
	Learn techniques for managing stress and conflict

	
	
	
	
	PS:C1.11
	Learn coping skills for managing life events


Unpacking the ASCA Standards
Academic
	
	Standards
	Competencies
	Guided Questions
	Processes & Products

	A
	Students will acquire the attitudes, knowledge, and skills that contribute to effective learning in school and across the life span.
	Develop and maintain a positive academic self-concept. [A-A1]
	What are the attitudes?

What knowledge is required?

What are the skills?

How do you know a positive academic self-concept when you see one? (List of characteristics)

What is an integrated set of learning skills?

What skills are included in the skill set?

What are the characteristics of school success?
	Students participate in activities that focus on the knowledge, skill, and attitude requirements for their success.

Lists of requirements are developed (with student input) and documented.

Students maintain a journal/portfolio that contains these lists.

Students are encouraged to explore how well they meet the requirements, and to develop personal plans for improving

	
	
	Acquire and use integrated sets of learning skills (e.g., applied learning, employability). [A-A2]
	
	

	
	
	Identify and demonstrate characteristics of school success. [A-A3]
	
	

	B
	Students will complete school with the academic preparation essential to choose from a wide range of substantial postsecondary options, including college.
	Explore and identify postsecondary options. [A-B1]
	What is required to ensure students will complete school with the academic preparation necessary to pursue secondary options of their choice?

What type of activities will enable students to explore and identify postsecondary options?

How to structure curriculum so that academic rigor and career development are both emphasized?

How do we get students involved in the decision-making processes regarding their academic preparation?
	Students prepare an Academic Development Plan to guide their academic preparation for selected career pathways.

Students participate in activities that focus on what post-secondary options are available and how to prepare for them (e.g., interest inventories, applications for college and/or employment).

	
	
	Develop goals and plans for their future, including participation in decision-making processes regarding their academic preparation. [A-B2]
	
	

	C
	Students will understand the relationship of academics to the world of work, and to life at home and in the community.
	Investigate and describe ways in which what they are learning applies to the world of work, their home, and community. [A-C1]
	What relationships between the world of work, home, and the community do you want students to investigate?
	Students participate in activities that relate what they are learning to work, home, and community.

Students have opportunities to describe and document examples of how what they are learning applies in their lives.

Students maintain a copy in their journal.


Career

	
	Standards
	Competencies
	Guided Questions
	Processes & Products

	A
	Students will acquire the skills to investigate the world of work in relation to knowledge of self and to make informed career decisions.
	Identify career interests and aptitudes. [C-A1]
	How will you help students identify their career interests and aptitudes?

Of what should students be aware? What are the requirements for success in a career?
	Students prepare a Career Development Plan (in conjunction with their Academic Development Plan) to guide them in preparing for a career.

Students participate in activities that focus on what is required for success in their careers, producing a list of the requirements.

Students maintain a journal/portfolio that contains these lists.

Students are encouraged to explore how well they meet the requirements, and demonstrate their progress.

	
	
	Demonstrate awareness of what is required to prepare for, and succeed in, a variety of careers. [C-A2]
	
	

	B
	Students will employ strategies to achieve future career success and satisfaction.
	Identify and discuss employment readiness skills (e.g., responsibility, timeliness, decision-making, research and planning, communication). [C-B1]
	What are employment readiness skills?

What constitutes a good plan for acquiring career information?
	Students prepare a Career Development Plan to help them select and prepare for careers. Action steps for acquiring career information are part of the Career Development Plan.

	
	
	Develop, implement and evaluate a plan for acquiring career information using multiple methods (e.g., Internet, library, letter writing, phone call). [C-B2]
	
	

	C
	Students will understand the relationship between personal qualities, education and training, and the world of work.
	Describe their personal role and responsibilities in school and the world of work. [C-C1]
	What are the personal qualities?

What does it mean to be personally responsible?

How does being responsible help or hurt one’s career?
	Students participate in activities that focus on the relationship between personal qualities, education and training, and the workplace.

Students have opportunities to describe and document examples of how they manifest these qualities.

Students maintain a copy in their notebook/ journal.


Personal/Social

	
	Standards
	Competencies
	Guided Questions
	Processes & Products

	A
	Students will acquire the attitudes, knowledge, and interpersonal skills to help them understand and respect self and others.
	Discuss and give examples of the attitudes, knowledge and interpersonal skills required for respect of self and others. [PS-A1]
	What are the attitudes?

What knowledge is required?

What are the interpersonal skills?
	Students participate in activities that focus on the knowledge, skill, and attitude requirements for respecting self and others.

Lists of requirements are developed (with student input) and documented.

Students maintain the lists in their journals/portfolios.

Students are encouraged to explore how well they meet the requirements, and to develop personal plans for improving.

	B
	Students will make decisions, set goals, and take necessary action to achieve goals.
	Develop, implement and evaluate plans for their future. [PS-B1]
	What is required to help students make decisions, set goals and take action?

What are the components of a good plan?
	These activities provide input into the development of the Academic and Career Development Plans.

	C
	Students will understand safety and survival skills.
	Discuss and give examples of how they prepare for and use safety and survival skills in their lives. [PS-C1]
	What are the safety skills?

What are the survival skills?

How do/should your students prepare?
	Students participate in activities that focus on safety and survival skills.

Lists of requirements are developed (with student input) and documented.

Students maintain the lists in their journals/portfolios.

Students are encouraged to explore how well they meet the requirements, and to develop personal plans for improving.

A Personal Safety & Survival Plan is the third component of the Individualized Learning Plan required for every student.


[Source: RISCA Toolkit #2, 2007)

National Career Development Guidelines (NCDG)

The Alaska School Counseling Framework: Implementation Tools provides a high level overview of the guidelines. See the “What Does It Mean to be Standards-Based?” exercise on page in this volume. The exercise helps you grasp the intent of the ASCA standards and aligns ASCA, NCDG and Alaska Employability Standards.

The NCDG focuses on the same three developmental domains as the ASCA standards, with slightly different titles.
Personal Social Development Domain (PS)

PS1—Develop understanding of self to build and maintain a positive self-concept.

PS2—Develop positive interpersonal skills including respect for diversity.

PS3—Integrate growth and change into your career development.

PS4—Balance personal, leisure, community, learner, family and work roles.

Educational Achievement and Lifelong Learning Domain (ED)

ED1—Attain educational achievement and performance levels needed to reach your personal and career goals.

ED2—Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.

Career Management Domain (CM)

CM1—Create and manage a career plan that meets your career goals.

CM2—Use a process of decision-making as one component of career development.

CM3—Use accurate, current and unbiased career information during career planning and management.

CM4—Master academic, occupational and general employability skills in order to obtain, create, maintain and/or advance your employment.

CM5—Integrate changing employment trends, societal needs and economic conditions into your career plans.

Indicators and Learning Stages

The goals are detailed by more than 200 indicators that highlight the knowledge and skills needed to achieve them. (See following pages for a complete list of the Guidelines indicators.)  Each indicator is presented in three learning stages derived from Bloom’s Taxonomy. They represent a developmental sequence of Knowledge Acquisition, Application and Reflection (see below). The stages describe learning competency. They are not tied to an individual’s age or level of education. Together, the Guidelines goals and indicators can be the basis for K-Adult career development program content and evaluation.

· Learning Stage 1. KNOWLEDGE ACQUISITION (K). Youth and adults at the Knowledge Acquisition Stage expand awareness and build comprehension of knowledge. They can recall, recognize, describe, identify, clarify, discuss, explain, summarize, query, investigate and compile new information about the knowledge.

· Learning Stage 2. APPLICATION (A). Youth and adults at the Application Stage experience acquired knowledge by applying it to situations and to self. They seek out ways to use the knowledge. For example, they can demonstrate, employ, perform, illustrate and solve problems related to the knowledge.

· Learning Stage 3. REFLECTION I. Youth and adults at the Reflection Stage analyze, synthesize, judge, assess and evaluate knowledge in accord with their own goals, values and beliefs. They decide whether or not to integrate the knowledge into their ongoing response to situations and adjust their behavior accordingly.

References
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It is the responsibility of the school counselor to develop a process and proce

dure for managing and evaluating a comprehensive developmental program of
guidance and counseling,

RESPONSIVE SERVICES - _—
M| It is the responsibility of the school counselor to provide counseling opportuni

ties for student s needs through individual, small group, and career counseling,

in order for students to achieve their highest potential.

IMPLEMENTATION OF GUIDANCE CURRICULUM - -
It is the responsibility of the school counselor to implement a developmental,

preventive guidance program, consistent with the district s curriculum, in an

environment that is conducive to learning.

[«]

CONSULTATION/COLLABORATION — >
It is the responsibility of the school counselor to fundion in a cooperative
process, to assist others in meeting the needs of students.

=

MUILTICULTURAL AWARENESS -
It is the responsibility of the school counselor to develop awareness, sensitivity,
and understanding of cultural differences, including locl cultures.

[]

PROFESSIONAL LEADERSHIP - -
It is the responsibility of the school counselor to provide professional leader

ship within the school, community, and education profession to improve

student learning and well being, consistent with the Alaska School Counseling

Program.

PROFESSIONAL DEVELOPMENT AND STANDARDS
Pl I is the responsibility of the school counselor to adhere to professional stan
dards and engage in professional development.

The purposes of counselor evaluation indude:

- Promoting personal growth and self evaluation among staff; -+ Communicating what is valued in the counseling process;
- Promoting self reflection on his/her counseling practices; = Promoting collaboration among teachers, administrators, and others.
- Demonstrating professional accountability in relation to general job

responsibilities;

Supervisor s Signature Date

Evaluatee's Signature” Date

“The signature does not constitute endorsement of the evaluation but indicates the evaluation has been read and discussed. Additional sheets may be attached by the
evaluator or by the evaluatee who desires to make a comment.



National Career Development Guidelines Revision—09/30/04
Alaska Employability Standards
The State Board of Education & Early Development has adopted into regulation Content Standards in various areas.  Content standards are broad statements of what students should know and be able to do as a result of their public school experience.
Employability Standards are a critical part of student learning. Proficiency in achieving Alaska’s content standards is fundamental to creating an employable individual. These employability standards are to be used in conjunction with Alaska’s academic content and performance standards to ensure Alaska students have the skills and knowledge necessary to be good citizens, effective parents, productive workers, and most of all, life-long learners. Alaska students are expected to learn how to learn and apply their skills and knowledge in a variety of settings to create a satisfying and productive life. These standards are designed to promote successful student transition from school to work. 
. 

	#
	Standard
	A student who meets this standard should

	A
	A student should be able to develop and be able to use employability skills in order to effectively make the transition from school to work and life-long learning.
	1. Develop and maintain a work ethic necessary for success in the workplace   that includes honesty, integrity, dependability, punctuality, self discipline, initiative, reliability, accuracy, productivity, respect and perseverance. 

2. Understand how to apply skills and academic knowledge in a variety of work settings. 
3. Understand the process for seeking employment including resume development, application completion, interview skills and appropriate dress for work settings. 
4. Understand the process for developing self-employment opportunities including marketing studies, business plan development, and managing business finances. 
5. Understand how an individual job fits into the overall organization and
how the organization fits into the overall economy. 
6. Understand the need for safe practices in workplaces. 
7. Understand employer and employee rights and responsibilities.

	B
	A student should be able to identify career interests and plan for career options.
	1. Identify and appreciate personal interests, aptitudes, abilities, and  priorities. 
2. Identify possible career options, considering both employment and self employment and understand how changes in the workplace affect career choice.

3. Use labor market information to identify occupational and economic trends and opportunities, and evaluate possible career options. 
4. Identify education and/or training needed for career options and advancement, and develop a career plan. 
5. Identify resources available to support education and training related to career possibilities. 


Crosswalk Between
ASCA, NCDG & AK Employability Standards

The ASCA National Standards (ASCA National Model, 2005) have been crosswalked with the National Career Development Guidelines. (2004) [Source: http://www.acrnetwork.org/ncdg/ncdg_ad_co.htm] and AK Employability Standards. A Quick Reference to help counselors complete the Standards Alignment is provided at the end of this section.
	ASCA Competency
	ASCA Indicator
	NCDG Goal
	NCDG Indicator
	AK Emp.
Std.
	Comp.

	A:A1
	Improve Academic Self-concept
	A:A1.1
	Articulate feelings of competence and confidence as learners.
	ED2
	Participate in ongoing, 
lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.
	ED2.A2
	Show how being a learner affects your identity.
	
	A
	
	2

	A:A1
	Improve Academic Self-concept
	A:A1.2
	Display a positive interest in learning.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A6
	Exhibit attitudes and behaviors that support educational achievement and performance.
	
	A
	
	2

	A:A1
	Improve Academic Self-concept
	A:A1.3
	Take pride in work and achievement.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.A5
	Demonstrate a positive self-concept through your behaviors and attitudes.
	
	A


	
	1

	A:A1
	Improve Academic Self-concept
	A:A1.4
	Accept mistakes as essential to the learning process.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A2
	Demonstrate strategies you are using to improve educational achievement and performance.
	
	A
	
	2

	A:A1
	Improve Academic Self-concept
	A:A1.4
	Accept mistakes as essential to the learning process.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A6
	Exhibit attitudes and behaviors that support educational achievement and performance.
	
	A
	
	1

	A:A1
	Improve Academic Self-concept
	A:A1.5
	Identify attitudes and behaviors that lead to successful learning.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.K2
	Identify strategies for improving educational achievement and performance.
	
	B
	
	1

	A:A2
	Acquire Skills for Improving Learning
	A:A2.1
	Apply time-management and task-management skills.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A3
	Demonstrate acquisition of study skills and learning habits that promote educational achievement and performance.
	.
	.

A
	
	1

	A:A2
	Acquire Skills for Improving Learning
	A:A2.2
	Demonstrate how effort and persistence positively affect learning.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A3
	Demonstrate acquisition of study skills and learning habits that promote educational achievement and performance
	
	A
	
	1

	A:A2
	Acquire Skills for Improving Learning
	A:A2.3
	Use communications skills to know when and how to ask for help when needed.
	PS3
	Integrate personal growth and change into your career development.
	PS3.A5
	Demonstrate the ability to seek assistance (e.g., with problems at school or work) from appropriate resources including other people
	
	B
	
	5

	A:A2
	Acquire Skills for Improving Learning
	A:A2.4
	Apply knowledge and learning styles to positively influence school performance.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A4
	Show how you are using learning style information to improve educational achievement and performance.
	.
	B.
	
	1

	A:A3
	Achieve School Success
	A:A3.1
	Take responsibility for their actions.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A8
	Demonstrate that you accept responsibility for your behavior
	
	A
	
	1

	A:A3
	Achieve School Success
	A:A3.2
	Demonstrate the ability to work independently, as well as the ability to work cooperatively with other students.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A4
	Demonstrate the ability to get along well with others and work effectively with them in groups
	
	A
	
	1

	A:A3
	Achieve School Success
	A:A3.2
	Demonstrate the ability to work independently, as well as the ability to work cooperatively with other students.
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy
	ED2.A3
	Demonstrate that you are an independent learner.
	.
	A
	.
	2



	A:A3
	Achieve School Success
	A:A3.3
	Develop a broad range of interests and abilities.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.A1
	Demonstrate behavior and decisions that reflect your interests, likes, and dislikes
	
	B
	
	1

	A:A3
	Achieve School Success
	A:A3.4
	Demonstrate dependability, productivity, and initiative.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept. 
	PS1.A3
	Give examples of when you demonstrated positive characteristics (e.g., honesty, dependability, responsibility, integrity, and loyalty).
	
	A
	
	1

	A:A3
	Achieve School Success
	A:A3.5
	Share knowledge.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A1
	Demonstrate effective communication skills
	
	A
	
	2



	A:B1
	Improve Learning
	A:B1.1
	Demonstrate the motivation to achieve individual potential. 
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A6
	Exhibit attitudes and behaviors that support educational achievement and performance.
	
	A
	
	2



	A:B1
	Improve Learning 
	A:B1.2
	Learn and apply critical thinking skills.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals. 
	ED1.A4
	Demonstrate educational achievement and performance levels needed to attain your personal and career goals.
	
	.

B
	
	4

	A:B1
	Improve Learning 
	A:B1.2
	Learn and apply critical thinking skills.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment. 
	CM4.A3
	Demonstrate attainment of general employability skills and personal qualities needed to be successful in school and employment.
	
	A
	
	1

	A:B1
	Improve Learning 
	A:B1.3
	Apply the study skills necessary for academic success at each level.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals. 
	ED1.A2
	Demonstrate strategies you are using to improve educational achievement and performance
	
	B
	
	4



	A:B1
	Improve Learning 
	A:B1.3
	Apply the study skills necessary for academic success at each level.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals. 
	ED1. A3
	Demonstrate acquisition of study skills and learning habits that promote educational achievement and performance.
	
	B
	
	4



	A:B1
	Improve Learning
	A:B1.4
	Seek information and support from faculty, staff, family and peers.
	PS3
	Integrate personal growth and change into your career development. 
	PS3.A5
	Demonstrate the ability to seek assistance from appropriate resources including other people
	
	A
	
	2



	A:B1
	Improve Learning 
	A:B1.5
	Organize and apply academic information from a variety of sources.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A8
	Show how the ability to acquire and use information has affected your educational achievement and performance.
	
	.

B
	
	5

	A:B1
	Improve Learning
	A:B1.6
	Use knowledge of learning styles to positively influence school performance. 
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A4
	Show how you are using learning style information to improve educational achievement and performance.
	
	B
	
	1

	A:B1
	Improve Learning
	A:B1.7
	Become a self-directed and independent learner.
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.
	ED2.A3
	Demonstrate that you are an independent learner
	
	A
	
	1

	A:B2
	Plan to Achieve Goals
	A:B2.1
	Establish challenging academic goals in elementary, middle/junior high and high school. 
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.K3
	Identify your short-term and long-term career goals 
	.
	B
	
	4.

	A:B2
	Plan to Achieve Goals 
	A:B2.2
	Use assessment results in educational planning.
	CM1
	Create and manage a career plan that meets your career goals. 
	CM1.K3
	Show that you have a plan to improve educational achievement and performance
	
	B
	
	4.

	A:B2
	Plan to Achieve Goals 
	A:B2.3
	Develop and implement annual plan of study to maximize academic ability and achievement. 
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals. 
	ED1.A5
	Identify your short-term and long-term career goals 
	
	B
	
	4.

	A:B2
	Plan to Achieve Goals 
	A:B2.4
	Apply knowledge of aptitudes and interests to goal setting. 
	CM1
	Create and manage a career plan that meets your career goals. 
	CM1.K3
	Evaluate how well you have attained educational achievement and performance levels needed to reach your personal and career goals.
	
	B
	
	4.

	A:B2
	Plan to Achieve Goals 
	A:B2.5
	Use problem-solving and decision-making skills to assess progress toward educational goals.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.R1
	Recognize the importance of educational achievement and performance to the attainment of personal and career goals
	
	A
	
	1

	A:B2
	Plan to Achieve Goals 
	A:B2.6
	Understand the relationship between classroom performance and success in school.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.K1
	Recognize that changes in the economy require you to acquire and update knowledge and skills throughout life.
	
	B
	
	2.

	A:B2
	Plan to Achieve Goals 
	A:B2.7
	Identify post-secondary options consistent with interests, achievement, aptitude and abilities.
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.
	ED2.K6
	Identify specific education/training programs 
	.  
	B
	
	4.

	A:C1
	Relate School to Life Experiences 
	A:C1.1
	Demonstrate the ability to balance school, studies, extracurricular activities, leisure time and family life.
	PS4
	Balance personal, leisure, community, learner, family, and work roles.
	PS4.A2
	Show how you are balancing your life roles
	
	A
	
	1



	A:C1
	Relate School to Life Experiences 
	A:C1.2
	Seek co-curricular and community experiences to enhance the school experience.
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.
	ED2.A7
	Demonstrate participation in informal learning experiences
	
	A
	
	2.

	A:C1
	Relate School to Life Experiences 
	A:C1.3
	Understand the relationship between learning and work.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals. 
	ED1.K7
	Recognize that your educational achievement and performance can lead to many workplace options
	
	A
	
	2.

	A:C1
	Relate School to Life Experiences 
	A:C1.4
	Demonstrate an understanding of the value of lifelong learning as essential to seeking, obtaining, and maintaining life goals.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.  
	ED1.K1
	Recognize the importance of educational achievement; performance to the attainment of personal & career goals.
	
	A
	
	2.

	A:C1
	Relate School to Life Experiences 
	A:C1.5
	Understand that school success is the preparation to make the transition from student to community member.
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy. 
	ED2.K4
	Describe the requirements for transition from one learning level to the next .
	.
	A
	
	2.

	A:C1
	Relate School to Life Experience 
	A:C1.6
	Understand how school success and academic achievement enhance future career and vocational opportunities. 
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.K7
	Recognize that your educational achievement and performance can lead to many workplace options
	
	A
	
	2.

	A:C1
	Relate School to Life Experience 
	A:C1.6
	Understand how school success and academic achievement enhance future career and vocational opportunities. 
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.
	ED2.R6
	Evaluate how participation in specific education/training affects your ability to function effectively in a diverse and changing economy.
	
	B
	
	3

	C:A1
	Develop Career Awareness
	C:A1.1
	Develop skills to locate, evaluate, and interpret career information.
	CM3
	Use accurate, current and unbiased career information during career planning and management.
	CM3.A2
	Demonstrate the ability to use different types of career information resources  to support career planning
	
	B
	
	2

	C:A1
	Develop Career Awareness 
	C:A1.2
	Learn about the variety of traditional and nontraditional occupations.
	CM3
	Use accurate, current and unbiased career information during career planning and management.
	CM3.K5
	Identify occupations that you might consider without regard to your gender, race, culture, or ability.
	
	B
	
	2

	C:A1
	Develop Career Awareness 
	C:A1.3
	Develop an awareness of personal abilities, skills, interests, and motivations.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.K1
	Identify your interests, likes, and dislikes.
	.
	B
	
	1

	C:A1
	Develop Career Awareness 
	C:A1.3
	Develop an awareness of personal abilities, skills, interests, and motivations.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.K2
	Identify your abilities, strengths, skills, and talents
	
	B
	
	2

	C:A1
	Develop Career Awareness 
	C:A1.4
	Learn how to interact and work cooperatively in teams.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K4
	Identify ways to get along well with others and work effectively with them in groups.
	
	A
	
	1

	C:A1
	Develop Career Awareness 
	C:A1.5
	Learn to make decisions.
	CM2
	Use a process of decision-making as one component of career development.
	CM2.A2
	Demonstrate the use of a decision-making model.
	
	B
	
	4

	C:A1
	Develop Career Awareness
	C:A1.6
	Learn how to set goals.
	CM1
	Create and manage a career plan that meets your career goals. 
	CM1.K3
	Identify your short-term and long-term career goals (e.g., education, employment, and lifestyle goals).
	
	B
	
	4

	C:A1
	Develop Career Awareness
	C:A1.7
	Understand the importance of planning.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.K1
	Recognize that career planning to attain your career goals is a lifelong process. 

 
	
	B
	
	4

	C:A1
	Develop Career Awareness
	C:A1.8
	Pursue and develop competency in areas of interest.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A1
	Demonstrate educational achievement and performance levels needed to attain your personal and career goals
	
	A
	
	2

	C:A1
	Develop Career Awareness
	C:A1.9
	Develop hobbies and vocational interests.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.A1
	Demonstrate behavior and decisions that reflect your interests, likes, and dislikes.
	
	B
	
	1

	C:A1
	Develop Career Awareness
	C:A1.10
	Balance between work and leisure time.
	PS4
	Balance personal, leisure, community, learner, family, and work roles.
	PS4.A2
	Show how you are balancing your life roles.
	
	A
	
	1

	C:A2
	Develop Employment Readiness
	C:A2.1
	Acquire employability skills such as working on a team, problem-solving, and organizational skills.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment.
	CM4.A3
	Demonstrate the attainment of general employability skills and personal qualities needed to be successful in school and employment
	
	A
	
	1

	C:A2
	Develop Employment Readiness
	C:A2.2
	Apply job readiness skills to seek employment opportunities. 
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment.
	CM4.A1
	Demonstrate the ability to use your academic, occupational, and general employability skills to obtain or create, maintain, and advance your employment.
	
	A
	
	2

	C:A2
	Develop Employment Readiness
	C:A2.2
	Apply job readiness skills to seek employment opportunities. 
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment.
	CM4.A2
	Demonstrate the following job seeking skills: the ability to write a resume and cover letter, complete a job application, interview for a job, and find and pursue employment leads.

.
	.
	A
	
	3

	C:A2
	Develop Employment Readiness
	C:A2.3
	Demonstrate knowledge about the changing workplace.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment. 
	CM4.A7
	Demonstrate skills that show how you can market yourself in the workplace
	
	B
	
	3

	C:A2
	Develop Employment Readiness
	C:A2.3
	Demonstrate knowledge about the changing workplace.
	CM5
	Integrate changing employment trends, societal needs, and economic conditions into your career plans.
	CM5.A1
	Show how you are prepared to respond to changing societal needs in your career management
	
	B
	
	3

	C:A2
	Develop Employment Readiness
	C:A2.3
	Demonstrate knowledge about the changing workplace.
	CM5
	Integrate changing employment trends, societal needs, and economic conditions into your career plans.
	CM5.A2
	Show how you are prepared to respond to changing economic conditions in your career management.
	
	B
	
	3

	C:A2
	Develop Employment Readiness
	C:A2.3
	Demonstrate knowledge about the changing workplace.
	CM5
	Integrate changing employment trends, societal needs, and economic conditions into your career plans.
	CM5.A3
	Show how you are prepared to respond to changing employment trends in your career management.
	
	B
	
	3

	C:A2
	Develop Employment Readiness
	C:A2.4
	Learn about the rights and responsibilities of employers and employees.
	CM3
	Use accurate, current, and unbiased career information during career planning and management.
	CM3.A2
	Demonstrate the ability to use different types of career information resources to support career planning
	
	B
	
	1

	C:A2
	Develop Employment Readiness
	C:A2.5
	Learn to respect individual uniqueness in the workplace.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2. K9
	Recognize that you should have knowledge about, respect for, be open to, and appreciate all kinds of human diversity.
	
	A
	
	7

	C:A2
	Develop Employment Readiness
	C:A2.6
	Learn how to write a resume.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment. 
	CM4.A2
	Demonstrate the following job-seeking skills: the ability to write a resume and cover letter, complete a job application, interview for a job, and find and pursue employment leads
	
	A
	
	3

	C:A2
	Develop Employment Readiness
	C:A2.7
	Develop a positive attitude toward work and learning.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A6
	Exhibit attitudes and behaviors that support educational achievement and performance. 
	
	A
	
	1

	C:A2
	Develop Employment Readiness
	C:A2.8
	Understand the importance of responsibility, dependability, punctuality, integrity and effort in the workplace.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment. 
	CM4.K3
	Recognize that a variety of general employability skills and personal are important to success in school and employment.
	
	A
	
	1

	C:A2
	Develop Employment Readiness
	C:A2.9
	Utilize time and task management skills.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment. 
	CM4.A3
	Demonstrate attainment of general employability skills and personal qualities needed to be successful in school and employment
	
	A
	
	1

	C:B1
	Acquire Career Information
	C:B1.1
	Apply decision-making skills to career planning, course selection, and career transition.
	CM2
	Use a process of decision-making as one component of career development.
	CM2.A2
	Demonstrate the use of a decision-making model.
	
	B
	
	4

	C:B1
	Acquire Career Information
	C:B1.2
	Identify personal skills, interests, and abilities, and relate them to current career choice.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept. 
	PS1.R1
	Assess how your interests and preferences are reflected in your career goals.
	
	B
	
	1

	C:B1
	Acquire Career Information
	C:B1.2
	Identify personal skills, interests, and abilities, and relate them to current career choice.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept. 
	PS1.R2
	Asses the impact of your abilities, strengths, skills, and talents on your career development.
	
	B
	
	1

	C:B1
	Acquire Career Information
	C:B1.3
	Demonstrate knowledge of the career planning process.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.A1
	Give examples of how you use career-planning strategies to attain your career goals.
	
	A
	
	3

	C:B1
	Acquire Career Information
	C:B1.4
	Know the various ways in which occupations can be classified.
	CM3
	Use accurate, current, and unbiased career information during career planning and management.
	CM3.K4
	Identify several ways to classify occupations.
	
	B
	
	2

	C:B1
	Acquire Career Information
	C:B1.5
	Use research and information resources to obtain career information.
	CM3
	Use accurate, current, and unbiased career information during career planning and management. 
	CM3.A2
	Demonstrate the ability to use different types of career information resources to support career planning.
	
	B
	
	5

	C:B1
	Acquire Career Information
	C:B1.6
	Learn to use the Internet to access career planning information.
	CM3
	Use accurate, current, and unbiased career information during career planning and management.
	CM3.A2
	Demonstrate the ability to use different types of career information resources to support career planning.
	
	B
	
	5

	C:B1
	Acquire Career Information
	C:B1.7
	Describe traditional and nontraditional career choices and how they relate to career choice.
	CM3
	Use accurate, current, and unbiased career information during career planning and management.
	CM3.K5
	Identify occupations that you might consider without regard to your gender, race, culture, or ability.
	
	B
	
	2

	C:B1
	Acquire Career Information
	C:B1.7
	Describe traditional and nontraditional career choices and how they relate to career choice.
	CM3
	Use accurate, current, and unbiased career information during career planning and management.
	CM3.A6
	Make decisions for yourself about being employed in a nontraditional occupation.  
	
	B
	
	2

	C:B1
	Acquire Career Information
	C:B1.8
	Understand how changing economic and societal needs influence employment trends and future earnings.
	CM5
	Integrate changing employment trends, societal needs, and economic conditions into your career plans.
	CM5.K1
	Identify societal needs that affect your career plans.
	
	A
	
	5

	C:B1
	Acquire Career Information
	C:B1.8
	Understand how changing economic and societal needs influence employment trends and future earnings.
	CM5
	Integrate changing employment trends, societal needs, and economic conditions into your career plans.
	CM5.K2
	Identify economic conditions that affect your career plans.
	
	B
	
	3

	C:B1
	Acquire Career Information
	C:B1.8
	Understand how changing economic and societal needs influence employment trends and future earnings.
	CM5
	Integrate changing employment trends, societal needs, and economic conditions into your career plans.
	CM5.K3
	Identify employment trends that affect your career plans.
	
	B
	
	3

	C:B2
	Identify Career Goals
	C:B2.1
	Demonstrate awareness of the education and training needed to achieve career goals.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.K1
	Recognize the importance of educational achievement and performance to the attainment of personal and career goals.
	
	A
	
	2

	C:B2
	Identify Career Goals
	C:B2.2
	Assess and modify their educational plan to support career.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals. 
	ED1.A5
	Show that you have a plan to improve educational achievement and performance.
	
	A
	
	2

	C:B2
	Identify Career Goals
	C:B2.3
	Use employability and job readiness skills in internship, mentoring, shadowing and/or other work experience.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment.
	CM4.A1
	Demonstrate the ability to use your academic, occupational, and general employability skills to obtain or create, maintain and advance your employment.
	 
	B
	
	4

	C:B2
	Identify Career Goals
	C:B2.4
	Select course-work that is related to career interests.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.  
	ED1.A1
	Demonstrate educational achievement and performance levels needed to attain your personal and career goals.
	
	B
	
	4

	C:B2
	Identify Career Goals
	C:B2.4
	Select course-work that is related to career interests.
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.
	ED2.A6
	Demonstrate participation in specific education/training programs  that help you function effectively in a diverse and changing economy
	
	B
	
	4

	C:B2
	Identify Career Goals
	C:B2.5
	Maintain a career- planning portfolio.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.A1
	Give examples of how you use career-planning strategies to attain your career goals.
	
	B
	
	4

	C:C1
	Acquire Knowledge to Achieve Career Goals
	C:C1.1
	Understand the relationship between educational achievement and career goals.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.K1
	Recognize the importance of educational achievement and performance to the attainment of personal and career goals.
	
	B
	
	4

	C:C1
	Acquire Knowledge to Achieve Career Goals 
	C:C1.2
	Explain how work can help to achieve personal success and satisfaction.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals. 
	ED1.K7
	Recognize that your educational achievement and performance can lead to many workplace options.
	
	B
	
	4

	C:C1
	Acquire Knowledge to Achieve Career Goals 
	C:C1.2
	Explain how work can help to achieve personal success and satisfaction.
	CM1
	Create and manage a career plan that meets your career goals. 
	CM1.K3
	Identify your short-term and long-term career goals (e.g., education, employment, and lifestyle goals).
	
	B
	
	4

	C:C1
	Acquire Knowledge to Achieve Career Goals 
	C:C1.3
	Identify personal preferences and interests influencing career choice and success.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.K1
	Identify your interests, likes, and dislikes.
	
	B
	
	1

	C:C1
	Acquire Knowledge to Achieve Career Goals
	C:C1.4
	Understand that the changing workplace requires lifelong learning and acquiring new skills.
	ED2
	Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.
	ED2.K1
	Recognize that changes in the economy require you to acquire and update knowledge and skills throughout life.
	
	B
	
	3

	C:C1
	Acquire Knowledge to Achieve Career Goals
	C:C1.5
	Describe the effect of work on lifestyle. 
	PS4
	Balance personal, leisure, community, learner, family, and work roles.
	PS4.K4
	Recognize that your life roles and your lifestyle are connected.
	
	B
	
	1

	C:C1
	Acquire Knowledge to Achieve Career Goals
	C:C1.6
	Understand the importance of equity and access in career choice.
	CM3
	Use accurate, current, and unbiased career information during career planning and management.
	CM3.A5
	Demonstrate openness to considering occupations that you might view nontraditional.
	
	A
	
	7


	Acquire Knowledge to Achieve Career Goals
	C:C1.7
	Understand that work is an important and satisfying means of personal expression.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.K4
	Identify your work values/needs.
	
	B 
	
	1
	


	Acquire Knowledge to Achieve Career Goals
	C:C1.7
	Understand that work is an important and satisfying means of personal expression.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.K3
	Identify your short-term and long-term career goals
	
	B
	
	4
	

	C:C2
	Apply Skills to Achieve Career Goals 
	C:C2.1
	Demonstrate how interests, abilities and achievement relate to achieving personal, social, educational and career goals.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept. 
	PS1.R1
	Assess how your interests and preferences are reflected in your career goals
	
	B
	
	1

	C:C2
	Apply Skills to Achieve Career Goals 
	C:C2.1
	Demonstrate how interests, abilities and achievement relate to achieving personal, social, educational and career goals.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept. 
	PS1.R2
	Assess the impact of your abilities, strengths, skills and talents on your career development.
	
	B
	
	1

	C:C2
	Apply Skills to Achieve Career Goals  
	C:C2.2
	Learn how to use conflict–management skills with peers and adults.
	PS2
	Develop positive interpersonal skills including respect for diversity. 
	PS2.A5
	Demonstrate the ability to resolve conflicts and to negotiate acceptable solutions.
	.
	A
	
	1

	C:C2
	Apply Skills to Achieve Career Goals 
	C:C2.3
	Learn to work cooperatively with others as a team member. 
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A4
	Demonstrate the ability to get along well with others and work effectively with them in groups.
	
	A
	
	1

	C:C2
	Apply Skills to Achieve Career Goals 
	C:C2.4
	Apply academic and employment readiness skills in work-based learning situations such as internships, shadowing and/or mentoring experiences.
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment.
	CM4.A1
	Demonstrate the ability to use your academic, occupational, and general employability skills to obtain or create, maintain, and advance your employment.
	
	B
	
	4

	PS:A1
	Acquire Self-Knowledge
	PS:A1.1
	Develop positive attitudes toward self as a unique and worthy person.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept. 
	PS1.A5
	Demonstrate a positive self-concept through your behaviors and attitudes.
	
	A
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.2
	Identify values, attitudes and beliefs.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.K4
	Identify your work values/needs.
	
	B
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.3
	Learn the goal-setting process.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.K3
	Identify your short-term and long-term career goals 

.
	
	B
	
	4

	PS:A1
	Acquire Self-Knowledge
	PS:A1.4
	Understand change is a part of growth.
	PS3
	Integrate personal growth and change into your career development.
	PS3.K1
	Recognize that you will experience growth changes in mind and body throughout life that will impact on your career development.
	
	B
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.5
	Identify and express feelings.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.K5
	Describe aspects of your self-concept.


	
	B
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.5
	Identify and express feelings.
	PS2
	Develop positive interpersonal skills including respect for diversity. 
	PS2.K1
	Identify effective communication skills.
	
	B
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.7
	Recognize personal boundaries, rights and privacy needs.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K2
	Recognize the benefits of interacting with others in a way that is honest, fair, helpful, and respectful.
	
	A
	
	7

	PS:A1
	Acquire Self-Knowledge
	PS:A1.8
	Understand the need for self-control and how to practice it.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K6
	Recognize the difference between appropriate and inappropriate behavior in specific school and social situations.
	
	A
	
	7

	PS:A1
	Acquire Self-Knowledge
	PS:A1.9
	Demonstrate cooperative behavior in groups.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A4
	Demonstrate the ability to get along well with others and work effectively with them in groups.
	
	A
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.10
	Identify personal strengths and assets.
	PS1
	Develop understanding of yourself to build and maintain a positive self-concept.
	PS1.K2
	Identify your abilities, strengths, skills, and talents.
	
	B
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.11
	Identify and discuss changing personal and social roles.
	PS4
	Balance personal, leisure, community, learner, family, and work roles. 
	PS4.K1
	Recognize that you have many life roles.
	
	B
	
	1

	PS:A1
	Acquire Self-Knowledge
	PS:A1.12
	Identify and recognize changing family roles.
	PS4
	Balance personal, leisure, community, learner, family, and work roles.
	PS4.K1
	Recognize that you have many life roles.
	.
	B
	.
	1

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.1
	Recognize that everyone has rights and responsibilities.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K8
	Recognize that you should accept responsibility for your behavior
	
	A
	
	7

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.2
	Respect alternative points of view.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A9
	Demonstrate knowledge about, respect for, openness to, and appreciation for all kinds if human diversity.
	
	A
	
	1

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.2
	Respect alternative points of view.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A2
	Demonstrate that you interact with others in a way that is honest, fair, helpful, and respectful
	
	A
	
	1

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.3
	Recognize, accept, respect and appreciate individual differences.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K9
	Recognize that you should have knowledge about, respect for, be open to, and appreciate all kinds of human diversity.
	
	A
	
	1

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.4
	Recognize, accept and appreciate ethnic and cultural diversity.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K9
	Recognize that you should have knowledge about, respect for, be open to, and appreciate all kinds of human diversity.
	
	A
	
	1

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.5
	Recognize and respect differences in various family configurations.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K9
	Recognize that you should have knowledge about, respect for, be open to, and appreciate all kinds of human diversity.
	
	A
	
	1

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.6
	Use effective communications skills.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A1
	Demonstrate effective communication skills.
	
	A
	
	2

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.7
	Know that communication involves speaking, listening and nonverbal behavior. 
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K1
	Identify effective communication skills.
	
	A
	
	2

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.8
	Learn how to make and keep friends.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K2
	Recognize the benefits of interacting with others in a way that is honest, fair, helpful, and respectful.
	
	A
	
	1

	PS:A2
	Acquire Interpersonal Skills
	PS:A2.8
	Learn how to make and keep friends.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K4
	Identify ways to get along well with others and work effectively with them in groups.
	
	A
	
	1

	PS:B1
	Self-knowledge Application
	PS:B1.1
	Use a decision-making and problem-solving model.
	CM2
	Use a process of decision-making as one component of career development.
	CM2.A1
	Give examples of past decisions that demonstrate your decision-making style.
	
	A
	
	2

	PS:B1
	Self-knowledge Application
	PS:B1.1
	Use a decision-making and problem-solving model.
	CM2
	Use a process of decision-making as one component of career development.
	CM2.A2
	Demonstrate the use of a decision-making model.
	
	A
	
	2

	PS:B1
	Self-knowledge Application
	PS:B1.2
	Understand consequences of decisions and choices.
	CM2
	Use a process of decision-making as one component of career development.
	CM2.A4
	Show how exploring options affected a decision you made.
	
	A
	
	2

	PS:B1
	Self-knowledge Application
	PS:B1.3
	Identify alternative solutions to a problem.
	CM2
	Use a process of decision-making as one component of career development.
	CM2.K4
	Identify alternative options and potential consequences for a specific decision.
	
	A
	
	2

	PS:B1
	Self-knowledge Application
	PS:B1.4
	Develop effective coping skills for dealing with problems.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A5
	Demonstrate the ability to resolve conflicts and to negotiate acceptable solutions.
	
	A
	
	1

	PS:B1
	Application
	PS:B1.5
	Demonstrate when, where and how to seek help for solving problems and making decisions.
	PS3
	Integrate personal growth and change into your career development.
	PS3.A5
	Demonstrate the ability to seek assistance.
	.
	B
	
	5

	PS:B1
	Self-knowledge Application
	PS:B1.6
	Know how to apply conflict-resolution skills.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A5
	Demonstrate the ability to resolve conflicts and to negotiate acceptable solutions
	
	A
	
	1

	PS:B1
	Self-knowledge Application
	PS:B1.7
	Demonstrate a respect and appreciation for individual and cultural differences.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A9
	Demonstrate knowledge about, respect for, openness to, and appreciation for all kinds of human diversity
	
	A


	
	1

	PS:B1
	Self-knowledge Application
	PS:B1.8
	Know when peer pressure is influencing a decision.
	CM2
	Use a process of decision making as one component of career development.
	CM2.K5
	Recognize that your personal priorities, culture, beliefs, and work values can affect your decision making.
	
	B
	
	1

	PS:B1
	Self-knowledge Application
	PS:B1.9
	 Identify long-and short-term goals. 
	CM1
	Create and manage a career plan that meets your career goals. 
	CM1.K3
	Identify your short-term and long-term career goals
	
	B
	
	4

	PS:B1
	Self-knowledge Application
	PS:B1.10
	Identify alternative ways of achieving goals.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.A1
	Give examples of how to use career-planning strategies to attain your career goals.
	
	B
	
	4

	PS:B1
	Self-knowledge Application
	PS:B1.10
	Identify alternative ways of achieving goals.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.A2
	Develop a career plan to meet your career goals.
	
	B
	
	4

	PS:B1
	Self-knowledge Application
	PS:B1.11
	Use persistence and perseverance in acquiring knowledge and skills.
	ED1
	Attain educational achievement and performance levels needed to reach your personal and career goals.
	ED1.A6
	Exhibit attitudes and behaviors that support educational achievement and performance.
	
	A
	
	2

	PS:B1
	Self-knowledge Application
	PS:B1.12
	Develop an action plan to set and achieve realistic goals.
	CM1
	Create and manage a career plan that meets your career goals.
	CM1.A2
	Develop a career plan to meet your career goals.
	
	B
	
	4

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.1
	Demonstrate knowledge of personal information (i.e., telephone number, home address, emergency contact).
	CM4
	Master academic, occupational, and general employability skills in order to obtain, create, maintain, and/or advance your employment.
	CM4.A2
	Demonstrate the following job seeking skills: the ability to write a resume and cover letter, complete a job application, interview for a job, and find and pursue employment leads.
	
	A
	
	3

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.2
	Learn about the relationship between rules, laws, safety and the protection of rights of the individual.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K6
	Recognize the difference between appropriate and inappropriate behavior in specific school, social, and work situations.  
	
	A
	
	7

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.3
	Learn about the differences between appropriate and inappropriate physical contact.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K6
	Recognize the difference between appropriate and inappropriate behavior in specific school, social, and work situations.
	
	A
	
	7

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.4
	Demonstrate the ability to set boundaries, rights and personal privacy.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A6
	Give examples of times when your behavior was appropriate and times when your behavior was inappropriate in specific school, social, and work situations.
	
	A
	
	7

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.5
	Differentiate between situations requiring peer support and situations requiring adult professional help.
	PS3
	Integrate personal growth and change into your career development.
	PS3.K5
	Identify situations which might need assistance from people or other resources
	
	B
	
	5

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.6
	Identify resource people in the school and community, and know how to seek help.
	PS3
	Integrate personal growth and change into your career development.
	PS3.A5
	Demonstrate the ability to seek assistance from appropriate resources including other people. 
	
	B
	
	5

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.7
	Apply effective problem-solving and decision-making skills to make safe and healthy choices.
	CM2
	Use a process of decision-making as one component of career development.
	CM2.A2
	Demonstrate the use of a decision-making model.
	
	B
	
	4

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.8
	Learn about the emotional and physical dangers of substance abuse.
	PS3
	Integrate personal growth and change into your career development.
	PS3.K2
	Identify good health habits.
	
	A
	
	6

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.9
	Learn how to cope with peer pressure.
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.A7
	Demonstrate the ability to handle outside pressure on you.
	
	A
	
	1

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.10
	Learn techniques for managing stress and conflict. 
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K5
	Describe conflict resolution skills.
	
	A
	
	2

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.10
	Learn techniques for managing stress and conflict. 
	PS2
	Develop positive interpersonal skills including respect for diversity.
	PS2.K2
	Recognize the benefits of interacting with others in a way that is honest, fair, helpful, and respectful.
	
	A
	
	1

	PS:C1
	Acquire Personal Safety Skills
	PS:C1.11
	Learn coping skills for managing life events.
	PS3
	Integrate personal growth and change into your career development.
	PS3.R4
	Assess your strategies for managing life changes caused by external events.
	
	A
	
	2


ASCA-NCDG Crosswalk—Quick Reference

ASCA Standards to NCDG Goals

This is a quick reference for use with the Documentation Template where it asks you to show how your essential counseling curriculum aligns with the ASCA National Standards and the National Career Development Guidelines. Once you have aligned your activities with the ASCA standards, use the table below to align your activities with the NCDG standards.

	ASCA
Standard
	NCDG Standard(s) Addressed

	
	ED1
	ED2
	CM1
	CM2
	CM3
	CM4
	CM5
	PS1
	PS2
	PS3
	PS4

	A-A
	
	
	
	
	
	
	
	
	
	
	

	A-B
	
	
	
	
	
	
	
	
	
	
	

	A-C
	
	
	
	
	
	
	
	
	
	
	

	ALL A
	
	
	
	
	
	
	
	
	
	
	


	C-A
	
	
	
	
	
	
	
	
	
	
	

	C-B
	
	
	
	
	
	
	
	
	
	
	

	C-C
	
	
	
	
	
	
	
	
	
	
	

	ALL C
	
	
	
	
	
	
	
	
	
	
	


	PS-A
	
	
	
	
	
	
	
	
	
	
	

	PS-B
	
	
	
	
	
	
	
	
	
	
	

	PS-C
	
	
	
	
	
	
	
	
	
	
	

	ALL PS
	
	
	
	
	
	
	
	
	
	
	


ASCA Competencies/Indicators to NCDG Goals/Indicators, and to AK Employability Standards

This Quick Reference provides greater detail regarding the crosswalk by displaying the alignment down to the Indicator level. ,

	If you checked this ASCA Competency
in your Documentation Template…
	You can also check these NCDG Goal
	And also these 
Alaska Employability Standards

	A:A1
	ED1, ED2, PS1
	A.1, A.2

	A:A2
	ED1, PS3
	A1, A2, B1, B5

	A:A3
	ED2, PS1, PS2
	A1, A2, B1

	A:B1
	ED1, ED2, CM4, PS3
	A1, A2, B1, B4, B5

	A-B2
	ED1, ED2, CM1
	A1, B2, B4

	A:B3
	
	

	A:C1
	ED1, ED2, PS4
	A1, A2, B3

	A:C2
	
	

	A:C3
	
	

	C:A1
	ED1, CM1, CM2, CM3, PS1, PS2, PS4
	A1, A2, B1, B2, B4

	C:A2
	ED1, CM3, CM4, CM5, PS2
	A1, A2, A3, A7, B1, B3

	C:A3
	
	

	C:B1
	CM1, CM2, CM3, CM5, PS1
	A3 A5, B1, B2, B3, B4, B5

	C:B2
	ED1, ED2, CM1, CM4
	A2, B4

	C:B3
	
	

	C:C1
	ED1, ED2, CM1, CM3, PS1, PS4
	A7, B1, B3, B4

	C:C2
	CM4, PS1, PS2
	A1, B1, B4

	C:C3
	
	

	PS:A1
	CM1, PS1, PS2, PS3, PS4
	A1, A7, B1, B4

	PS:A2
	PS2
	A1, A2, A7

	PS:A3
	
	

	PS:B1
	ED1, CM1, CM2, PS2, PS3
	A1, A2, B1, B4, B5

	PS:B2
	
	

	PS:B3
	
	

	PS:C1
	CM2, CM4, PS2, PS3
	A1, A2, A3, A6, A7, B4, B5

	PS:C2
	
	

	PS:C3
	
	


Alaska Cultural Standards
for Students
The Alaska Cultural Standards for Students were developed by the Alaska Native Knowledge Network in 1988. They also were adopted by the State Board of Education and Early Development in the same year. The standards are broad statements of what students should know and be able to do as a result of their experience in a school that is aware of and sensitive to the surrounding physical and cultural environment. The standards are meant to enrich the Content Standards and provide guidelines for nurturing and building in students the rich and varied cultural traditions that continue to be practiced in communities throughout Alaska.

Alaska Standards for Culturally Responsive Schools were also developed for educators, schools, curriculum and communities by Alaska native educators to provide a way for schools and communities to examine the extent to which they are attending to the educational and cultural well being of the students in their care (Source: Alaska Standards for Culturally Responsive Schools).

	#
	Standard
	Students who meet this cultural standard are able to:

	A
	Culturally-knowledgeable students are well grounded in the cultural heritage and traditions of their community.
	1. Assume responsibility for their role in relation to the well-being of the cultural community and their life-long obligations as a community member. 

2. Acquire and pass on the traditions of their community through oral and written history. 

3. Practice their traditional responsibilities to the surrounding environment. 

4. Reflect through their own actions the critical role that the local heritage language plays in fostering a sense of who they are and how they understand the world around them. 

5. Live a life in accordance with the cultural values and traditions of the local community and integrate them into their everyday behavior. 

6. Determine the place of their cultural community in the regional, state, national and international political and economic systems. 

	B
	Culturally-knowledgeable students are able to build on the knowledge and skills of the local cultural community as a foundation from which to achieve personal and academic success throughout life.
	1. Acquire insights from other cultures without diminishing the integrity of their own. 

2. Make effective use of the knowledge, skills and ways of knowing from their own cultural traditions to learn about the larger world in which they live. 

3. Make appropriate choices regarding the long-term consequences of their actions. 

4. Identify appropriate forms of technology and anticipate the consequences of their use for improving the quality of life in the community. 

	C
	Culturally-knowledgeable students are able to actively participate in various cultural environments.
	1. Perform subsistence activities in ways that are appropriate to local cultural traditions. 

2. Make constructive contributions to the governance of their community and the well-being of their family. 

3. Attain a healthy lifestyle through which they are able to maintain their own social, emotional, physical, intellectual and spiritual well-being. 

4. Enter into and function effectively in a variety of cultural settings.

	D
	Culturally-knowledgeable students are able to engage effectively in learning activities that are based on traditional ways of knowing and learning.
	1. Acquire in-depth cultural knowledge through active participation and meaningful interaction with Elders. 

2. Participate in and make constructive contributions to the learning activities associated with a traditional camp environment. 

3. Interact with Elders in a loving and respectful way that demonstrates an appreciation of their role as culture-bearers and educators in the community. 

4. Gather oral and written history information from the local community and provide an appropriate interpretation of its cultural meaning and significance. 

5. Identify and utilize appropriate sources of cultural knowledge to find solutions to everyday problems. 

6. Engage in a realistic self-assessment to identify strengths and needs and make appropriate decisions to enhance life skills.

	E
	Culturally-knowledgeable students demonstrate an awareness and appreciation of the relationships and processes of interaction of all elements in the world around them.
	1. Recognize and build upon the inter-relationships that exist among the spiritual, natural and human realms in the world around them, as reflected in their own cultural traditions and beliefs as well as those of others. 

2. Understand the ecology and geography of the bioregion they inhabit. 

3. Demonstrate an understanding of the relationship between world view and the way knowledge is formed and used. 

4. Determine how ideas and concepts from one knowledge system relate to those derived from other knowledge systems. 

5. Recognize how and why cultures change over time. 

6. Anticipate the changes that occur when different cultural systems come in contact with one another. 

7. Determine how cultural values and beliefs influence the interaction of people from different cultural backgrounds. 

8. Identify and appreciate who they are and their place in the world.


The 40 Developmental Assets for Adolescents
	Asset Type
	Asset Name & Definition
	

	EXTERNAL ASSETS
	
	

	Support
	Family support
	Family life provides high levels of love and support.

	
	Positive family communication
	Young person and her or his parent(s) communicate positively, and young person is willing to seek advice and counsel from parent(s).

	
	Other adult relationships
	Young person receives support from three or more nonparent adults.

	
	Caring neighborhood
	Young person experiences caring neighbors.

	
	Caring school climate
	School provides a caring, encouraging environment.

	
	Parent involvement in schooling
	Parent(s) are actively involved in helping young person succeed in school.

	Empowerment
	Community values youth
	Young person perceives that adults in the community value youth.

	
	Youth as resources
	Young people are given useful roles in the community.

	
	Service to others
	Young person serves in the community one hour or more per week.

	
	Safety
	Young person feels safe at home, at school, and in the neighborhood.

	Boundaries and Expectations
	Family boundaries
	Family has clear rules and consequences, and monitors the young person’s whereabouts.

	
	School boundaries
	School provides clear rules and consequences.

	Boundaries and Expectations, continued
	Neighborhood boundaries
	Neighbors take responsibility for monitoring young people’s behavior.

	
	Adult role models
	Parent(s) and other adults model positive, responsible behavior.

	
	Positive peer influence
	Young person’s best friends model responsible behavior.

	
	High expectations
	Both parent(s) and teachers encourage the young person to do well.

	Constructive Use  
of Time
	Creative activities
	Young person spends three or more hours per week in lessons or practice in music, theater, or other arts.

	
	Youth programs
	Young person spends three or more hours per week in sports, clubs, or organizations at school and/or in community organizations.

	
	Religious community
	Young person spends one hour or more per week in activities in a religious institution.

	
	Time at home
	Young person is out with friends “with nothing special to do” two or fewer nights per week.

	INTERNAL ASSETS
	
	

	Commitment to Learning
	Achievement motivation
	Young person is motivated to do well in school.

	
	School engagement
	Young person is actively engaged in learning.

	
	Homework
	Young person reports doing at least one hour of homework every school day.

	
	Bonding to school
	Young person cares about her or his school.

	
	Reading for pleasure
	Young person reads for pleasure three or more hours per week.

	Positive Values
	Caring
	Young person places high value on helping other people.

	
	Equality and social justice
	Young person places high value on promoting equality and reducing hunger and poverty.

	
	Integrity
	Young person acts on convictions and stands up for her or his beliefs.

	Positive Values, continued
	Honesty
	Young person “tells the truth even when it is not easy.”

	
	Responsibility
	Young person accepts and takes personal responsibility.

	
	Restraint
	Young person believes it is important not to be sexually active or to use alcohol or other drugs.

	Social Competencies
	Planning and decision making
	Young person knows how to plan ahead and make choices.

	
	Interpersonal competence
	Young person has empathy, sensitivity, and friendship skills.

	
	Cultural competence
	Young person has knowledge of and comfort with people of different cultural/racial/ethnic backgrounds.

	
	Resistance skills
	Young person can resist negative peer pressure and dangerous situations.

	
	Peaceful conflict resolution
	Young person seeks to resolve conflict nonviolently.

	Positive Identity
	Personal power
	Young person feels he or she has control over “things that happen to me.”

	
	Self-esteem
	Young person reports having a high self-esteem.

	
	Sense of purpose
	Young person reports that “my life has a purpose.”

	
	Positive view of personal future
	Young person is optimistic about her or his personal future.

	

This list is an educational tool. It is not intended to be nor is it appropriate as a scientific measure of the developmental assets of individuals. 

Copyright © 1997, 2007 by Search Institute.


Section 3
School Counseling
Curriculum Activities

This section contains sample school counseling curriculum activities distributed among the academic, career and personal/social developmental domains. It begins with a suggested scope and sequence of Career Development Activities for middle, and high school.

	Developmental Domain
	Title
	Page

	Academic
	Thinking and Learning Style Preference Survey
	50

	
	Ask the Right Questions
	59

	
	How Much Is Staying in School Worth?
	60

	
	I Don’t Know How I Got This Grade
	61

	Career
	Career Interest Survey
	64

	
	Men’s Work or Women’s Work?
	70

	
	What Is A Career Area?
	79

	
	Know Your Rights
	81

	Personal/Social
	Decision Making 
	83

	
	Is It Tattling Or Telling?
	86

	
	Internet Safety
	87


CAREER DEVELOPMENT ACTIVITIES SEQUENCE
Career development can be divided into three basic areas: self-awareness, exploration, and transition.  A comprehensive career development program should contain activities from each area each year from Kindergarten through 12th grade.  The ASCA and NCDG standards sections contain competencies detailing skills every student should acquire to become a successful and contributing community member. The chart below contains an example of a sequence of activities which addresses the three areas of career development
	Career Development Activity Sequence for Elementary School 

	Self-Awareness
	Inventories


	What Do I Like?

Strengths 

Learning Styles

	
	Interpersonal Skills


	Conflict Management

Making Friends

Anger Management

	Exploration


	Exploring Career Areas 


	Knowing Your Community

Career Speakers

Work-site Visit

Career Areas Exploration

	Transition


	
	Decision Making

Problem Solving

Middle School Transition 

Employability Skills Development


	Career Development Activity Sequence for Middle School 


	Self-Awareness
	Inventories


	Roles Questionnaire

Career Interest Survey

Learning Styles

	
	Interpersonal Skills


	Conflict Management

Coping with Harassment

Anger Management

Stress Management

	Exploration


	Exploring Career Areas 


	Using AKCIS or other career search engine 

Post-Secondary Options

Work-site Visit

Interview Summary

Community Service Activities

	Transition


	Goal Setting




	Making a Four Year Plan

School Subject and You 

Simple Budget

	
	Employability Skills


	Job Keeping Skills

Rating Employability Skills

Work Values

	
	Job Seeking Skills


	Resume

Job Application

Cover Letter

Interview Skills


	Career Development Activity Sequence for High School 

	Self Awareness


	Inventories


	Family Career Tree

The You Profile or ASVAB 

Personal Interest Survey

Academic Record Review

Strengths Assessment

Rating Employability Skills

Work Values

Inventories in AKCIS or other career research engine

	Exploration


	
	Job Choices Factors

Labor Market Research

Career Research – Using  AKCIS

Post-Secondary Investigation Post-Secondary Visits 

Internet Exploration to Find Career and Post-  

      Secondary Options



	Transitions


	Post-Secondary
	High School to Post-Secondary Calendars

Four Year High School and Transition Plans

Personal Career Statements and Essays

Letters of Recommendation

Financial Plan and Simple Budget 

Networking



	
	World of Work
	Job Seeking Skills

Resume

Job Application

Cover Letter writing

Interview Skills



Adapted from Pathway Exploration for All Kids (P.E.A.K.) Curriculum, Mat Su Borough School District

Thinking and Learning Style Preference Survey

Adapted from Pathway Exploration for All Kids (P.E.A.K.) Curriculum, Mat Su Borough School District

	Students:
	Grade 7

	Sessions:
	One class period


ASCA Counseling Standards Addressed

	A-A
	A-B
	A-C
	C-A
	C-B
	C-C
	PS-A
	PS-B
	PS-C

	
	
	
	
	
	
	
	
	


National Career Development Guidelines Addressed

	ED1
	ED2
	CM1
	CM2
	CM3
	CM4
	CM5
	PS1
	PS2
	PS3
	PS4

	
	
	
	
	
	
	
	
	
	
	


AK Employability Standards Addressed

	A-1
	A-2
	A-3
	A-4
	A-5
	A-6
	A-7
	B-1
	B-2
	B-3
	B-4
	B-5

	
	
	
	
	
	
	
	
	
	
	
	


Results
	Results Statements
(As a result of participating in
this activity, students will:)
	How Students Will Demonstrate Progress Toward Results
	Assessments Used
With Each
Result Statement

	1
	Articulate their learning style and one characteristic and value of that leaning style.
	Complete Thinking and Learning Style Preference Survey
	Completed Survey

Student Articulation of personal learning style.


Preparations
Complete the following preparations prior to introducing the activity to students:

· Arrange schedule of classes with teachers for presentation of this lesson.

· If teachers are to present the lesson, provide with lesson information and materials for review.

· Gather materials for lesson: survey booklets, pencils (if necessary).

Resources
The following resources are used in this activity:
· Thinking and Learning Style Preference Survey [P.E.A.K. MSBSD, 2007]
Session Activities

	Session
	Step
	Responsibility
	Action Steps

	1
	1
	School Counselor/
Teacher
	 - Introduce the purpose of the Thinking and Learning Style Preference Survey
 - Explain that it is an activity to help students discover how they think and learn best. This information can help them make the best plan for improving their studies and career decisions.

	
	2
	School Counselor/
Teacher

Students
	 - Discuss the value of knowing one’s learning style and how that can positively impact career decisions.

	
	3
	School Counselor/
Teacher
	 - Instruct students to read the statements and rate themselves on a scale from 4 – 1; 4 being most like them to 1 being least like them. 

 - Students should tally their column score in the spaces provided at the bottom of each page and add all their scores together on page 3 for a grand score. 

 - With some classes, it may be appropriate for you to read and explain the statements while having students rate the answers.

	
	4
	Students
	 - Students complete the survey on their own.

 - When students have finished, they should transfer their totals to the master list on page 4. They can then determine which type of learner they are based on their answers.

	
	5
	School Counselor/
Teacher
	 - Share with the students that the results from Thinking and Learning Style Preference Survey merely reflect the answers they gave and how seriously they considered their responses.

 - Have students turn to page 6 and circle the characteristics and values that are important to them. 

 - Ask if the characteristics and values they circled match their strongest learning style.

	
	6
	School Counselor/
Teacher

Students
	 - Discuss the results of the survey.

 - Have students give their reaction to their new knowledge of their personal learning style.

 - Do they agree with the results?

	1
cont.
	7
	School Counselor/
Teacher

Students
	 - If time allows have students who feel comfortable doing so report their answers.


THINKING AND LEARNING STYLE PREFERENCE SURVEY

LEVEL II-REQUIRED

For each of the following statements rank them from four (4) to one (1). Mark the one that is the most like you 4, then a 3, then a 2, and the one least like you a 1. Place your answer on the bold line.

	1.
I like to read books:



about people




with action stories




with fantasy or science fiction stories




about real events


2.
I’d rather study:



by myself without being bothered




by myself at the same time every day




with other friends or in a group of students



        when I have a lot of short assignments


3.
I like to:



work fast and finish first




work carefully so I can get it right




talk about what I’m studying




think about an assignment before I do it


4.
I like to:



be the leader in our group




think up ideas for our group




make sure we follow the instructions




help the others in the group


5.
I want our group:


        to do it right




to have fun




to get the best grade



        to do something different


6.
I want to:



know exactly what to do and how to do it




figure it out for myself




have someone helping me work




tell others what to do and how to do it


7.
When I work on an activity or project, I want:



to work with other students




it to be neat and correct




to have something to take home when I finish




it to be different and creative


8.
When I am given a project assignment, I want:



to help others in our group




to know exactly how to do it




a project that doesn’t take too long




to come up with my own project ideas


Add your total for each column:
	________

________

________

________

________

________

________

________

_______        

T
	________

________

________

________

________

________

________

________

________

F
	________

________

________

________

________

________

________

________

________

S
	________

________

________

________

________

________

________

________

________

I











A             B            C           D
	9.
When I talk with others, I:


get irritated when they ask for too many details



don’t listen if they don’t know what they are talking about



want to get started right away



want to talk about what I’m doing


10.
When I don’t get my way:


my feelings are hurt



I insist my way is best



I want to hit someone or break something



I go off by myself


11.
Some people may think that I am:


moody



too neat and organized



always trying to be first or to win



a daydreamer


12.
When I have a writing assignment, I:


have to think about it before I write it



work best with an outline and check for errors



want to write as little as possible



want someone to help me and write about something

                I know


13.
When people don’t agree with me, I:


think they don’t like me



tell them the facts and use logic



want to argue for my ideas



don’t care and do it my way


14.
When I think of time, I:


like spending lots of time with people



like to stay on schedule



like to hurry and finish first



forget what time it is if I am really interested

                in what I am doing


15.
When I meet new kids, I:


take my time getting to know them



let them come to me



like to tell them what to do



get them involved in our activities


16.
When talking to kids I don’t know, I want them to:


think that I am friendly



think I’m smart



think I’m the leader



think I’m creative


17.
When I’m nervous in front of others, I:


act kind of different and silly



get “up-tight”



show-off



get confused


Add your total for each column:
	________

________

________

________

________

________

________

________

________

______        

T
	________

________

________

________

________

________

………… 

________

________

________

______

F
	________

________

________

________

________

________

________

________

________

________

S
	________

________

________

________

________

________

________

________

________

________

I













A             B            C           D
	18.
I feel happy when I:


get lots of things done



am liked by other kids



solve a hard problem and get a good grade



come up with new ideas


19.
I can change other kids’ minds when I:


talk them into it



give them the facts



can tell them “why”



can show them how


20.
When everything goes wrong, I:


try to get help



feel guilty



get mad



try to ignore the problems


21.
When others criticize me, I:


get my feelings hurt



keep doing it my way because it’s quicker



try to get it right



go off by myself and avoid them


22.
When I have a problem, I ask myself:


what is the quickest way to fix it



what’s the problem and then check the facts



who is to blame for the problem



ignore the problem or daydream a solution


23.
When we’re talking about something I really like, I:


stick to the details and want to tell it right



want to do most of the talking



forget about everything else



tell why I like it and how I feel about it


24.
I think that sometimes I:


talk too much and correct other people



am too loud and bossy



am too friendly and trusting



am too quiet because I don’t know what to say


Add your total for each column:

Enter page 1 totals here:

                                                                                  Enter page 2 totals here:


	________

________

________

________

________

________

________

_______        

T

_______        

T

_______       

T
	________

________

________

________

________

________

________

________

F

______        

F

_______

F
	________

________

________

________

________

________

________

_______        

S

_____        

S

_______

S
	________

________

________

________

________

________

________

_______        

I

_______        

I

_______        

I

	Add all three rows to get grand total:
	_______
	_______
	_______
	_______


Thinking and Learning Style Preference Survey

Score Range and Interpretation

From page 3 write the scores earned for          T_____ F_____ S_____ I_____.

There are specific behavioral patterns suggested by the characteristics of each learning style. The following chart gives the ranges for score interpretation.

Next to each, match the letter with the closest score:


I.
Strong style characteristics
96 – 60



II.
Moderate to strong style characteristics
59 – 50



III.
Moderate to low style characteristics
49 – 40



IV.
Low use of style characteristics
41 – 24


Style Strength or Dependence:

T = Thinker:

Students with strong thinker scores will seem organized, neat, punctual, and will usually work for good grades. They need to have all of the requirements, printed instructions, and lesson objectives. They usually work best when they can depend on themselves with the material and/or the requirements before they work in groups. Thinkers may appear to be “picky” or overly concerned with details. They want to do everything “right.”

F = Feeler:

Students who indicate strong feeler scores will work well in groups or with partners in situations where they can talk. These students learn by verbalizing information. They like helping other students of the teacher. Feelers are concerned with fairness and social issues and want to know how this will affect me/us. They are very perceptive of other people’s environments where they feel they are not “liked.” They need a positive learning environment where they feel safe to “risk.”

S = Sensor:

Students with strong sensor characteristics learn by doing. They work well in groups or with lessons where physical movement is required. Lessons for the sensor students should have short term goals that can be checked frequently. These students seem to have short attention spans. They enjoy contests and plays, are motivated by competition, and tend to work rapidly.

I = Intuitor:

Strong intuitor scores indicate an individual who enjoys finding applications for concepts. They need to relate new information to something they already know and develop a mental image. Intuitors are continually asking “why” and can usually find “another way.” They need to work alone to familiarize themselves with the material and/or the requirements before they work with other students. They are motivated by challenging problems, puzzles, or discrepant events.

II. & III. Moderate Style Strengths

Students with scores in the moderate range should be able to use most of the style characteristics when required during instruction. They should show little discomfort in working alone or in a group. These students have the ability to get along with almost everyone. Students with moderate scores in every style may be flexible. On the other hand, some students with all scores in the moderate range may be unsure of themselves and jump from style to style, hoping that one will work. These students need help in developing a stronger self concept.

IV.  Low Style Use or Avoidance

Thinker:

Students who avoid the thinker style need to get organized and to pay attention to details. These students may want to get organized but do not know how. They need to be shown different methods of organization. They benefit from study skills demonstrations and printed guidelines. They need to have a method for checking frequently for accuracy.

Feeler:

Students with low feeler scores will demonstrate a lack of sensitivity to other students’ feelings and to the mood of the teacher. They do not intend to hurt other students’ feelings. Because they are not sensitive, they don’t realize that others take their actions or words personally. These students need to work in groups to develop social skills and awareness.

Sensor:

Students who avoid this style need someone to get them going. They tend to be overly cautious and worry about making mistakes. They spend a great deal of time in planning, have trouble getting started, and have difficulty in making decisions. These students will benefit from working with understanding sensor styles. They need to learn to make and use realistic time schedules.

Intuitor:

Students who avoid the intuitor style usually place little value on imagination or fantasy. They feel secure with the facts and they follow the rules. They may not be able to visualize the consequence of their actions. Problems that are slightly different than those used to teach the concept may seem foreign. They need to learn to visualize the concept and try to develop pattern recognitions skills.

Personality Style Characteristics

Circle the characteristics and values that are important to you. Do they match with your strongest learning style?

	Style
	Characteristics
	Values

	Thinker

[image: image2.wmf]
	learns by seeing & hearing

careful

fair

logical

analytical

conservative

organized

reasonable
	facts/details

accuracy

organization

rules

order

structure

books

	Intuitor

[image: image3.wmf]
	learns by seeing

imaginative 

original 

flexible

knows how others feel

nonverbal

dreamer

creative
	ideas

patterns

implications

alternatives

uniqueness

puzzles/games

inventing

imagination

	Feeler

[image: image4.wmf]
	learns by hearing

perceptive

persuasive

helper

loyal

expressive

sympathetic

emotional
	socialization

feelings

conversation

people

physical comfort

friends

human causes

group interaction

	Sensor

[image: image5.wmf]

	learns by touch

practical

active

leader

actor

competitive

collector
	action

things

speed

quantity

winning

physical activity

contests


Ask the Right Questions!

Materials

Chalkboard, pencil, paper

Procedures

1. This activity can be done in small groups or as a whole class. Distribute or read the following scenarios:

A neighbor asked Joe if he would be interested in working a few hours each afternoon after school. A friend of hers was looking for someone to help with her horses. The friend would pay $4.00 an hour. Joe had always loved animals and wanted to earn some money for a new snow board, so he said, “Sure!” Two weeks later he had quit the job and was unhappy about how things worked out. What do you think happened?

One of the girls in Betty’s class asked her if she wanted to come to a slumber party at her house Friday night. Betty was excited because she wanted to be friends with this girl and her group. She said yes. By the end of the weekend, Betty was grounded and her parents were really upset with her. What do you think happened?

Bart was absent from school because he was sick with a bad cold. He called his friend and asked about homework. His friend said one of the assignments was to write a report about a current event. Bart cut an article out of the about the World Series and wrote up a paragraph about it. The next day his teacher praised him for doing his homework, but Bart had to re-do the current event assignment. What do you think happened?

2. Have students brainstorm what happened in each scenario. For example, Joe may have had to clean up very dirty stables, find his own transportation to and form the job, or had to work too late, etc. In Betty’s case, there may have been drinking or boys at the party or the parents weren’t home. Bart did the assignment on the wrong topic or in the wrong format.

Created by Barbara Shogren

Foundations of Character for Unlimited Success (F.O.C.U.S) Curriculum
Mat Su Borough School District

How Much is Staying in School Worth?

The world of work has changed drastically over the last fifty years as the charts below illustrate.  The need for skilled labor has increased dramatically, while demand for unskilled workers has dropped.  What does this information mean as you investigate various careers? _____________________________________________________________________________________

 [image: image6.emf]2005 Labor Market 

62%

14%

24%

Skilled Labor Jobs

Unskilled Labor

Jobs

Professional Jobs


Looking at the differences between the number of skilled and unskilled worker who will be needed in the United States in the future, how much is staying in school worth to you?

Compare the average lifetime earnings* for:

Eighth grade education 
 $   740,000

High School 
 $1,000,000

Two-year training after High School 
 $1,200,000

College 
 $1,730,000

Masters Degree 
 $1,980,000

*2004 US Bureau of Statistics
Figure the difference between a high school graduate and an eighth grade completer:

Extra earnings = $260,000

Divide the number of years you attend high school: $260,000 ÷ 4 = $65,000
This is what you earn per high school year by getting a high school diploma!

Divide the number of school day per year: $65,000 ÷ 180 = $361
This is what you earn per day attending a high school!
Divide this number by the number of classes usually taken: 361 ÷ 6 = $61 per class
This is what you earn per class hour during your high school career!
Where else can you get a job like this?
Adapted from Pathway Exploration for All Kids (P.E.A.K.) Curriculum, Mat Su Borough School District

I Don’t Know HOW I Got These Grades!
Adapted from Pathway Exploration for All Kids (P.E.A.K.) Curriculum, Mat Su Borough School District 

Materials

Role play:  I Don’t Know HOW I Got These Grades!
Procedures

1.
Distribute I Don’t Know HOW I Got These Grades!

2.
Have students perform the role play.

3.
The following questions about the role play may be used to stimulate discussion:

· How does one zero bring a grade average so low?

· Does the late work policy apply to work missed because of an excused absence?

· When is the best time to talk to a teacher about makeup work?

· When are the best times to get make up work done on your team?

How would not doing missing work relate to the work place?
 Created by Barbara Shogren, Foundations of Character for Unlimited Success (F.O.C.U.S). Curriculum, MSBSD
I Don’t Know HOW I Got These Grades Handout

At Mary’s home the night mid-term progress reports arrive.

Mother:
Mary, how could your grades be so low? Your report card grades were all A’s and B’s.

Mary:
I don’t know HOW I got these grades!

Mother:
Well, there has to be some explanation. How did you do on the tests?

Mary:
I did fine – in the 80’s and 90’s.

Mother:
How about the projects and notebooks due at the end?

Mary:
I handed them all in and on time.

Mother:
Well, I better call your teachers and find out the story. Something just doesn’t add up.

Mary:
I don’t know HOW I got these grades!

The next morning, a phone conversation between Mary’s mother and her Forum teacher . . .

Mrs. Black:
I’m so glad you left that message for me about Mary’s grades. I checked with her other teachers and found out what’s going on.

Mother:
Thanks for doing that. I know there has to be a reason for Mary’s low grades.

Mrs. Black:
Well, Mary missed that week and a half of school at the beginning of the term . . .

Mother:
She was really sick with strep throat – she couldn’t come to school.

Mrs. Black:
I know she was sick; she still looked pale when she returned. She couldn’t come to school sick, but she never made up the work she missed.

Mother:
We never talked about makeup work.

Mrs. Black:
She did have some work and not getting it done really brought her grade down.

Mother:
I’m sure that did hurt her grades. Is there anything she can do to bring up her grades before the end of the quarter?

Mrs. Black:
Sure there is. She needs to visit with all of her teachers and make arrangements to meet during lunch to get her work straight. In some of the classes it is too late for her to get full credit for her work because the deadline is so far passed, but since she was excused absent, I am sure we can work something out.

Mother:
Thank you so much. I will talk with Mary tonight and she will be in to see her teachers tomorrow.

Mrs. Black:
Thank you for calling.

That night in Mary’s home . . .

Mother:
I found that not making up the work you missed when you were absent is what brought your grades down so low.

Mary:
It did? I thought my average would be okay because I did so well on my other assignments.

Mothers:
No. Those zeros really bring down an average quickly. You need to visit with your teachers and find out what you need to do to bring up your grades.

Mary:

Okay, I will. Now I know HOW I got those grades!

Career Interest Survey

Adapted from Pathway Exploration for All Kids (P.E.A.K) Curriculum, Mat Su Borough School District

	Students:
	Grade 8

	Sessions:
	One class session


ASCA Counseling Standards Addressed

	A-A
	A-B
	A-C
	C-A
	C-B
	C-C
	PS-A
	PS-B
	PS-C

	
	
	
	
	
	
	
	
	


National Career Development Guidelines Addressed

	ED1
	ED2
	CM1
	CM2
	CM3
	CM4
	CM5
	PS1
	PS2
	PS3
	PS4

	
	
	
	
	
	
	
	
	
	
	


AK Employability Standards Addressed

	A-1
	A-2
	A-3
	A-4
	A-5
	A-6
	A-7
	B-1
	B-2
	B-3
	B-4
	B-5

	
	
	
	
	
	
	
	
	
	
	
	


Results
	Results Statements
(As a result of participating in
this activity, students will:)
	How Students Will Demonstrate Progress Toward Results
	Assessments Used
With Each
Result Statement

	1
	Articulate how their interests can be connected to career choices.
	Completing the survey.

Class discussion.
	Completed survey.

Articulation of how their interests impacted their choice of career.


Preparations
Complete the following preparations prior to introducing the activity to students:

· Arrange schedule of classes with teachers for presentation of this lesson.

· If teachers are to present the lesson, provide with lesson information and materials for review.

· Gather materials for lesson: survey booklets, pencils (if necessary).

Resources
The following resources are used in this activity:
· Career Interest Survey
Session Activities

	Session
	Step
	Responsibility
	Action Steps

	1
	1
	School Counselor/
Teacher
	- Introduce the purpose of the Career Interest Survey

	
	2
	School Counselor/
Teacher

Students
	 - Discuss with students the importance of matching their interests with their career selection. If a person is working in a career that does not correlate with their interests, they will be less content. 

 - Explain to students that as they work on the Career Interest Survey, they are asked to select which activity they would prefer to do. The survey challenges students to think carefully about each selection prior to making their choice. Both of the choices in some instances may be appealing, but the students are asked to select only one.

 - Instruct the students on how to proceed.

	
	3
	Students
	 - Complete the Career Interest Survey and record their answers.

 - Count their answers for each letter and record them.

 - Graph their results on the next page. The graph will represent the career area that corresponds to their interest levels.

	
	4
	School Counselor/
Teacher
	 - Instruct the students on the next part of the process.

	
	5
	Students
	 - After they have graphed their results, they will then select the career area that represents the highest towers on their graphs. For example, if a student selected column “G” the most, the career pathway that corresponds to that is “Business, Management and Technology – Business Detail”. This person is interested in clearly defined activities requiring accuracy and attention to details.




Career Interest Survey

This activity helps you match your interests with types of careers. For the 66 items, choose which activity you would rather do. It doesn’t matter if you like both of them a lot or dislike both of them a lot; just pick the one you would rather do, and circle the letter. Good hunting!

Would you rather:

	1.
A.
Write a novel.


B.
Study the causes of earthquakes.

2.
C.
Plant and harvest crops.


D.
Fight fires

3.
E.
Measure and grade logs.


F.
Teach someone to run a machine.

4.
G.
Work in an office.


H.
Sell something door to door.

5.
I.
Cut and style hair.


J.
Help someone just out of prison find a job.

6.
K.
Write a computer program.


L.
Be a professional athlete.

7.
C.
Be in charge of replanting forests.


A.
Produce a film.

8.
B.
Solve pollution problems.


D.
Solve a burglary.

9.
E.
Design an airport.


G.
Keep business records for a company.

10.
F.
Put a special tool together.


H.
Sell radio advertising.

11.
I.
Greet hotel guests.


K.
Teach in a public school.

12.
A.
Paint a landscape.


D.
Supervise police officers.

13.
C.
Work on a ranch.


B.
Study better ways of processing food.

14.
H.
Sell clothes.


E.
Fix a car.

15.
F.
Check products to make sure they were made right.


G.
Be in charge of clerks in an office.

16.
I.
Work as a restaurant host of hostess.


L.
Coach basketball.
	17.
J.
Teach the blind or deaf.


K.
Work as a lawyer.

18.
E.
Drive a truck.


A.
Analyze handwriting.

19.
B.
Test guns used in crimes.


F.
Run a factory sewing machine.

20.
G.
Use a calculator.


C.
Train racehorses.

21.
D.
Work as a security guard.


H.
Work in a department store.

22.
J.
Help people at a mental health clinic.


L.
Recruit baseball players.

23.
A.
Take pictures for a magazine.


F.
Set up a machine following written instructions.

24.
B.
Figure out why someone is sick and take care of them.


E.
Fly an airplane.

25.
C.
Manage a farm.

H. Sell cars.

26.
I.
Work as a flight attendant.

D. Join a volunteer fire department.

27.
G.
Keep payroll records for a company.

I. Work in a nursing home.

28.
G.
Work in a bank.

A.
Act in a TV series.

29.
B.
Take a class in astronomy.

H. Convince someone to buy something.

30.
C.
Care for an injured animal.

I. Serve meals to customers.

31.
D.
Give traffic tickets.

J. Help patients exercise injured arms and legs.

32.
E.
Bulldoze land for a new home.


K.
Write for a newspaper.


Would you rather:

	33.
F.
Take a shop class.

L.
Work for a circus.

34.
H.
Work for an auctioneer.

A. Sing in a concert.

35.
G.
Run a cash register.

B. Collect rocks.

36.
E.
Operate heavy equipment.

C. Manage a fish hatchery.

37.
F.
Put together a bicycle by following drawings.

D. Enforce fish and game laws 

38.
I.
Drive a limousine.

E. Check food orders for a fast-food restaurant.

39.
J.
Help the disabled.

H. Help a customer decide what gift to buy.

40.
A.
Play an instrument in an orchestra.

I. Carry baggage.

41.
B.
Do experiments with plants and animals.

I.
Work at a golf course.

42.
C.
Plant and trim trees.

J. Take care of children at a day-care center.

43.
D.
Guard money in an armored car.

K. Study why people do the things they do.

44.
E.
Fix a TV set.

L. Run a tennis camp.

45.
F.
Fix controls in an airplane.

J. Help a friend with a personal problem.

46.
L.
Do stunts for movies.

G.
Run a telephone switchboard.

47.
J.
Help feed people in a hospital.

A. Dance in a ballet.

48.
K.
Work to get someone elected.

B. Identify plants in a forest.

49.
L.
Referee a soccer match.

C. Boss a logging crew.

50.
D.
Guard inmates in a prison.

E.
Take a drafting class.

51.
I.
Sell drinks at a concession stand.

F.
Take a machine shop class.
	52.
K.
Line up concerts for a band.


G.
Ask people questions for a survey.

53.
E.
Manage a factory.

J.
Work as a nurse in a hospital.

54.
A.
Make jewelry.

K.
Run a health program.

55.
J.
Take a class in psychology.

B.
Take care of sick people.

56.
F.
Compare sizes and shapes of objects.

C.
Fish.

57.
D.
Work on a rescue squad.

G.
Deliver mail.

58.
K.
Run a department store.

F.
Put together a toy following written instructions.

59.
G.
Type letters.

I.
Drive a taxi.

60.
H.
Sell supplies to dentists.

K. Compete in a sports event.

61.
L.
Coach a high school sports team.

A. Model for an artist or photographer.

62.
C.
Hunt.

K.
Check buildings for fire hazards.

63.
H.
Sell sporting goods.

I.
Collect tickets at a play.

64.
B.
Conduct an experiment to find new metals.

K. Score a baseball game.

65.
K.
Serve as president of a company.

H.
Sell computers.

66.
L.
Exercise horses.

D.
Make an arrest.

Record the number of times you circled each letter:


A

E

I


B

F

J



C

G

K


D

H

L



Career Evaluation

Find Column A. To create a graph starting at the bottom with #1, shade in a square for each time you circled that letter. For example, if you circled the letter A five times, block 1 through 5 would be shaded in column A. Continue graphing until you have shaded the number of blocks you circled through column L. When complete, you will have a graph of your career area interests.
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Look at your graph on the chart. The highest tower is your top Career Interest Area. List your top two Career Interest Letters on the lines below. If you have a tie, list three.

Read the description of your top career interest area on the next page. Does this sound like something you would like to do in the future?

On the next page, find and circle the letters you listed above.

Career Interest Survey Codes

Career Area = Arts and Communication

A.
Artistic – Interest in creative expression of feelings and ideas.

L.
Physical Performing – Interest in physical activities performed before an audience.

Career Area = Natural Resources

B.
Scientific – Interest in discovering, collecting, and analyzing information about the natural world, and in applying scientific research findings to problems in medicine, life sciences, and natural sciences.

C.
Plants and Animals – Interest in activities involving plants and animals; usually in an outdoor setting.

Career Area = Human Services

D.
Protective – Interest in the use of authority to protect people and property.

I.
Accommodating – Interest in catering to the wishes of others, usually one-on-one.

J.
Humanitarian – Interest in helping others with their mental, spiritual, social, physical, or vocational needs.

K.
Leading-Influencing – Interest in leading through high level verbal or numerical activities.

Career Area = Industrial and Engineering Technology

E.
Mechanical – Interest in applying mechanical principles to practical situations, using machines, hand tools, or techniques.

F.
Industrial – Interest in repetitive, organized activities in an industrial setting.

Career Area = Business, Management and Technology

G.
Business Detail – Interest in organized, clearly defined activities requiring accuracy and attention to detail.

I.
Accommodating – Interest in catering to the wishes of others, usually one-on-one.

H.
Selling – Interest in persuading others, using sales and promotion techniques.

K.
Leading-Influencing – Interest in leading through high level verbal or numerical activities.

Career Area = Health Services

B.
Scientific – Interest in discovering, collecting, and analyzing information about the natural world, and in applying scientific research findings to problems in medicine, life sciences, and natural sciences.

J.
Humanitarian – Interest in helping others with their mental, spiritual, social, physical, or vocational needs.

Your interests will probably change over time, but the answers you gave in the career Interest Survey indicates that you are interested in one or more of the career fields you circled.

Men's Work or Women's Work?
Analyzing Traditional Gender Roles in the Workplace
Description
Using the Occupation Checklist at the end of this activity, students will match jobs and careers to gender. The desired outcome from this activity will be, the discovery and discussion of persistent gender stereotyping, with its wage and status implications, in terms of career opportunities.  

Materials
1 Occupation checklist 

2 Overhead projector if available 

3 Library and Internet resources 

Procedures
1. Introduction: Defining the occupations.
· Hand out copies of 'Occupation Checklist' to individual  

· Read off the listed occupations. 

· Describe any jobs that students might not be familiar with.

2. Have students fill out checklist, matching jobs and careers to 'Male,' 'Female,' or 'Both' by circling the correct response. 

3. Using transparencies and an overhead projector (if not available use a large chart), poll the students on each occupation and write the result on the master checklist. There are many approaches to conducting the following class survey in a meaningful way. Poll students on how and why they answered the way they did.

· Have students conduct research of the occupations. You may want to divide students into groups and assign each group several occupations.
· Another method would be to find out the areas of controversy, then assign groups to research those areas. 

4. The class, with instructor's help, answers the following questions. Ask for a student volunteer who will plot the results of the questions on the board.

· Which group “male” or “female” had the largest number?  

· Which jobs require working with people? Which group had the larger number? 

· Which jobs have the most "status," and, of those, how many are designated "males" and how many "females?" 

· Which jobs offer the most salary potential, and, of those, how many are designated "males" and how many "females?"  This will require research to complete. 

· Which jobs require the most/least amount of education, and, of those, how many are designated "males" and how many "females?" Will also require research. 

5.
Class should discuss any issues concerning gender as they arise. The focus should always be steered to "WHY?" Why are some jobs traditionally gender designated? Why is there an inequity of wage and status along gender lines? 

From  Non-Traditional Careers (NTO) for High School Students, http://www.ntoalaska.org/ 
Male/Female Occupational Checklist

Circle whether you believe the following occupations are Male (M), Female (F) or Both.

	JOB
	GENDER

	Construction Worker 
	M
	F
	BOTH

	Flight Attendant 
	M
	F
	BOTH

	Social Worker 
	M
	F
	BOTH

	Secretary 
	M
	F
	BOTH

	Elementary Teacher 
	M
	F
	BOTH

	Hair Stylist 
	M
	F
	BOTH

	Model 
	M
	F
	BOTH

	Store Clerk 
	M
	F
	BOTH

	Veterinarian
	M
	F
	BOTH

	Physical Education Teacher 
	M
	F
	BOTH

	Cook 
	M
	F
	BOTH

	Photographer 
	M
	F
	BOTH

	Nurse 
	M
	F
	BOTH

	Computer Analyst 
	M
	F
	BOTH

	Machinist 
	M
	F
	BOTH

	Dental Assistant 
	M
	F
	BOTH

	Artist 
	M
	F
	BOTH

	News Reporter 
	M
	F
	BOTH

	Telephone Operator 
	M
	F
	BOTH

	NASA Technician 
	M
	F
	BOTH

	CAD Specialist 
	M
	F
	BOTH

	Pharmacist 
	M
	F
	BOTH

	Baby-sitter 
	M
	F
	BOTH

	Newspaper Editor 
	M
	F
	BOTH

	Cashier 
	M
	F
	BOTH

	Mechanical Engineer 
	M
	F
	BOTH

	FBI Investigator 
	M
	F
	BOTH

	Plumber 
	M
	F
	BOTH

	Librarian 
	M
	F
	BOTH

	Bank Teller 
	M
	F
	BOTH

	Dietitian 
	M
	F
	BOTH

	Licensed Practical Nurse
	M
	F
	BOTH

	Security Guard
	M
	F
	BOTH

	Day Care Worker
	M
	F
	BOTH

	Police Officer
	M
	F
	BOTH

	Bookkeeper
	M
	F
	BOTH

	Custodian
	M
	F
	BOTH

	Graphic Artist
	M
	F
	BOTH

	Technical Writer
	M
	F
	BOTH

	Lawyer
	M
	F
	BOTH

	Gardner
	M
	F
	BOTH

	Radio Announcer
	M
	F
	BOTH

	Forest Ranger
	M
	F
	BOTH

	Physical Therapist
	M
	F
	BOTH

	Occupational Therapist
	M
	F
	BOTH

	Speech Therapist
	M
	F
	BOTH

	Homemaker
	M
	F
	BOTH

	Accountant
	M
	F
	BOTH

	Musician
	M
	F
	BOTH

	English Teacher
	M
	F
	BOTH

	Auto Body Repair Instructor
	M
	F
	BOTH

	Dairy Farmer
	M
	F
	BOTH

	Auto Mechanic
	M
	F
	BOTH

	Factory Worker
	M
	F
	BOTH

	Gas Station Attendant
	M
	F
	BOTH

	Pilot
	M
	F
	BOTH

	Professional Athlete
	M
	F
	BOTH

	Computer Programmer
	M
	F
	BOTH

	Truck Driver
	M
	F
	BOTH

	Landscaper
	M
	F
	BOTH

	Bartender
	M
	F
	BOTH

	Clothing Designer
	M
	F
	BOTH

	Carpenter
	M
	F
	BOTH

	Physician
	M
	F
	BOTH

	Architect
	M
	F
	BOTH


What is a Career Cluster?

A Career Cluster is made up of various jobs and careers that require similar skill, interests, and talents. By exploring the characteristics of a Career Cluster, you can discover which ones have jobs that best match your interests and skills.
Career Clusters have many pathways that often connect with one another. For someone who has an interest in both art and computers, for instance, careers in graphic arts, computer-aided drafting, or video game design are possible.
Along the way you will discover many exciting careers in a variety of Career Clusters. You will probably change your mind many times about “what you want to be when you grow up,” but you will know the educational choices you need to make to meet your occupational goals.

To help you find out more about Career Clusters, circle the items in each box that best describe you.  Add up the numbers of circles in each box.  Put an “X” next to the three boxes that have the highest numbers and circle the corresponding number on the Career Clusters chart.

	BOX 1
	Activities that describe what I like to do:
1.  Learn how things grow and stay 
    alive.

2.  Make the best use of the earth’s 
     natural resources.

3.  Hunt and/or fish.

4.  Protect the environment.

5.  Be outdoors in all kinds of weather.

6.  Plan, budget, and keep records.

7.  Operate machines and keep them in 
     good repair.
	Personal qualities that describe me:
1.  Self-reliant

2.  Nature lover

3.  Physically

     active

4.  Planner

5.  Creative

     problem solver
	School subjects that I like:

1.  Math

2.  Science

	Total number circled in Box 1




	BOX 2
	Activities that describe what I like to do:
1.  Read and follow blueprints and/or

      instructions

2.  Picture un my mind what a finished 
     product looks like.
3.  Work with my hands.

4.  Perform work that requires precise 
     results.

5.  Solve problems.

6.  Visit and learn from beautiful, 
      historic, or interesting buildings.

7.  Follow logical, step-by-step 
     directions.
	Personal qualities that describe me:
1.  Curious

2.  Good at 
     following
     directions.

3.  Pay attention to
     details.

4.  Good at 
     visualizing 

     possibilities.

5.  Patient and 
     persistent
	School subjects that I like:

1.  Math

2.  Science

	Total number circled in Box 2





Source: Adapted from Career Clusters Interest Survey www.CareerClusters.org
	BOX 3
	Activities that describe what I like to do:
1.  Use my imagination to communicate 
     new information to others.

2.  Perform in front of others.
3.  Read and write.

4.  Play a musical instrument.

5.  Perform creative, artistic activities.

6.  Use video and recording technology.

7.  Design brochures and posters.
	Personal qualities that describe me:
1. Creative and
     imaginative

2.  Good 
     vocabulary/
     good 
     communicator 
3.  Curious about 
     new 
     technology

4.  Relate well to 
     feelings

5.  Determined and
      tenacious
	School subjects that I like:

1.  Art

2.  Music
3.  Speech

4.  Drama
5.  Lan- 
    guage
   Arts


	Total number circled in Box 3





	BOX 4
	Activities that describe what I like to do:
1.  Perform routine, organized activities 
     but can be flexible.

2.  Work with numbers and detailed
     information.
3.  Be the leader in a group.

4.  Make business contact with people.

5.  Work with computer programs.

6.  Create reports and communicate 
     ideas.

7.  Plan my work and follow instruction
    without close supervision.
	Personal qualities that describe me:
1.  Organized   

2.  Practical and
      logical

3.   Patient 

4.   Tactful

5.   Responsible


	School subjects that I like:

1.Comp-

 - uters

2.  Math
3.  Lan-
    guage
    Arts


	Total number circled in Box 4





	BOX 5
	Activities that describe what I like to do:
1.  Communicate with different types of 
      people.
     to learn new things.
3.  Go to school.

4.  Direct and plan activities for others.

5.  Handle several responsibilities at 
     once.

6.  Acquire new information.

7.  Help people overcome their 
     challenges.
	Personal qualities that describe me:
1.  Friendly

2.  Decision maker

3.  Helpful 

4.  Innovative

5.  Inquisitive

6.  


	School subjects that I like:

1.  Science
2.  Math
3.  Lan- 
    guage
    Arts

4. Social 
    Studies


	Total number circled in Box 5





	BOX 6
	Activities that describe what I like to do:
1.  Work with numbers.

2.  Work to meet a deadline 

3.  Make predictions based on existing 
     facts.

4.  Have a framework of rules by which 
     to operate.

5.  Handle money with accuracy & 
     reliability.

6.  Take pride in the way I dress and 
      look.
	Personal qualities that describe me:
1.  Trustworthy

2.  Orderly

3.  Self-confident

4.  Logical

5   Efficient


	School subjects that I like:

1.  Math  
2. Social 
   Studies


	Total number circled in Box 6





	BOX 7
	Activities that describe what I like to do:
1.  Be involved with politics.

2.  Negotiate, debate, and defend 
     ideas/topics.

3.  Plan activities and work well with 
     others.

4.  Work with details.

5.  Perform a variety of tasks that 
     change often

6.  Analyze information and interpr
     to others.

7.  Travel and see new things.
	Personal qualities that describe me:
1.  Good 
      communicator
2.  Competitive

3.  Service minded

4.  Well organized

5   Problem solver
	School subjects that I like:

1. Govern
     ment
2. Social 
    Studies

3. Lan-
    guage
   Arts

4.  Math

5.  Foreign
   Lan-
   guage
	Total number circled in Box 7





	BOX  8
	Activities that describe what I like to do:
1.  Work under pressure.

2.  Help sick people and animals.

3.  Make decisions based on logic and 
      information.

4.  Participate in health & science 
     classes.

5.  Respond quickly and calmly in 
     emergency situations.

6.  Work as a member of a team.

7.   Follow guidelines precisely and 
      meet strict standards of accuracy.
	Personal qualities that describe me:
1.  Compassionate

2.  Caring

3.  Good at 
     following
    directions

4.  Conscientious

5.  Caring

6.  Patient

7.  Good listener
	School subjects that I like:

1. Science          
2. Health

3. Lan-
    guage
   Arts

4.  Math
	Total number circled in Box 8




	BOX  9
	Activities that describe what I like to do:
1.  Investigate new places & activities.

2.  Work with all ages and types of 
     people.

3.  Organize activities in which people 
     enjoy themselves.

4.  Have a flexible schedule.

5.  Help people make up their minds.

6.  Communicate easily, tactfully, and 
     courteously.

7.  Learn about other cultures.
	Personal qualities that describe me:
1.  Tactful

2.  Self-motivated

3.  Works will with 
      others

4.  Outgoing

5.  Slow to anger
	School subjects that I like:

1. Social 
    Studies
2 Lan-
   guage
  Arts

3  Foreign 
     Lan-
    guage

4. Family &   
   Consumer
.  Science
	Total number circled in Box 9





	BOX  10
	Activities that describe what I like to do:
1.  Care about people, their needs & 
     problems.

2.  Participate in community service/
     volunteering.

3.  Listen to other people’s viewpoints.
4.  Help people be at their best.

5.  Work with people from pre-school to 
     old age.
6.  Think of new ways to do things.

7.  Make friends with different people.
	Personal qualities that describe me:
1.  Good  
      Communicator
2.  Good Listener

3.  Caring

4.  Non-
     Materialistic

5.  Uses logic

6.  Non-judgmental


	School subjects that I like:
1.  Lan-
    guage
    Arts

2.  Foreign 
     Lan-
     guage

3. Family &   
   Consumer
.  Science
	Total number circled in Box 10





	BOX  11
	Activities that describe what I like to do:
1.  Work with computers.

2.  Reason clearly and logically to solve  

      problems.

3.  Use variety of machines.

4.  Read, understand, and apply 
     technical  manuals

5.  Adapt to change.
6.  Play video games and figure out how 
     they work.

7.  Concentrate for long periods without 
     being distracted.
	Personal qualities that describe me:
1.  Logical thinker

2.  See details in 
     big  picture

3.  Persistent

4.  Good 
     concentration

5.  Precise

6.  Accurate
	School subjects that I like:

1.  Math  

2.  Science    

3. Computers
4.  Art
	Total number circled in Box 11





	BOX  12
	Activities that describe what I like to do:
1.  Work under pressure or in face of 

      danger.

2.  Make decisions based on what I 
     observe. 

3.  Interact with other people.

4.  Be in position of authority.

5.  Respect rules and regulations.
6.  Debate and win arguments.

7   Observe and analyze people’s 
      behaviors.
	Personal qualities that describe me:
1.  Adventurous

2.  Dependable

3.  Community-
      minded
4.  Can make 
     decisions

5.  See good in life.
	School subjects that I like:

1.  Lan-
    guage
   Arts

2.  Social
    Studies

3.  Health


	Total number circled in Box 12





	BOX  13
	Activities that describe what I like to do:
1.  Work with my hands and learn best 
      that way.

2.  Put things together. 
     work.

4.  Perform activities that produce 
     tangible results.

5.  Apply math to work out solutions.
6.  Use hand & powers tools.

7.  Visualize objects in 3 dimensions 
     from flat drawings.
	Personal qualities that describe me:
1.  Practical

2.  Observant

3.  Physically 
     active

4.  Step-by-step 
     thinker

5.  Coordinated.
	School subjects that I like:

1.  Lan-
     guage
    Arts

2.  Math 

3.  Science

4.  Shop


	Total number circled in Box 13





	BOX  14
	Activities that describe what I like to do:
1.  Shop and go to the mall.

2.  Be in charge. 

3.  Make displays and promote ideas.

4.  Give presentations and enjoy public

     speaking. 

5.  Respect rules and regulations.
6.  Debate and win arguments.

7   Observe and analyze people’s 
     behaviors.
	Personal qualities that describe me:
1.  Enthusiastic

2.  Competitive

3.  Creative

4.  Self-
     motivated

5.  Persuasive.
	School subjects that I like:

1.  Language

       Arts

2.  Math

3.  Computers


	Total number circled in Box 14





	BOX  15
	Activities that describe what I like to do:
1.  Doing difficult math problems.

2.  Finding the answer to questions.

3.  Doing science experiments.

4.  Figure out how things work and 
     investigate new things.

5.  Explore new technology.
6.  Experiment to figure out the best way
     to do something.

7   Pay attention to details and help 
     things be precise.
	Personal qualities that describe me:
1.  Detail 
     oriented

2.  Inquisitive

3.  Objective

4.  Methodical

5.  Mechanically 
     inclined
	School subjects that I like:

1.  Math

2.  Science

3.  Shop

4.  Computers


	Total number circled in Box 15





	BOX  16
	Activities that describe what I like to do:
1.  Travel

2.  See well and have quick reflexes.

3.  Solve mechanical problems.

4.  Design better ways of doing things.

5.  Anticipate and meet needs.
6.  Drive or ride.

7   Move things from one place to 
     another.
	Personal qualities that describe me:
1.  Realistic

2.  Mechanical

3.  Coordinated

4.  Observant

5.  Planner
	School subjects that I like:
1.  Math

2.  Shop

3. Computers

4.  Science

5.  Foreign
     Lan-
     guage
	Total number circled in Box 16
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Circle the number next to the box that corresponds to the boxes where you placed an “X”.

	1
	Agriculture, Food, and Natural Resources
	The production, processing, marketing, distribution, and development of agricultural and natural resources.

	2
	Architecture & Construction
	Designing, planning, managing, building, and maintaining the built environment.

	3
	Arts, A/V Technology & Communications
	Designing, producing, exhibiting, performing, writing and publishing multimedia content including visual and performing arts and design, journalism, and entertainment services.

	4
	Business, Management, and Administration
	Planning, organizing, directing, and evaluating businesses in every part of the economy to ensure they are efficient and productive.

	5
	Education and Training
	Planning, managing, and providing education and training services and related learning services.

	6 
	Finance
	Planning services for financial and investment planning, banking, insurance, and management.

	7
	Government and Public Administration
	Performing government duties: national security, foreign service, planning, revenue and taxation, regulation, administration at the local, state, and federal levels.

	8
	Health Science
	Planning, managing, and providing health services, diagnostic services, and research and development.

	9
	Hospitality & Tourism
	Managing, marketing, and operating of restaurants and other food services, lodging, attractions, and recreation events and travel-related services.

	10
	Human Services
	Providing services and care for families and human needs.

	11
	Information Technology
	Designing, developing, supporting, and managing computer hardware, software, multimedia and systems.

	12
	Law, Public Safety, Corrections, and Security
	Planning and providing legal, public safety, protective services, and homeland security.

	13
	Manufacturing
	Planning, managing, and performing the processing materials.

	14
	Marketing, Sales & Service
	Planning, managing, and performing marketing activities

	15
	Science, Technology,

Engineering & Math
	Planning, managing and performing scientific research and scientific services.

	16
	Transportation, Distribution, & Logistics
	Planning movement of people, materials, and goods by road, pipeline, air, rail, and water


Know Your Rights Ages 14—17

The Alaska CHILD LABOR LAWS protect your health and future welfare, and protect you from unsafe activities or exploitation while working. Alaska Minimum Wage is $7.15 per hour for all hours worked, effective January 1, 2003.

Youth under 14 may not work except in:

· Newspaper sales and delivery, babysitting, handiwork and domestic employment in or about private homes. 

· The entertainment industry as a performer, subject to regulation by the Department of Labor.
Work Permit

· All minors 14, 15, 16 years of age must have a work permit. Some employers may also require permits for 17 year olds under federal law. 

· A new work permit must be obtained for each new job. 

· If the duties approved on a work permit change, it may no longer be valid. 

· A parent or legal guardian authorizes a minor to work. If they revoke this authorization the work permit is invalid.

Youth 14/15 Years of Age May Work:

· Only between the hours of 5 a.m. to 9 p.m. (under state law)** 

· No more than six days per week. 

· A total of nine hours of school and work combined in one day. 

· A total of 23 hours per week outside of school hours (except for domestic work and babysitting). 
· Not where alcoholic beverages are served.

Benefits

· An employee under 18 years of age who is scheduled to work six consecutive hours is entitled to a 30-minute break during the work day. 

· A youth under 18 who works five consecutive hours is entitled to a 30-minute break before continuing to work. 

· An employer is not required by law to pay for Holidays, Sick Leave or Vacation. These benefits may be offered as fringe benefits by the employer.

Be Aware

· Tips or gratuities may not be used to satisfy the minimum hourly wage. 

· Tips belong to the employee and may not be taken by the employer.

· Employers may raise or reduce an employee's pay with proper notice. 

· An employee should keep records of the daily and weekly hours that s/he works. 

· The employer must give employees written notice of their pay rate. 

· An employee must receive a statement of earnings and deductions listing all deductions from his/her wages each pay day. 

· An employee must be paid at least once a month. 

· An employer may not make deductions for cash shortages. 

· An employee is entitled to overtime if s/he works over eight hours in a day or 40 hours in a week.
Know Your Rights Exercise
Ages 14 through 17
Fill in the blanks using the information on page 28 and the word bank below:
1.
Alaska Minimum Wage is ______________ per hour.

2.
_________   belong to the employee and may not be taken by the employer.

3.
An example of a job that youth under 14 may work is ________________.

4.
All minors 14 – 16 who work must have a ____________________________.

5.
A work permit may be revoked by a _____________________________.

6.
A youth 14 – 16 may not work where ____________________________ are served.

7.
Under state law, a youth may only work between the hours of ____________________.

8.
A youth may only spend a total of _____________ hours of school and work combined 
            each day.

9.
A total of ______________ hours each week is how many hours a youth may work.

10.
A youth who works five consecutive hours is entitled to a ___________ minute break.

11.
An employee must be paid at least this often: _______________________________.

12.
If an employee works over 8 hours in a day or 40 hours in a week, s/he is entitled to 
_________.

13.
A worker is also known as an ____________________.

14.
 The person who hires the worker is an _______________________.

15.
An example of a job a youth 14- 16 may work is _________________________.

Word Bank

Employee
Alcoholic Beverages
Tips

5am - 9pm                  Twenty-three

Nine Hours
Once A Month

Employer
Newspaper Deliver     Overtime

Parent

Cashier


30 Minute
Work Permit                $7.15

Adapted from Pathway Exploration for All Kids (P.E.A.K. Curriculum Mat Su Borough School District, 2006

Decision Making

Adapted from Pathway Exploration for All Kids (P.E.A.K.), Mat Su School District, 2007

	Students:
	9th Grade

	Sessions:
	One class length session


ASCA Counseling Standards Addressed

	A-A
	A-B
	A-C
	C-A
	C-B
	C-C
	PS-A
	PS-B
	PS-C

	
	
	
	
	
	
	
	
	


National Career Development Guidelines Addressed

	ED1
	ED2
	CM1
	CM2
	CM3
	CM4
	CM5
	PS1
	PS2
	PS3
	PS4

	
	
	
	
	
	
	
	
	
	
	


AK Employability Standards Addressed

	A-1
	A-2
	A-3
	A-4
	A-5
	A-6
	A-7
	B-1
	B-2
	B-3
	B-4
	B-5

	
	
	
	
	
	
	
	
	
	
	
	


Results
	Results Statements
(As a result of participating in
this activity, students will:)
	How Students Will Demonstrate Progress Toward Results
	Assessments Used
With Each
Result Statement

	1
	Be able to articulate the decision-making process and apply it to solve personal problems
	 Class discussion

 Complete handout
	   Documented application of the process to a personal problem


Preparations
Complete the following preparations prior to introducing the activity to students:

· Arrange with academic teachers for use of class time

· Copy handout

· Gather materials: chart paper, markers

Resources
The following resources are used in this activity

· Decision Making Worksheet

Session Activities

	Session
	Step
	Responsibility
	Action Steps

	1
	1
	School Counselor
	 - Introduce activity. Explain how the Decision-making Process can be used to solve school or personal problems.

	
	2
Identify/ Define the Problem
	School Counselor

Students
	 - Brainstorm a problem that a ninth grade student may encounter.

 - List possible problems on chart paper

 - Using consensus, choose one problem to use for this activity.

	
	3
	School Counselor
	 - Depending on the size of the class, you may arrange the students into smaller groups to work on the next dew steps. You could continue with the entire class, but having the smaller groups doing the brainstorming of each section and reporting out their ideas as you move forward. 

	
	4
List Possible Solutions/
Alternatives
	School Counselor

Students
	 - Brainstorm the possible solutions to the problem. Prioritize the solutions from practical to impractical.

	
	5
Evaluate the Options
	School Counselor

Students
	 - From the more practical options, brainstorm which would be the best one in this situation.

 - Consider if is it practical, kind/unkind, honest.

	
	6
Choose One Option
	School Counselor


	 - Explain that it is important that the solution not create problems for others.

	
	7
Make a Plan and Do It
	Students
	 - Working in their groups, students write a simple plan to solve the problem.

	
	8
Evaluate the problem and Solution
	School Counselor
	 - Explain how this step is often overlooked but is very

   crucial to the process. Look at what caused the problem

   and did id the chosen solution solve or improve the

    problem?

	
	9
	Students
	 - Individually complete the handout on Decision Making.

	
	10
	School Counselor

Students
	 - Discuss the process. Is it helpful? Can it be used in most situations

 - Students may share how they completed the handout if they choose.


Decision Making
Six Steps to Making Decisions

Making decisions can be difficult – especially as your problems and options become more complicated.  There is a Six Step process you can use to help you make decisions and solve problems. 

1.
Identify and Define the Problem: What is a problem area that you would like to improve?

2.
List Possible Options/Alternatives:  Brainstorm and write down all the practical  solutions you can 
 think of.(example: put reminder note in locker, carry notebook with pencils and agenda to  every class)

3.
Evaluate the Options:  Which solution will work best for you? (Example:  Is the option practical? Is 
       it unkind? Is it dishonest?)


4.
Choose One Option:  It is important that the solution does not create a problem for someone else. 
      (example of poor option:  I will ask my friend for a pencil every day.)

5.
Make a Plan and Do It:(Example:  I will carry my notebook containing my agenda and pencil and paper to every class)  

6.
Evaluate the Problem and Solution: This is the most neglected step in decision making but it is 
      critical to the process.  Look at: what brought about the problem, can it be prevented in the future?  
      Did the chosen solution solve or improve the problem?

USE THE SIX STEPS TO DECISION MAKING THE NEXT TIME
YOU NEED A SOLUTION TO A PROBLEM!

Is It Tattling or Telling?

Tattling

Tattling is giving information about other students to an adult, even though no one is getting hurt or in danger. This information will not help anyone else. Tattling is intended to get other students in trouble.

Example:  Sarah bumped into me when she was getting out of her chair.

Telling

Telling is sharing information about other students to get them help or keep them from hurting themselves or someone else. Telling is intended to help keep other students safe.

Example:  Joe has a knife in his locker.

Is it Tattling or Telling?

Put a check mark by each situation that you think is Telling. Do not put a mark by situations that you think are Tattling.


Hailey knocked her glass over and spilled water on my books.


John’s parents have been gone for a week and he’s been home alone.


Andrew was making faces at me in the hallway.


Jane had a water gun on the bus.


Connie stomped in the mud and splashed my pants.


Fred was talking while you were out of the room.


Sam seems upset and he said he was going to hurt himself.


Sally was swearing in the cafeteria.


David said that Kevin said that I’m a loser.


Helen said that she’s planning to beat me up after school.


Dan’s locker door hit me when he opened it.


Karen’s mom does drugs and hits her every night.

Can you think of any other examples of situations when you don’t need to tell?

Can you think of any other examples of situations when you need to tell?

If you are trying to decide whether you should tell, ask yourself these questions . . .


Is the student you want to tell about going to hurt himself or herself?


Is the student being hurt by someone else?


Is the student going to be hurt by someone else?

If you answered “yes” to any of these questions, you would tell a teacher, principal, counselor, or another adult immediately. 
Adapted from Pathway Exploration for All Kids (P.E.A.K.) curriculum, Mat Su Borough School District, 2006
Internet Safety

The Internet is like a big city.  There are libraries, universities, museums, places to have fun, and plenty of opportunities to meet wonderful people from all walks of life.  But, like any community, there are also some people and places that you ought to avoid and others that you should approach only with caution.

By knowing the dangers and how to avoid them, you can take advantage of all the positive aspects of the internet while avoiding most of its pitfalls.

BASIC RULES OF ONLINE SAFETY FOR TEENS

1. KEEP YOUR IDENTITY PRIVATE:  If you are in any type of public forum (chat rooms, Instant Messenger) do not give out your full name, address, telephone number, the name of your school, or any other information that could someone determine your actual identity.  The same applies to your family and friends.  Never reveal anything about other people that could possibly get them into trouble.

2. NEVER GET TOGETHER WITH SOMEONE YOU “MEET” ONLINE: The biggest danger to your safety is if you get together with someone you “meet” online.  Remember, you never know for certain if people you meet online are who they say they are.  If you do feel it is appropriate to meet with someone, discuss it with your parents and never go to the meeting by yourself. Arrange to meet in a public place like a mall that you, not just the other person is familiar with, and never go alone.  The safest procedure is to have your parents talk with the parents of  the other person and for both of you to bring your parents along for the first meeting.

3. NEVER RESPOND TO E-MAIL, CHAT COMMENTS, INSTANT MESSAGES THAT ARE HOSTILE, BELLIGERANT, INAPPROPRIATE OR IN ANY WAY MAKE YOU FEEL UNCOMFORTABLE:  It is not your fault if you get a message that is mean or in any way makes you feel uncomfortable.  If you get such a message, do not respond.  Instead, show it to your parents, teacher, or a trusted adult to see if there is anything you can do to make it stop.  Sending a response just encourages the person.

4. TALK WITH YOUR PARENTS ABOUT THEIR EXPECTATIONS AND GROUND RULES FOR GOING ONLINE:  It is important that you and your parents are on the same “channel” when it comes to your online activities,  This includes when you can go online, how long you can stay, and what activities you can do online.  Communicating with your parents odes not mean that you have to give up your privacy.  It just means that you come to an agreement based on mutual trust and understanding.

Adapted from a brochure written by Larry Magid of www.safekids.com and www.safeteens.com 

Internet Safety Pledge

1. I will tell my parents or a trusted adult in charge if I come across any information that makes me feel scared, uncomfortable or confused.

2. I will never share personal information such as my address, my telephone number, my parent’s work address or telephone number, or the name and location of my school, the time and location of out-of-school activities, without my parents’ permission.
3. I will never respond to any messages that are mean or in any way make me feel uncomfortable.  If I do get a message like that I will tell my parents or the trusted adult in charge right away so that he or she can contact the online service.
4. I will not send messages that are mean or are in any way designed to make someone uncomfortable or scared.
5. I will never meet in person I have “met” online without checking with my parents.  If my parents agree to the meeting it will be in a public place and my parents or their designee must come along.
6. I will obey any rules my parents make regarding going online.  
7. Other rule(s) you care to add: 




Signed 







Date 








Adapted from a brochure written by Larry Magid of www.safekids.com and www.safeteens.com
Internet Safety Action Plan

1. If I come across any information that makes me feel scared, uncomfortable, or confused, I will 
2. If someone online asks me for a picture of myself, I will 
3. If someone I first “met” online asks me to meet him or her in person, I will
4. If someone online asks me for my personal information, I will 
5. If I see any messages that are mean or make me feel scared, uncomfortable, or confused, I will
6. In order to set up rules for going online, I will 
7. If I receive a file over the Internet from someone I don’t know, I will 
Adapted from a brochure written by Larry Magid of www.safekids.com and www.safeteens.com 

Section 4
Responsive Services
Policies & Protocols
The Importance of Policies and Protocols

A policy is a “principle or course of action chosen to guide decision making.” (Webster) A protocol is a sequence of activities taken to successfully complete a task. Counselors should always abide by their individual district and/or school policies and protocols; however, the policies and protocols in this section can provide guidance as needed.  They allow for principled activity by professional school counselors as they interact with students and identify who is responsible for doing what in order to help all students succeed.  

Organization of Policies & Protocols Section

The policies and protocols section is organized topically. The sequence of topics is reflected in the Section Table of Contents on the previous page. Each topic is divided into three sections:

Policy: 
State and Federal laws as applicable.  

Discussion: related information to help you understand the topic.

Protocols: suggestions of how to complete critical activities. The protocol identifies responsibilities and activities.

Contents of Section 4

· Responsive Services Checklist

· Referral for Psychiatric or Behavioral Evaluation

· 504 Accommodation Plans

· Attendance

· Child Abuse/Neglect

· Confidentiality

· Crisis Intervention

· Discipline

· Drugs/Alcohol/Tobacco

· Suicide Intervention & Prevention

· Response to School Crisis

Responsive Services Checklist

It is the counselor’s responsibility to be familiar with community and district resources, policies, procedures, and crisis plans. This checklist provides a framework from which to work.

	_____ Child abuse reporting
	_____ Suicide threat reporting

	_____ Sexual harassment
	_____ Homicidal threat reporting

	_____ Drug/alcohol intervention procedure
	_____ Attendance interventions

	_____ Response to death of student/staff
	_____ Functional behavioral assessment

	_____ Crisis response plan
	_____ Sexual assault & violent crime


Community Resources*
Counselors are encouraged to add resources relative to the particular community, and to have current phone numbers easily available and kept by the phone.
	Suicide
	  Phone: __________________

	Substance Abuse
	  Phone: __________________

	Office of Children’s Services
	  Phone: __________________

	Mental health counselor
	  Phone: __________________

	Mental health counselor:
	  Phone:__________________

	Public health
	  Phone: __________________

	Emergency health care
	  Phone: __________________

	Safe home/shelter for children
	Phone:__________________

	Local law enforcement
	Phone:__________________

	State trooper
	Phone: __________________


* Refer to Referrals for Psychiatric or Behavioral Evaluations
Referrals for
Psychiatric or Behavioral Evaluations or Treatment

Policy

Alaska law (14.30.171 -179.)
To read complete text, visit http://www.legis.state.ak.us/basis/get_bill_text.asp?hsid=SB0048A&session=24
Discussion

Alaska law (14.30.171 -179.) prohibits public schools from requiring students to take psychotropic drugs or have a psychiatric or behavioral evaluation as a condition of attendance.  It also continues to state that “mental health professionals” within a school may suggest but not require a student obtain psychiatric or behavioral evaluations or treatment.  It also provides verbiage for use on a school-supplied list of community resources.  Many school districts in Alaska have interpreted this to mean that only school counselors or psychologists may suggest referral resources to parents.  Depending upon the composition and size of a school population this requirement could impact the school counselor’s activities.

	Responsibility
	Activity

	Counselor
	1. Determine if school district has a Community Resource List.  If not, find out if one can be developed.

2. Ensure that Community Resource List contains the following verbiage, as per AS14.30.176:

3. "This list is provided as a resource to you.  The school neither recommends nor requires that you use this list or any of the services provided by individuals or entities on the list.  It is for you to decide what services, if any, to use and from whom you wish to obtain them."


504 Accommodation Plans

Policy

Consult specific school district policy related to this topic.

Section 504 is a federal civil rights law that prohibits discrimination against individuals with disabilities. Section 504 ensures that the child with a disability has equal access to an education. The child may receive accommodations and modifications.
Unlike the Individuals with Disabilities Education Act (IDEA), Section 504 does not require the school to provide an individualized educational program (IEP) that is designed to meet the child's unique needs and provides the child with educational benefit. Under Section 504, fewer procedural safeguards are available to children with disabilities and their parents than under IDEA.
Discussion

This process is to be utilized when an employee, parent, or external service provider suspects that a student may qualify for accommodations/modifications in his/her general education program under the guidelines of Section 504, Rehabilitation Act of 1973.

The Principal may act as or designate a 504 Coordinator. If so designated, the Coordinator/Counselor’s responsibility includes working with principals and teachers in the building to develop 504 plans. The Principal would have the ultimate responsibility for approving accommodations.

For more discussion points, see the ASCA Position Statement on Special Needs Students at: http://schoolcounselor.org/content.asp?contentid=218  

Suggested Protocols

The following protocol may be appropriate for the referral and development of a 504 Student Accommodation Plans.

	Responsibility
	Activity

	School 504 Coordinator
	 - Maintain copies of all 504-related forms

 - Draft 504 Accommodation Plan.

 - All evaluations and information leading to the suspicion that a disability exists must be attached to the    form.

 - Schedule a 504 meeting or follows recommended actions.

 - Depending upon district policy, meeting participants may include a school administrator and at least one of the student’s general education teachers.

 - Other knowledgeable persons may include school counselors, other teachers, school nurses and the student’s parent(s).

 - In the event a parent does not choose to participate, the meeting may continue.

 - Invite parent/guardian to attend meeting.

	School 504 Coordinator

School 504 Team
	 - Facilitate the 504 meeting which consists of:

 - Review and discuss relevant data

 - Determine eligibility

To determine eligibility, the 504 team must:

 - Describe the nature of the concern

 - Describe the basis for the determination of a disability by analyzing evaluations, data and testimony

 - Describe how the disability affects a major life activity

 - List necessary accommodations.

 - Obtain signatures of meeting participants on 504 form.

	School 504 Coordinator
	 For eligible students:

 - Has the 504 Plan typed and attaches a copy of the signature page.

 - File the original plan.

 - For ineligible students:

 - Inform the parent of the appeal process 

	School 504 Coordinator

or

Designee
	Make copies of the plan, and distributes to:

 - Parent

 - Each professional in the school that provides services and instruction to the student.

 - 504 File in school.

	School 504 Coordinator
	 - Monitor the implementation of the 504 Student Accommodation Plan and report any difficulties or resistance administrator.

	School 504 Coordinator
	 - Inform administrator of annual review dates and progress report dates

 - For more information about 504 Plans, visit www.wrightslaw.com/info/sec504.index.htm 


Attendance

Policy

Consult specific school district policy related to this topic. 

"Unless excepted by law, every child between seven and 16 years of age shall attend school at the public school in the district in which the child resides during each school term.  Every parent, guardian, or other person having responsibility for or control of a child between 6 and 16 years of age shall insure that the child is not absent from attendance."  (AS 14.30.010.  AS = Alaska Statute).

Discussion

A student’s academic success depends on consistent school attendance. School counselors are an integral part of student success, including assisting with attendance and dropout prevention.  Each district or school may have protocols to document student absences and parental notification of absences. 

Child Abuse/Neglect

Policy 
Consult specific school district policy related to this topic.
Alaska State Law  (AS 47.17.020) defines those required to report to Office of Children Services  as: practitioners of the healing arts, school teachers, administrators and staff members of both public and private schools, social workers, peace officers and officers of the Department of Corrections, Administrative officers of  institutions, child care providers, paid employees of domestic violence and sexual assault programs. Crisis intervention and suicide prevention programs, paid employees of organizations providing alcohol treatment, child fatality review teams, multi-disciplinary team members.
Discussion

It is the responsibility of each school to ensure that district protocols are in place. The following protocol may be appropriate for the reporting child abuse in your school or district. For more discussion points, see the ASCA Position Statement on Child Abuse/Neglect Prevention at http://schoolcounselor.org/content.asp?contentid=194 

	Responsibility
	Activity

	School Personnel
	 - Any person who suspects abuse or neglect of a child is obligated by state law to make a verbal report to Office of Children’s Services (OCS). The reporter should be the person who first noted the abuse/neglect or to whom the child has disclosed the abuse/neglect. If they are not the designated reporter, the counselor can provide guidance/assistance to the person making the report, as needed.

 - It is essential that the reporter provide as many details as possible, including the child’s name, DOB, address, telephone number, mother’s name, abuse/neglect allegations, date(s) of incident, child’s condition, etc. Suspected abuse/neglect should be reported as soon as noted, as failure to do so may result in further harm to the child/and/or fine to the employee. It is important that school personnel unskilled in interviewing a child, should not take it upon themselves to interview the child. Doing so may result in hurting the case and could result in liability issues for the school and/or personnel.

	OCS
	 - Not all calls to the OCS will result in an investigation. OCS will determine the level of need, and chose a response they deem appropriate. If the report does not result in an investigation, and school personnel believe the child is still in danger, a new report must be made. Parents are not to be notified, unless OCS approves the notification. School personnel are mandated reporters, not investigators.  Reports may be made on suspicions or physical evidence.

	OCS
	 - If OCS determines that a report warrants an investigation, OCS will dispatch a Child Protective Investigator to meet with the child. The seriousness of the case dictates the time frame in which an investigation will take place. For more information about reporting Child Abuse, visit www.hss.state.ak.us/OCS/Publications/ReportingChildAbuse.pdf 


Confidentiality

Policy

Consult specific school district policy related to this topic.
The Family Education and Privacy Act (FERPA) is a Federal law designed to protect the privacy of a student’s educational records. The law applies to all schools that receive funds under an applicable program of the U.S. Department of Education. School counselors should be knowledgeable about this law. For more information visit www.ed.gov/policy/gen/guid/fpco/ferpa 
Discussion

It is essential that counselors protect students’ right to confidentially both in counseling sessions and in maintaining their educational records. Permanent Record Folders are kept in locked file cabinets.

Confidentiality issues for school counselors are covered in the ASCA Ethical Standards for School Counselors. Located in the Appendix 1 and at http://www.schoolcounselor.org
For more discussion points, see the ASCA Position Statement on Confidentiality at: http://schoolcounselor.org/content.asp?contentid=198 

Protocols

	Responsibility
	Activity

	Administrator, Counselor or Designee
	 - Maintains Permanent Records according to administrative directives.  Teachers may review their students’ folder but may not remove them from the office where files are kept. Parents may view folders. Relatives other than parents may not view folders unless they present evidence of guardianship.

	Counselor
	 - Uses discretion when discussing students and their families with faculty and staff. Counselors are privy to information that should not be public knowledge. When outside agencies or institutions request information about students, considers the FERPA law. For example, providing a list of student names that fit a particular criteria (>1000 score on SAT) is in conflict with FERPA.


Crisis Intervention
Policy

Consult specific school district policy related to this topic.

Alaska state law (AS 14.33) requires that each school district develop and update a crisis response plan to be reviewed and updated on an annual basis. In addition, each district is responsible for training all school personnel on  the crisis response plan.  For more information visit http://www.securitymanagement.com/library/SB125.html
Discussion

Every school has a Crisis Team as defined by the district’s Administrator. Policies and protocols related to crisis intervention are contained in the school’s Crisis Response Manual. The purpose of this team is to respond to critical events that effect the safety and well being of students and staff.  Examples include, natural disasters, bomb threats, armed intruder, and terrorist activities.

Administrators are responsible each year for updating information, convening a crisis team, and training staff.

The school counselor is often an active member of crisis intervention at the school level, assisting the principal in the implementation of the appropriate response to a given incident. 

Protocol

	Responsibility
	Activity

	Counselor
	 - Serves as a proactive member of the school’s Crisis Intervention Team.

 - Participates in professional development on crisis management issues, when offered.

 - Collaborates with all support staff on crisis issues.


Discipline

Policy

Consult specific school district policy related to this topic.

Discussion

Counselors are advocates for students. They are not disciplinarians. Counselors are not involved in the suspension process. They may be involved in scheduling home instruction and/or gathering assignments from teachers as well as behavioral contracts or referrals to outside agencies or other school district programs.

No information regarding suspensions should be placed in the Permanent Record Folder.

School districts develop a plan of referrals for disciplinary action linked with appropriate consequences related to the offense.

For more discussion points see the ASCA Position Statement on Discipline at http://schoolcounselor.org/content.asp?contentid=203 
Protocols

	Responsibility
	Activity

	Counselor
	 - Provides students who have behavior problems in the school with individual or group counseling to prevent them from becoming discipline problems.


Drugs/Alcohol/Tobacco

Policy

Consult specific school district policy related to this topic.

Discussion

Policies and protocols relating to illegal drugs, alcohol and tobacco use are contained in the school district’s board policy manual. 

Students, on the school grounds, who are identified as under the influence of drugs, alcohol or tobacco should be referred to the building administrator for disciplinary actions.

For more discussion points see the ASCA Position Statement on Students at Risk at http://schoolcounselor.org/content.asp?contentid=258 
Protocols

	Responsibility
	Activity

	Counselor
	 - Counsels students regarding alcohol and drug abuse.

 - Provides students with information on drug, alcohol and tobacco addiction.


Responding to School Crisis

Policy

Consult specific school district policy related to this topic.

Discussion

The death of a student, staff member, or community member can devastate the school community.  Although each situation is unique and the grieving process must play out, an established protocol of how to handle details can ease the burden of the school staff. Try and keep routines as normal as possible.  Students gain security from the predictability of routine, including attending school. Be honest with students and share with them as much information as they are developmentally able to handle.

For more discussion points, see the ASCA Position Statement on Critical Incident Response in the Schools at http://schoolcounselor.org/content.asp?contentid=202 
Procedures

	Responsibility
	Activity

	Administrator
	 - Upon notification of death of student, staff, or other key person, Administrator contacts law enforcement or other appropriate agency to verify situation and obtain police report.

	Crisis Response

Team (CRT)
	 - Crisis Response Team (CRT), usually consisting of Administrators, Counselors, and nurse meet to make specific plan for situation.

	CRT
	 - If necessary, counselor contacts mental health agency and other schools to send outside counselors as needed.  Depending on incident, substitute teachers may be needed to cover the classrooms of affected staff members.  It is especially valuable to have parent volunteers visible in the halls.

	CRT
	 - Emergency phone tree should be activated to contact all staff members of situation.

	Administrator
	 - Administrator writes announcement, based on official police report, to be read in each classroom.  CRT member or other familiar staff should read announcement in classrooms where there are substitute teachers present.

	Counselor

CRT
	 - Rooms and areas should be designated for use by students who are unable to be in regular classrooms. It is best to separate students who are truly impacted by the incident from those who are reacting to the emotions of the situation.  Areas should be stocked with extra tissue and supplies to make posters and cards.

	Administrator
	 - Staff meeting should be held before school to brief staff on situation, detail procedures for dealing with students, and assess emotions of staff. Substitute teachers should attend and be ready to be placed in classrooms as needed.  Staff should be reminded to confine general classroom discussion to know facts, as presented in announcement.  Speculation and dwelling on gruesome details must be avoided/

	CRT

Counselor
	 - As school begins, students who are unable to get to class should be escorted to designated area/s.

	Teachers 

Support Staff

Volunteers
	 - Teachers should send or have escorted students who are upset to designated areas.  Classes should continue as planned, allowing for discussion as needed.

	CRT

Support Staff

Volunteers
	 - CRT members, parent volunteers, outside counselors should "patrol" corridors to make sure that all affected students are identified and receive attention as needed.

	Counselors

Agency Counselors
	 - Efforts should be made to "triage" students in the designated areas.  Some students need to be seen to assess for possible suicidal ideation or other critical reactions. Other students need to be with friends to process event and begin to cope.  Still other students need to be heard and urged to return to class as soon as possible.

	Counselors

Parents
	 - Students who are not able to control of emotions or are reacting in disturbing manner, need to be picked up by parents.  Parents need to be given information about counseling options, including Emergency Room.

	Counselors

CRT
	 - Parents should be contacted if student has strong reaction and is visibly upset, even if they calm down as the day progresses.

	Counselors

CRT
	 - Records should be kept of the names of students seen by all counselors, so that follow-up contact can be made in future weeks.

	Administrator
	 - Letter from Administration, detailing incident and counseling options should be sent home with all students at the end of the day.

	School Staff

Parents
	 - As much as possible, business should continue as usual.  Students need to know that life continues, even when the unimaginable happens.

	Counselors
	 - To eliminate inappropriate messages, notes and cards written by students to be presented by the school should be read before they are given to the bereaved family. Students may be given opportunity to re-write message.

	School Staff

Parents
	 - In days following incident, disruptions to regular schedule should be kept to the minimum.  Students who continue to struggle and are unable to function may need to be assessed by professional counselor.


Suicide Intervention
and Prevention

Policy

Consult specific school district policy related to this topic.

Discussion

Suicide is a very complex issue. Just as there are many reasons why someone may consider or complete suicide, there are many possible strategies to prevent suicide.  Below are listed two online resources with strategies and information regarding suicide intervention and prevention. 
http://health.hss.state.ak.us/suicideprevention/Resources/TrainingCurricula.htm
http://suicidehotlines.com/alaska.html
Procedures

	Responsibility
	Activity

	Counselor
	 - If the student seems to be in crisis, make sure s/he is safe and immediately      contact parent and/or other mental health professional for assistance. 

 - Other than a crisis situation: Do not presume to diagnose a student. Collaborate   with other member(s) of support staff if unsure whether a student may need help with a mental health issue.

 - Discuss observations and concerns with parent and suggest that parent pursue evaluation at a mental health agency. 

 - Provide parent with the name and contact numbers for several local agencies. If parent needs help with contacting the agency it is advisable that the counselor make the appointment while the parent is present.

 - Follow up with student regardless of outside agency involvement.


Section 5
Itinerant and Rural Counseling in Alaska

[Written by Marie Fitts, School Counselor in Galena, Alaska.  This section reflects the author’s personal opinions and suggestions.]
You’ve landed the job of your dreams…being a rural counselor in Alaska. Maybe you’re lucky enough to see more of the state by signing on to be an itinerant counselor. Whether you work in one village, or travel around to five or more sites, you’ll encounter challenges and experiences that you would never be exposed to in an urban setting. These few pages have been developed to help you transition more easily into counseling in Alaska bush. 

Bush. Alaska is considered the part of Alaska that is not accessible by a road system. There are many villages (small towns) in bush Alaska. They range in size from about ten people to about four thousand.

Outside. refers to the continental US (all of the US but Alaska and Hawaii). If you tell someone you are going ‘outside’ for the Christmas holiday, they will understand it to mean that you will most likely fly to the “lower 48” for your vacation.

Our state teaching site, the Alaska Teacher Placement (www.alaskateacher.org) is an excellent source of information regarding living in Alaska. Go to their “Teaching in Alaska” link for more definitions and details on the adventures of living in bush Alaska.

Realities & Tips for Living In Bush Alaska

1   Housing

What’s this bucket for? What? My bathroom? Yes, some of the villages are still without indoor plumbing!  You may be told that the housing is excellent. Remember, that ‘excellent’ to one person may be very different from your own. It’s important to ask specific questions so that you don’t encounter too many surprises.
Most housing will be heated with either electric or gas. However, you might find that heating with wood is an option in some houses. You may like this option, as the expense of electricity and fuel can be costly in some parts of rural Alaska.

2. Transportation

In many villages you will find that you won’t need a vehicle to get around, as there are generally limited roads within the bush. Some teachers/counselors purchase a four-wheeler or a sno-go (snow machine/snow mobile) to get around.

3. Wildlife

No matter what village you move to, more than likely it will have wildlife. Bear, moose, caribou, wolf, fox, coyote, lynx, etc. may be in abundance in some parts of the state. Connect with the local people to see what wildlife is in your area, and what habits they have that you might need to be aware of for your safety. 

4. Connections with the ‘outside’

Connections with the ‘outside’ by telephone and the Internet may sometimes be interrupted by weather. Patience and flexibility are important traits to cultivate. Cell phone service is not available in many of the smaller more remote villages.

5. Shopping

Most villages will have at the least a small grocery store for your immediate needs. TIP: By asking around you will soon learn the most economical way to purchase groceries, etc. If you are unable to ‘get out’ of the village until the Christmas holiday, you might find that ordering personal items and gifts is best done by going on-line. If someone refers to the ‘mall’ in a village, it is likely that they are referring to the town dump, where individuals sometimes dump off items of value to someone else. 

6. Medical Care

Many sites, especially the smaller ones, may have a small clinic for your minor health needs to be addressed. For any serious health issues, you most likely will need to fly to a major hub…sometimes Fairbanks or Anchorage….to have your medical needs met. If you have medications that you take on a regular basis you will want to ask your doctor to prescribe a larger amount than usual. Occasionally the mail service may be interrupted and you don’t want to run out of needed medications. 

7. Small Communities and Anonymity

If you’ve ever lived in a small town, you might have an idea as to what to expect in a village in Alaska. Anonymity is not an option. Everyone will want to know who you are and what you are about….and most importantly, if you plan to stay for more than one year! 

8. Shorter Days

SAD (Seasonal Affective Disorder) is a reality in bush Alaska. The days get very short and dark as winter quickly sets upon us. If you’re someone that needs a lot of sunlight and are prone to depression, investing in a SAD light may help you to cope with the long, dark days of winter.

You may find that some of the students and adults you work with might be greatly affected by this also. Be prepared to offer support and suggestions on how to combat SAD. 

9. Crises IN bush communities

You’ll find that almost everyone is related to everyone else in a village. Most villagers have family members in the surrounding communities. Extended family members also often live many, many miles beyond the village that you find yourself a part of at the time. Familiarizing yourself with who is related to whom, will assist you when you find yourself working in crisis situations.

10. Tips for the Rural/Itinerant Counselor (Not necessarily in order of importance.)

· Tip #1 – ASCF – As soon as possible, after you are hired, meet with your supervisor(s) to look at the Alaska School Counseling Framework guidelines of state responsibilities. Discuss how this will fit in your school(s).

· Tip #2 – Records – Review all records during your first visit to the district, familiarizing yourself with the student needs, background, test scores, etc.

· Tip #3 – Advisory Committees – should consist of counseling advocates from your village(s) and not from the central office site. 

· Tip #4 – Phone – Connect with the outside world!  Agencies are generally willing to offer advice and direction to counselors in rural Alaska. If there isn’t a list already  developed, spend some time going through the phone book, talking with local mental health individuals, and connect with your mentor to create a list of contacts to help in a variety of situations that you might possibly need assistance.

· Tip #5 – Community Involvement – Involving yourself in community activities (potlatches, raffles, fund raisers, dances, dog races, etc…) can assist in making you feel like you’re a part of the community, which in turn lends itself to connecting with the children at a more personal level.

· Tip #6 – Logging Information – If you’re responsible for more than one village, it’s important to keep a communication and e-mail log of counseling issues that come up between visits.

· Tip #7 – AKCIS – The Alaska Career Information System (www.akcis.org) is one of the best tools available for rural counselors in their career guidance program. It is an extensive internet program that you’ll find beneficial in assisting Junior and Senior High School students as you help them explore their career options, and it may be available free of charge.  Please see the AKCIS website for details.
· Tip #8 – Internet – As is alluded to above, the Internet is an essential provider of current information in the field of counseling.   

· Tip #9 – Boundaries – At many small sites, teachers will be in need of personal counseling at some point and might try to seek counseling from you, the rural/itinerant counselor. Establish boundaries and a referral network.

· Tip #10 – Needs Assessment – Provide an initial needs assessment at each village. You may find that the administration and teachers at each site will perceive the needs of one site different from another. The students are best served by addressing the issues that the certified staff sees as concerns.

· Tips #11 – Counseling Material – In conjunction with Tip #10, meet with every teacher to organize and maintain tubs of material that will be covered over the academic year that tie into the standards.

· Tip #12 – Home Visits – Try to make a personal visit to each home in your village(s) within three months of initial work in the district. Talk with someone in the school that knows the community well before making calls, etc. There will be certain protocol for visiting some homes. 

· Tip #13 – Safe Homes – Again, talk with someone in the school setting that is familiar with the community. Ask if there has been a Safe Home, or Safe Homes, established. 

· Tip #14 – Crisis Response – See your district approved crisis response plan. If one has not been established for your site, under the approval and supervision of the building administrator, create a team to come up with a plan. 

· Tip #15 – Involve the Community – Advocate for local village people to become counselor aides.

· Tip #16 – Classroom Visits – Counselors make an initial contact with classroom teachers to set up best time to meet with his/her students.

· Tip #17 – Individual and Crisis Counseling – Teachers and/or administrator refer students to Counselor. In crisis situation, teachers and/or administrators refer appropriate students to Counselor. Counselors serve as main contact for the students and/or staff who are most impacted. Counselors provide a “safe space” for mourning students and staff. 

· Tip #18 – Itinerant Counselor Role – Insist that a major problem that demands counseling expertise is not dismissed when the itinerant counselor is absent. Make known that you may be available via audio conference if/when the need arises.

· Tip #19 – Itinerant Availability – Students should use an itinerant counselor like a hotline service.  A student should be able to call a counselor collect if the student feels he/she might need assistance before the counselor’s next scheduled visit. Communicating via e-mail can also be helpful…just remember that e-mail is not confidential.

· Topics may include: Academic success; Anger management/conflict; Attention deficit techniques; Divorce; Eating disorders; Suicidal ideation (most critical to assess and address immediately); Grief/loss; School attendance; Self-confidence; Self-esteem; Sexual issues; Substance abuse issues; Underachievement 

· Tip #20 – Local Law Enforcement – Most sites will have a VPSO or another form of law enforcement. Make sure that they are aware of the mandatory 72-hour hospital intakes for serious suicidal behavior.

· Tip #21 – Laptop – If you’re an itinerant counselor, request a laptop to carry with you from site to site so that you may have your programs and essential notes readily available to you.

· Tip #22 – Career Fairs – Organize, fundraise and obtain grants for career fairs in such hubs as Anchorage, Juneau or Fairbanks. 

· Tip #23 – Evaluation – Make evaluations in April to share and brainstorm solutions with the village(s) in May.

Personal Support
Critical to your professional success in rural Alaska is figuring out how to best take care of yourself. As the school counselor, you might find that you may be called upon to be available at all hours, not just for the school students and staff, but also for community members. Discussion with your immediate supervisor is critical for your own mental health and well-being. For example, if you work late with a family on a child’s issue, compensation should be requested (i.e. Going into work later the next day) so that you don’t find yourself burning the candle at both ends and ultimately burning yourself out.
Below is a partial list of things that you could do for you that might help maintain a healthy balance of life in the bush:

11. Investment in your own SAD light.
12. If you are an animal lover at all, a pet will make the long dark days of Alaska winters more bearable.
13. Keep in touch with family and friends by phone and on the Internet. You may find that this will be your greatest support!
14. Connect with another counselor outside of your village that can be your mentor. Someone you feel comfortable calling when you need to process your day, or have questions that you’re having a tough time getting answered.
15. Involvement in the community lends itself to much support from community members. The more you attend community events, the more you can develop levels of trust with the people.
16. Set boundaries….it is okay to take time off when you need it!
17. Have a movie night with some of the staff…show videos/DVDs (Comedies are highly recommended!)  Offer free popcorn and soda.

Section 6
School Counselor Accountability

Section 6 has two parts:

· Professional Standards for School Counseling. These standards can help define the role and accountabilities of school counselors.

· A Sample School Counselor Performance Evaluation Form. This form can be used to construct performance evaluation processes for school counselors.
Performance Standards
for School Counselors
Performance Standards

	#
	Standard
	Description
	#
	Competencies

	1
	Program Management, Research, and Education
	The school counselor develops a process and procedure for planning, implementing, and evaluating a comprehensive developmental program of guidance and counseling. This program should be developed with faculty, staff, administrators, students, parents, school committees, school boards, and community members. It is based on needs assessment, formative evaluation and summative evaluation.
The counselor understands and knows how to:
	1.1
	Define needs and priorities.

	
	
	
	1.2
	Determine objectives.

	
	
	
	1.3
	Implement the Alaska Comprehensive School Counseling Program.

	
	
	
	1.4
	Present programs in a manner that reflects sensitivity to a multicultural and global perspective.

	
	
	
	1.5
	Communicate about the design, importance, and effectiveness about the program.

	
	
	
	1.6
	Organize personnel, physical resources, and activities to accomplish needs, priorities, and objectives specified by school plans.

	
	
	
	1.7
	Evaluate the program to assure its contribution to the school’s mission and goals and to the school district as a whole.

	
	
	
	1.8
	Use information systems and technology.

	
	
	
	1.9
	Manage internal and external sources of funding.

	2
	Consultation
Collaboration
	The school counselor functions in a cooperative process to assist others in meeting the needs of students. Through consultation the school counselor advocates for students. The school counselor understands and knows how to:
	2.1
	Consult with families to enhance their students¹ growth and development.

	2
cont
	Consultation
Collaboration
	The school counselor functions in a cooperative process to assist others in meeting the needs of students. Through consultation the school counselor advocates for students. The school counselor understands and knows how to:
	2.2
	Collaborate with faculty, staff, administrators, and others to enhance their work with students and participate/facilitate school-based teams.

	
	
	
	2.3
	Interpret relevant information concerning the developmental needs of students.

	
	
	
	2.4
	Reduce barriers to student learning through direct referred services.

	
	
	
	2.5
	Facilitate new student integration into the school environment.

	
	
	
	2.6
	Work with teachers to provide support for students in a crisis situation.

	
	
	
	2.7
	Interact with school committees, school boards, and community and state agencies.

	
	
	
	2.8
	Facilitate successful communication between and among teachers, parents, and students.

	
	
	
	2.9
	Work with teachers and administrators relevant to behavior management to promote and support intervention strategies.

	
	
	
	2.10
	Consult with external community and professional resources.

	3
	Coordination
	The school counselor functions as a coordinator in bringing together people and resources in the school, the community, and the district for the fullest academic, career, personal, and social 
The counselor understands and knows how to: 
	3.1
	Facilitate successful transitions from one level of education to the next (e.g., from middle school to high school to post secondary choice).

	
	
	
	3.2
	Coordinate with school, business and industry, and community personnel to provide resources for students and families.

	
	
	
	3.3
	Identify and use an effective referral process for assisting students and others to use special programs, services and community agencies.


	#
	Standard
	Description
	#
	Competencies

	4
	Developmental Guidance
	The school counselor provides a developmental, preventive guidance program to all students within the school. This proactive program provides the development of skills necessary for academic success, self-sufficiency and responsible group involvement.
The counselor understands and knows how to:
	4.1
	Assess the developmental needs of students.

	
	
	
	4.2
	Link academic and career expectations.

	
	
	
	4.3
	Guide individuals and groups of students through the development of educational and career plans. 

	
	
	
	4.4
	Prepare students for successful transitions.

	
	
	
	4.5
	Provide guidance for maximizing personal growth and developing resiliency.

	
	
	
	4.6
	Assist teachers in infusing affective skills and career development.

	
	
	
	4.7
	Conduct program evaluation and determine the impact of the guidance curriculum.

	
	
	
	4.8
	Modify the guidance curriculum as needed to continually meet the needs of students.

	5
	Individual/Small Group Counseling
	The school counselor uses short term individual counseling and structured as well as unstructured small group counseling to address mental, physical, and emotional barriers to learning and to help each child learn at high levels.
The counselor understands and knows how to:
	5.1
	Respect and nurture the uniqueness of each student.

	
	
	
	5.2
	Provide a safe, confidential setting in which students present their needs and concerns.

	
	
	
	5.3
	Communicate empathy and understanding.

	
	
	
	5.4
	Empower students to develop and use their resources.

	
	
	
	5.5
	Promote wellness.

	
	
	
	5.6
	Utilize a broad range of techniques and accepted theories appropriate to school counseling.

	
	
	
	5.7
	Utilize assessment tools, individual planning skills, and counseling to facilitate informed choices (aptitude, interest, learning styles, academics, and careers).

	
	
	
	5.8
	Respond to crises.

	5
cont
	
	
	5.9
	Intervene and mediate in problem/conflict situations and conduct follow-up sessions.

	6
	Assessment
	The school counselor collaborates with other school and district staff to identify student abilities, aptitudes, achievements, and interests.
The counselor understands and knows how to: 
	6.1
	Assess, interpret, and communicate learning results to students, faculty, parents, and community with respect to aptitude, achievement, interests, temperaments, and learning styles.

	
	
	
	6.2
	Collaborate with staff concerning assessment of special needs students.

	
	
	
	6.3
	Apply assessment results and other sources of student data.

	7
	Demonstrates Professional Leadership
	The school counselor provides professional leadership within the school, community, and education profession to improve student learning and well-being.

The counselor understands and knows how to:
	7.1
	Build positive relationships among the school, families, and the community.

	
	
	
	7.2*
	Promote leadership potential in colleagues.

	
	
	
	7.3
	Participate in professional organizations and activities.

	
	
	
	7.4
	Write and speak effectively.

	
	
	
	7.5
	Contribute to development, implementation, and education of curriculum and instructional materials.

	
	
	
	7.6*
	Participate in policy design and development at the local school board, within professional organizations, and/or within community organizations with educationally related activities.

	
	
	
	7.7*
	Initiate and develop educational projects and programs.

	
	
	
	7.8
	Practice effective listening, conflict resolution, and group facilitation skills as a team member.

	
	
	
	7.9*
	Contribute to the profession by writing for publication, presenting at conferences and providing professional development.

	
	
	
	7.10
	Work with colleagues to administer an effective learning climate within the school.

	8
	Adheres to Professional Standards
	The school counselor is a professional who acts within legal and ethical guidelines to accomplish educational purposes.
The counselor understands and knows how to:
	8.1
	Adhere to the professional codes of ethics of the American School Counselor Association and the Alaska Professional Teaching Practices Commissions.

	
	
	
	8.2
	Adhere to federal/state laws and regulations related to education and child protection.

	
	
	
	8.3
	Be responsible for continuous professional development.

	
	
	
	8.4
	Act in a role that clearly distinguishes him or her from any professional who administers disciplinary action.

	
	
	
	8.5
	Be knowledgeable of the position statements of the American School Counselor Association.

	
	
	
	8.6
	Identify activities that would be in conflict with the primary role of the school counselor and to advocate for the best practices of the profession.

	9
	Engages in Professional Development
	The school counselor evaluates his or her own overall performance in relation to these standards and implements a professional development plan.
	9.1
	Establish priorities for professional growth.

	
	
	
	9.2
	Analyze overall student performance to help identify professional development needs.

	
	
	
	9.3
	Solicit input from others in the creation of individual professional development needs.

	
	
	
	9.4
	Implement knowledge and skills acquired through on-going professional development.

	
	
	
	9.5
	Modify own professional development plan to improve performance and to promote student learning.


*Indicates standards for experienced school counselors.  Developed by the Alaska School Counselor Association, http://alaskaschoolcounselor.org/page_folder/aboutusframeset-25.htm April, 1997 

The following is an example of a School Counselor Performance Evaluation instrument.  This particular evaluation instrument is used by the Juneau Borough School District.  
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Counselor does not define needs and priorities.

Counselor does not evaluate the counseling program
to assure its contribution to the school's mission and
goals, and to the school district as a whole.

Counselor does not conduct program evaluation and
determine the impact of the guidance curriculum.

Counselor does not modify the guidance curricu
lum as needed, to continually meet the needs of
students.

PROGRAM MANAGEMENT, EVALUATION

It is the responsibility of the school counselor to develop a process and procedure for managing and evaluating a
comprehensive developmental program of guidance and counseling.

Counselor defines needs and priorities.

Counselor evaluates the counseling program to
assure its contribution to the school s mission and
goals, and to the school district as a whole.

Counselor conducts program evaluation and deter
mines the impact of the guidance curriculum.

Counselor modifies the guidance curriculum as
needed to continually meet the needs of students.

RESPONSIVE SERVICES

It is the responsibility of the school counselor to provide counseling opportunities for students to meet students needs
through individual, small group, and career counseling in order for students to achieve their highest potential.

Counselor models respect and nurtures the uniqueness of each student.

SARAMNRARIRINRY.

Counselor fails to respect and nurture the unique-
ness of each student.

Counselor fails to provide a safe, confidential
setting in which students present their needs and
concerns.

Counselor does not empower students to identify
problems and use resources to resolve issues.

Counselor utilizes a narrow range of techniques
and accepted theories appropriate to school
counseling.

Counselor does not utilize tools, individual plan-
ning skills, and counseling to facilitate informed
student choices (aptitude, interest, learning
styles, academics, and careers).

Counselor fails to respond to crises.

Counselor does not intervene and mediate in
problem/conflict situations and follow-up ses-
sions.

Counselor does not facilitate new student inte-
gration into the school environment.

Counselor does not select individual and group
activities consistent with identified student needs
and district goals.

Counselor fails to guide individuals and groups
of students through the development of educa-
tional and career plans.

Counselor administers discipline which damages
their ability to function as an effective COUIN -
selor.

Counselor respects and nurtures the uniqueness
of each student.

Counselor provides a safe, confidential setting in
which students present their needs and concerns.

Counselor empowers students to identify prob-
lems and use resources to resolve issues.

Counselor utilizes a range of techniques and ac-
cepted theories appropriate to school counseling.

Counselor utilizes tools, individual planning
skills, and counseling to facilitate informed stu-
dent choices (aptitude, interest, learning styles,
academics, and careers).

Counselor responds to crises.

Counselor intervenes and mediates in problem/
conflict situations and follow-up sessions.

Counselor facilitates new student integration into
the school environment.

Counselor selects individual and group activities
consistent with identified student needs and
district goals.

Counselor guides individuals and groups of
students through the development of educational
and career plans.

Counselor acts in a role that distinguishes him/
her from any professional who administers disci-

plinary actions. (ie. site administrator)
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Counselor continually defines needs and priorities.

Counselor consistently evaluates the counseling
program, to assure its contribution to the school's
mission and goals and to the school district as a
whole.

Counselor regularly conducts program evaluation
and determines the impact of the guidance cur
riculum.

Counselor consistently modifies the guidance cur
riculum as needed, to continually meet the needs of
all students.

ANANBERRIRR 1

Counselor always provides a safe, confidential
setting in which students present their needs and
concerns.

Counselor continually empowers students to
identify problems and use resources to resolve
issues.

Counselor utilizes a broad range of techniques
and accepted theories appropriate to school
counseling.

Counselor effectively utilizes tools, individual
planning skills, and counseling to facilitate
informed student choices (aptitude, interest,
learning styles, academics, and careers).

Counselor consistently responds to crises in a
timely manner.

Counselor consistently intervenes and mediates
in problem/conflict situations and conducts ap-
propriate follow-up sessions.

Counselor always facilitates new student integra-
tion into the school environment.

Counselor effectively selects individual and
group activities consistent with identified stu-
dents needs and district goals.

Counselor consistently guides individuals and
groups of students through the development of
educational and career plans.

Counselor clearly and consistently supports and
reinforces disciplinary procedures, while main-
taining positive counseling rapport.
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Counselor does ot prepare students for successful
transitions.

Counselor does not provide for maximizing personal
growth and developing resiliency.

Counselor does not implement the Alaska Compre
hensive School Counseling Program, which indludes...
educational, Gareer, and personal/sodal components.

Students have little, if any understanding of the
purpose(s) of a given lesson/series of lessons/activi
ties.

Students are disengaged with little or no attempt to
bring them back into the learning process.

Behavioral expectations are inmnsistent/undear/ab
sent with a minimum of reinforcement.

the needs of students.

IMPLEMENTATION OF GUIDANCE CURRICULUM

It is the responsibility of the school counselor to implement a developmental, preventive guidance program, consistent with
the district s curriculum, in an environment that is condudive to learning.

Counselor prepares students for successful transi
tions.

Counselor provides for maximizing personal growth
and developing resiliency.

Counselor implements the Alaska Comprehensive
School Counseling Program, which indudes... educa
tional, career, and personal/social components.

Counselor presents/fadlitates curriculum in a logical,
well organized manner with clear objectives that
make sense to students.

Most students are generally engaged in learning
adtivities.

Behavioral expectations are dearly and publicly

CONSULTATION/COLLABORATION

It is the responsibility of the school counselor to function in a cooperative process, to assist others in meeting
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Counselor consistently prepares all students for suc
cessful transitions.

Counselor consistently provides for maximizing
personal growth and developing resiliency.

Counselor consistently implements the Alaska Compre
hensive School Counseling Program, which includes...
educational, Gareer, and personal/sodial components.

There is extensive evidence that the counselor consid
ers student input on lessons/activities that are planned
and provides activities that extend/enrich the learning
outlined in order to meet students needs, learning
styles, and interests.

Students are actively engaged in learning activities
and student independence and initiative is promoted
and encouraged.

Behavioral objectives are continually reinforced in a
fair and consistent manner.

Counselor consistently consults with families to enhance and understand their child's' development, and needs.

Counselor does not consult with families to en-
hance and understand their child’s’ development,
and needs.

Counselor fails to enhance his/her work with
students and participate/facilitate school-based
teams.

Counselor does not work with staff to provide
support for students in crisis situation.

Counselor does not work with staff, to develop,
promote and support behavior management/inter-
vention strategies.

Counselor does not consult with external com-
munity and professional resources.

Counselor does not assist teachers to increase
awareness of social/emotional skills and career
development information.

Counselor fails to work with colleagues to imple-
ment an effective learning climate within the
school.

Counselor does not select and uses counseling,
consulting, and referral interventions appropriate
to students’ problems and circumstances.

Counselor does not collaborate with staff con-
cerning assessment of special needs students.

including local cultures.
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Counselor demonstrates a limited understanding
and tolerance of the different points of view in
Juneau.

Counselor exhibits bias against students because
of race, sex, religion, economic status, cultural
background, intellectual apability, and/or physicl
characteristics.

Counselor demonstrates obvious bias/prejudice
towards spedific groups of people.

Counselor fails to recognize and integrate a respect

Counselor consults with families to enhance and
understand their child s development and needs.

Counselor collaborates with faculty, staff, administra
tors, and others to enhance their work with students
and participate/facilitate school based teams.

Counselor works with staff to provide support for
students in crisis situation.

Counselor works with staff, to develop, promote
and support behavior management/intervention
strategies.

Counselor consults with external community and
professional resources.

Counselor assists teachers, increasing awareness of
sodcial/emotional skills and career development.

Counselor works with colleagues to administer an
effective learning climate within the school.

Counselor selects and uses counseling, consulting,
and referral interventions appropriate to students
problems and circumstances.

Counselor wllaborates with staff concerning assess
ment of special needs students.

MULTICULTURAL AWARENESS

It is the responsibility of the school counselor to develop awareness, sensitivity, and understanding of cultural differences,

{1 LT

Counselor is understanding and tolerant of the
different points of view in Juneau.

Counselor exhibits no bias against students because
of race, sex, religion, economic status, cultural
background, intellectual capability, and/or physil
characteristics.

Counselor accepts the diverse student population of
his/her school.

Counselor recognizes and integrates a respect for
diversity throughout the counseling program.

T 0

Counselor continually collaborates with faculty, staff,
administrators, and others to enhance their work
with students and participate/facilitate school based
teams.

Counselor initiates opportunities to work with staff
to provide support for student in aisis situation.

Counselor initiates opportunities to work with staff,
to develop, promote and support behavior manage
ment/intervention strategjes.

Counselor initiates consultations with external com
munity and professional resources.

Counselor actively seeks opportunities to increase
teachers awareness of sodial/emotional skills and
Gareer development.

Counselor continually works with colleagues to
adﬁnil}ister an effective learning climate within the
school.

Counselor develops, initiates, and uses counseling,
consulting, and referral interventions appropriate to
students problems and drcumstances.

Counselor initiates assessment of spedial needs
students.

Counselor promotes understanding and tolerance of
the different points of view in Juneau.

Counselor exhibits no bias against students because
of race, sex, religion, economic status, cultural
background, intellectual capability, and/or physical
characteristics.

Counselor celebrates the diverse student population
of his/her school.

Counselor initiates activities/programs that demon
strate respect for diversity throughout the counseling
program.
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Counselor fails to participate in policy design and
development at the locl school, within professional
organizations, and/or within community organiza
tions with educationally related activities.

Counselor does not work on projects and programs
to meet identified student needs.

Counselor fails to communicate about the design,
importance, and effectiveness of a counseling
program.

Counselor does not assist and use personnel,
resources, and activities to accomplish needs, priori
ties, and objectives specified by school plans.

Counselor fails to contribute to organizational solu
tions outside of assigned responsibilities.

Counselor fails to provide leadership in building or
district inservice activities and shares skills, training
and knowledge.

Counselor does not visibly support building and
district policies and goals.
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Counselor does not adhere to the professional codes
of the Alaska School Counseling Association.

Counselor does not adhere to Federal/State laws
and regulations related to education and child
protection.

Counselor fails to participate in professional devel
opment activities.

Counselor fails to participate in professional organi
zations and activities.

Counselor fails to assess overall student perfor
mance to help identify professional development
needs.

Counselor does not advocate for appropriate activi
ties which are consistent with the best practices of
the profession.

PROFESSIONAL LEADERSHIP

It is the responsibility of the school counselor to provide professional leadership within the school, community, and education
profession to improve student learning and well being, consistent with the Alaska School Counseling Program.

(A

Counselor participates in policy design and
development at the locl school, within professional
organizations, and/or within community organiza
tions with educationally related activities.

Counselor works on projects and programs to meet
identified student needs.

Counselor communictes to staff regarding the
design, importance, and effectiveness of the
counseling program.

Counselor assists and uses personnel, resources,
and adtivities to accomplish needs, priorities, and
objectives specified by school plans.

Counselor contributes to organizational solutions
outside of assigned responsibilities.

Counselor provides some leadership in building or
at district inservice activities, sharing skills, training
and knowledge.

Counselor supports building and district policies
and goals.

Counselor adheres to the professional codes of the
Alaska School Counseling Association.

Counselor adheres to Federal/State laws and regula
tions related to education and child protection.

Counselor is responsible for continuous professional
development.

Counselor participates in professional organizations
and activities.

Counselor assesses overall student performance to
help identify professional development needs.

Counselor advocates for appropriate activities
consistent with the best practices of the profession.

Counselor initiates policy design and development
at the local school, within professional organiza
tions, and/or within community organizations with
educationally related activities.

Counselor develops and initiates the development of
projects and programs to meet student needs.

Counselor clearly communicates about the design,
importance, and effectiveness of the counseling
program.

Counselor organizes personnel, resources and activi
ties to accomplish needs, priorities, and objectives
spedified by school plans.

Counselor initiates and contributes to organizational
solutions outside of assigned responsibilities.

Counselor fadlitates building or district inservice
activities, sharing skills, training and knowledge.

Counselor actively seeks opportunities to develop
and support building and district policies and goals.

PROFESSIONAL DEVELOPMENT AND STANDARDS

It is the responsibility of the school counselor to adhere to professional standards and engage in professional development.

(AR

Counselor continually adheres to the professional
codes of the Alaska School Counseling Association.

Counselor dearly adheres to Federal/State laws and
regulations related to education and child protection.

Counselor seeks out a variety of professional develop
ment opportunities.

Counselor continually participates in professional
organizations and activities.

Counselor continually assesses overall student
performance to help identify professional development
needs.

Counselor initiates appropriate activities which are
consistent with the best practices of the profession.




Academic Resources

Homework Help Online

Live home Work Help for Alaskan students. http://sled.alaska.edu/homework.html
10 Homework Helpers
Make the grade with 10 homework helpers Take a look at this list of terrific Web sites for students Here are 10 terrific sites that provide homework help, reference guides, and imaginative projects for a range of grades and subjects. http://www.microsoft.com/athome/intouch/10homeworkhelpers.mspx
The American Student Achievement Institute
This is a nonprofit organization focused on raising educational achievement for all students and closing achievement gaps between rural, minority and low-income students and their more advantaged peers. http://www.asainstitute.org/
National Research Center for College & University Admissions
Creating a brighter future for America's youth, with integrity... through a unique process that captures and shares educational and career aspirations...one dream at a time. http://www.nrccua.org/ 
College Net Guide to Colleges, Universities, and Graduate

Programs. Provides information on college admissions, links to academic resources, and online applications. http://www.c3apply.org/index.html
Yahoo’s College Search
Everything you need to help you find, apply, and get into the right school. School search, admissions tips, test preparation, financial aid, scholarships, school rankings, and more. http://education.yahoo.com/
Peterson’s Guide
Planning your future can be a whirlwind, but it's important: finding the right college or study abroad program; studying for the SAT or ACT; exploring financial aid. Through every step, Peterson's is here to help. http://www.petersons.com/
National Office for School Counselor Advocacy
The College Board established this office to publicly support school counselors. The College Board believes that every student is entitled to the guidance, support, and academic preparation required to make college a post-high school option. http://www.collegeboard.com/prof/counselors/nosca.html
NCAA Clearinghouse

NCAA Clearinghouse information regarding student eligibility. http://www.ncaa.org/wps/portal
Fastweb
Find college financial aid, conduct a scholarship search with our scholarship search engine, and get the money you need to pay for college at FastWeb. http://www.fastweb.com/
Scholarship Help
Great advice about how to succeed in winning scholarships. http://www.scholarshiphelp.org/
Alaska Student Loans
The Alaska Commission on Postsecondary Education  http://alaskaadvantage.state.ak.us/
Financial Aid Resource Publications
Publications from the U.S. Department of Education. http://studentaid.ed.gov/students/publications/student_guide/index.html 

Sallie Mae Student Financial
Apply online for federal and private student loans, consolidate student loans; financial aid and scholarship information for college, http://www.salliemae.com/
Education Assistance Corporation
A guaranty agency for the Federal Family Education Loan Program. Site features information on obtaining financial assistance for higher education. http://www2.eac-easci.org/welcome.shtml
Career Planning Resources
NAPE: The National Alliance for Partnerships in Equity (NAPE)

A consortium of state and local agencies, corporations, and national organizations that collaborate to create equitable and diverse classrooms and workplaces where there are no barriers to opportunities. http://www.napequity.org/
America's Career Resource Network (ACRN)
Consists of state and federal organizations that provide information, resources and training on career and education exploration. http://www.acrnetwork.org/
ALEX Sys for Alaskans
ALEX sys is specifically designed for Alaskan job seekers, students, case managers, employers, training providers, workforce professionals, and others seeking benefits and services. http://alexsys.labor.state.ak.us/default.asp
Alaska Career Information System–(AKCIS)

This is an annually updated online program that provides comprehensive, user-friendly career information. It is designed to help teens through adults explore career and educational opportunities in Alaska and throughout the U.S. www.akcis.org
“Get Off The Hook”
This is a web-based resource, and curriculum for teachers, counselors, parents and students seeking to gain information about why it is important to consider a NTO. www.ntoalaska.org
America's Career Resource Network
This website has links to a broad range of other career development websites. http://www.acinet.org/acinet/default.asp
America’s Career Resource Network Association

Use this website to learn about the effectiveness of career development, identify strategies to make your career development efforts more successful, influence public policy, and connect with progressive leaders in the industry. http://www.acrna.net/i4a/pages/index.cfm?pageid=1
Education Online Search
Education Online Search is a free college portal online, helping you learn about careers and the colleges offering career education and degrees for the fields you choose. http://www.careervoyages.gov/
Career Key
Career Key™ test is one of only a few professional-quality career tests on the Internet. It has been used by career counselors for over 20 years. http://www.careerkey.org/
My Future
The goal of the site is to help students understand the opportunities available to them after graduation, and better prepare them for the choices and challenges they have ahead. http://www.myfuture.com/index.php
Kiersey Temperament Sorter
The Keirsey Temperament Sorter (KTS) is a self-assessed personality questionnaire designed to help people better understand themselves. http://keirsey.com/
Personality I.D

This is a new, unique, and validated interactive personality assessment tool that allows you to view yourself and others from a fresh, new perspective. Its primary purpose is to help you identify and understand your unique personality. http://www.crown.org/tools/Personality.asp
Occupational Outlook Quarterly Online
A classic reference about occupations from A to Z. Compiled by the US Bureau of Labor Statistics. Includes a description of the work, training and education. http://stats.bls.gov/opub/ooq/ooqhome.htm
America’s Job Bank
Visit our site and see how we can help you find the job that's right for you. Thousands of new jobs are posted daily by employers searching for someone like you. http://www.ajb.dni.us/
Career Builder
Search 1.5 million Jobs on CareerBuilder.com. Find new employment or work. Fresh job listings posted daily. Have jobs emailed to you. http://www.careerbuilder.com
College Grad.Com
Career web site for entry level job search for college students and recent grads. Provides information on resumes, networking, jobs, employers, interviewing. http://www.collegegrad.com/
O*Net
The Occupational Information Network (O*NET) is a database of occupational requirements and worker attributes. It describes occupations in terms of the skills and knowledge required, how the work is performed, and typical work settings. http://www.doleta.gov/programs/onet/
10 Minute Resume
In minutes, you'll be on your way to creating a resume that will impress even the most discerning employer and put you ahead of the competition. http://www.10minuteresume.com/index.cfm?bhcp=1
The Resume Shop
If you need help with your resume then the resume shop is the place to be!! http://www.cyber-north.com/resume/
What Can I Do With a Major In …..?

This site explores career options for a variety of college majors. http://www.uncwil.edu/stuaff/career/Majors/
Career Clusters

Sixteen broad categories that encompass virtually all occupations from entry through professional levels.  Resources such as KNOWLEDGE AND SKILLS STRUCTURES and BROCHURES are available for each of the sixteen clusters.  Click on the cluster icon for access to resources. http://www.careerclusters.org/
Personal/Social Resources

Journal of Online Behavior
The Journal of Online Behavior (JOB) "is concerned with the empirical study of human behavior in the online environment, and with the impact of evolving communication and information technology upon individuals, groups, organizations, and society. http://www.behavior.net/JOB/
School Violence Resource Center
The School Violence Resource Center of the National Center for Rural Law Enforcement is dedicated to assisting the efforts to reduce violence in schools. http://www.svrc.net/
American Red Cross Facing Fear  Curriculum

Facing Fear was developed to address a demand by educators and caregivers of children for materials to help children cope in uncertain times. http://www.redcross.org/disaster/masters/facingfear/ 

Brief Recovery Program for Trauma Recovery
This manual (71 pages) is designed for mental health professionals who have been trained to deliver the specific procedures included in the Brief Therapy Program. http://www.ptsd.factsforhealth.org/brp.pdf
Back-to-School Teen Health Kit
In an effort to help parents meet the challenge of keeping their teens healthy and safe, the National Women's Health Resource Center has developed a handy online back-to-school kit. http://www.healthywomen.org/b2s/chpa.html
Childhood Traumatic Grief Educational Materials for School Personnel

School personnel play important roles in observing children, understanding how to create a supportive school environment, and knowing when it is best to suggest referral to a professional. http://web.extension.uiuc.edu/disaster/
Crisis Communications Guide & Tool Kit
The NEA Crisis Communications Guide and Toolkit provides resources to empower members facing crises and to guide their school communities toward hope, healing, and renewal. http://www.nea.org/crisis/b4home.html 
Safe and Drug Free Schools

Office of Safe and Drug Free Schools offers publications and resources. http://www.ed.gov/about/offices/list/osdfs/index.html?publications.html
American Foundation for Suicide Prevention
The American Foundation for Suicide Prevention (AFSP) is the only national not-for-profit organization exclusively dedicated to understanding and preventing suicide through research and education, and to reaching out to people with mood disorders and those affected by suicide. http://www.afsp.org/
Other

Alaska Processing Industry Career Consortium (APICC)
Tons of resources for Alaskan Educators! http://www.apicc.org/links.html#top
Statewide Library Electronic Doorway (SLED)

Alaska Statewide Electronic Doorway. http://sled.alaska.edu/
NCLB and the School Counselor

Includes a document outlining the provisions of NCLB that apply to counselors and counseling, and a grid matching topics of importance to counselors to sections of the law. Also includes the NCLB desk reference produced by the Department of Education in 2002. http://www.counselors.k12.sd.us/no_child_left_behind.htm
What Does a School Counselor Do?
This section of ASCA's Web site contains a wealth of information on the roles of school counselors, how to become a school counselor, promoting your school counseling program, research on the effectiveness of school counseling and more. http://www.schoolcounselor.org/content.asp?contentid=133
EZAnalyze
Free download as a supplement to Excel to assist in data collection and simple statistical calculations. www.ezanalyze.com
The Education Trust
The Education Trust reports on state and local K-16 initiatives, has data tools and presentations available, and trains counselors as part of its National Center for Transforming School Counseling Initiative. www.edtrust.org
SchoolCounselor.com
SchoolCounselor.com was created for the purpose of advancing solution focused technology literacy among counselors. http://www.schoolcounselor.com/
Important Web Links for School Counselors
A reference (PDF file) developed by the Hillsborough County Guidance Services. http://guidanceservices.mysdhc.org/documents/websiteresources.pdf
National Center for Learning Disabilities

Hosts a website designed to inform about learning disabilities and how they affect both youth and adults. http://www.ncld.org/
Education World
The Educator's Best Friend. The surfing is over. Here you will find the best education links and original content the Net has to offer. http://www.education-world.com/
Organizations

National Career Development Association (NCDA)

The mission of NCDA is to promote the career development of all people over the life span. http://www.ncda.org/ 
The Alaska School Counselor Association (AkSCA)

Provides leadership and support for counselors in their critical task of helping students integrate and thrive in the world in which they live and work. www.alaskaschoolcounselor.org
American School Counselor Association

Supports school counselors' efforts to help students focus on academic, personal/social and career development so they achieve success in school and are prepared to lead fulfilling lives as responsible members of society. www.schoolcounselor.org 

Rhode Island School Counselor Association

RISCA Tool Kits Eight (8) toolkits provide structured processes, clearly-defined protocols and easy-to-use tools to help districts improve their counseling programs. www.rischoolcounselor.org
The Center for School Counseling Outcome Research (CSCOR)

This organization s dedicated to improving the practice of school counseling by developing the research base that is necessary for responsible and effective practice. http://www.umass.edu/schoolcounseling/
Collaborative for Academic, Social, and Emotional Learning (CASEL)

CASEL will enhance children's success in school and life by promoting coordinated, evidence based social, emotional, and academic learning as an essential part of education from preschool though high school. http://www.casel.org/
Families and Schools Together (FAST)
Families and Schools Together (FAST) is a project that encourages family-school community collaborations to enhance the academic, social and career opportunities and development of children. http://www.wcer.wisc.edu/fast/
Partnership Against Violence
Partnership Against Violence, is a collaboration of several federal agencies and many school systems. Successful schools programs have been placed on the PAVNET web site. http://www.pavnet.org/
The John Hopkins Center on School, Family, Community Partnerships

Conducts and disseminates research, development, and policy analyses that produce new and useful knowledge and practices that help families, educators and members of communities work together to improve schools, strengthen families and enhance student learning and development. http://www.csos.jhu.edu/p2000/center.htmm
Government

Alaska Department of Education and Early Development

http://www.eed.state.ak.us/
Type C Certification Requirements Alaska
http://www.eed.state.ak.us/TeacherCertification/home.html 
Requirements for Licensed Professional Counselor–Alaska

http://www.commerce.state.ak.us/occ/ppco.htm
Alaska Department of Labor
http://www.labor.state.ak.us/
US Department of Labor
http://www.bls.gov/
Bureau of Labor Statistics Homepage
http://stats.bls.gov/

As a community, we pull together

To uplift one another,

To reveal a higher vision:
Safety, support and success for every child.










