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As a community, we pull together

To uplift one another,

To reveal a higher vision:

Safety, support and success for every child.
June, 2007
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This framework was developed by a group of counselors who work in both itinerant and single school settings in rural and urban communities. This publication is not copyrighted; any or all sections may be duplicated, with the exception of the Blanket Toss graphic, which is used with permission from Alaskan artist, Barbara Lavallee.
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Introduction
The Blanket Toss

The blanket toss depicted on the cover of this framework originally served an important function in Alaskan culture. It enabled the one being tossed in the air to scan the great expanse of ice for signs of life, sometimes for humans with whom to communicate, other times for life-sustaining food. The blanket toss has been transformed into a popular tradition at festivals that challenges those being tossed to reach ever higher levels without losing their balance. The success of the game is also a test of collaborative will and ability. Those holding the blanket must manifest the shared sense of purpose and coordinated effort to propel someone upward and always be prepared to catch them gently when they fall.

The blanket toss symbolizes the vision and work of the Alaska School Counselor Association. Alaska school counselors are dedicated to student growth and success. We are committed to providing a blanket of support and safety for every child.

Purpose of Framework
Welcome to the Alaska School Counseling Framework (ASCF).  This document contains suggestions and tools for Alaska school counselors in implementing a comprehensive school counseling program in their schools and districts.  The Framework was developed by a group of Alaska school counselors and is presented by the Alaska School Counselor Association. The framework articulates a vision of excellence for Alaska school counseling programs and identifies strategic priorities for implementing comprehensive school counseling programs based on the ASCA National Model (American School Counselor Association, 2005). A companion volume to the framework contains implementation tools to assist districts in implementing their counseling programs.

The ASCF has its origins in The Comprehensive Counseling Program for Alaska Public Schools (1989). This document is the fourth revision of the original, and the name has been changed to reflect innovations in school counseling. However, it still builds upon the experiences and successes of the Alaskan counselors who developed school counseling programs from the original document. A special effort has been made to address the unique problems that itinerant and rural counselors experience in their attempts to implement a counseling program in remote areas.
The ASCF supports school and student success by promoting academic, career, and personal/ social development for every student. Effective collaboration with students, parents, faculty, administrators, community, business, and post-secondary education partners creates successful school counseling programs. School counselors, using their leadership, advocacy, teaming and collaboration, and data-driven decision-making skills can help every student receive a quality and equitable education.
A school counseling program based on the ASCF helps young people understand the link between academics and future plans, develop skills in career exploration, acquire and maintain positive personal/social relationships, and ultimately become responsible and productive citizens (Framework for K-12 Career Development in Rhode Island Public Schools, 2005)
Coalescing Events

The revision of the ASCF was made necessary by a number of events that have reshaped the future of public education and the K-12 school counseling profession.

The ASCA National Model

The ASCA National Model (2005) provides a national framework for defining comprehensive school counseling programs and implementing school counseling programs.  In addition, it provides standards (student outcomes) for their academic, career and personal/social development.
Professional school counselors design and deliver comprehensive school counseling programs that promote student achievement. These programs are comprehensive in scope, preventative in design and developmental in nature. A comprehensive school counseling program is an integral component of the school’s academic mission. Comprehensive school counseling programs, driven by student data and based on standards in academic, career and personal/social development, promote and enhance the learning process for all students. (ASCA, 2005)
The ASCA model provides a national vision for comprehensive school counseling programs. Two primary results that the school counseling profession hopes to achieve are:

· All students will achieve the standards delineated in the ASCA National Model.

· Comprehensive school counseling programs will be implemented in school districts throughout the country.
No Child Left Behind

The reauthorization in 2001 of the Elementary & Secondary Education Act, better known as the No Child Left Behind Act (NCLB), is a watershed event that permeates every facet of education. It requires schools to close the achievement gap between disadvantaged students and their peers. NCLB calls for stronger measures of accountability and expanded options for parents to seek a high-quality education for their children. NCLB includes five primary goals to be realized by 2013-2014. The first three goals focus on the improvement of curriculum, learning, and qualified personnel. Goals 4 and 5 address affective development, school climate and culture, and graduation from high school for every child.

· Goal 1—By 2013-2014, all students will reach high standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.

· Goal 2—All limited English proficient students will become proficient in English and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.

· Goal 3—By 2005-2006, all students will be taught by highly qualified teachers.
· Goal 4—All students will be educated in learning environments that are safe, drug free, and conducive to learning.
· Goal 5—All students will graduate from high school. (Source: Rhode Island Framework for Comprehensive K-12 School Counseling Programs, 2005, p. 5)
Implementing a comprehensive K-12 school counseling program is foundational to reaching each of the five NCLB goals. Counselors impact the instructional program by motivating students to achieve academic success through raising student aspirations and collaborating with teachers. School counselors, partnering with all school personnel, strive for schools that are safe, drug-free learning communities. Counselors also focus their efforts on creating a climate of respect among students, faculty, and community.

Research suggests that high-quality counseling services can have long-term effects on a child’s well-being and can prevent a student from turning to violence and drug or alcohol abuse. High-quality school counseling services can improve a student’s academic achievement. Studies on the effects of school counseling have shown positive effects on students’ grades, reducing classroom disruptions, and enhancing teachers’ abilities to manage classroom behavior effectively. High-quality school counseling services also can help address students’ mental health needs. (US Department. of Education, 2002, p. 117) 
Carl D. Perkins Act
The Carl D. Perkins Career and Technical Education Improvement Act of 2006, known as Perkins IV (http://www.ed.gov/policy/sectech/leg/perkins/index.html), was passed by Congress in July 2006 and signed into law by the President in August 2006.

Perkins IV defines career guidance and academic counseling as “guidance and counseling that – 

(A) provides access for students (and parents, as appropriate) to information regarding career awareness and planning with respect to an individuals occupational and academic future; and


(B) provides information with respect to career options, financial aid, and postsecondary options, including baccalaureate degree programs.”

Under Perkins IV, counseling programs are required to reflect the Act’s focus on high skill, high wage, or high demand occupations and non-traditional fields.  Perkins IV also emphasizes serving special populations and again calls attention to “exposure to high skill, high wage, or high demand occupations and non-traditional fields, including occupations and fields requiring a baccalaureate degree.”  The inclusion of the focus on BA degrees is a new addition that was added to encourage counseling programs to share the full spectrum of career pathway options, including both two and four year postsecondary options.
School districts may use Perkins funds to support career counseling and guidance activities for students who participate in career and technical education (CTE) programs, provided the districts meet all the program requirements of Perkins IV as defined by the United States Department of Education and the Alaska State Career & Technical Education State Plan for Perkins IV.  For more information on these requirements, please contact the CTE staff at the Alaska Department of Education and Early Development.
Organization of Framework

A brief description of each section in the ASCF is provided in the table below. In addition, a companion volume (“Implementation Tools”) is provided to help districts improve their counseling programs. The contents of the companion volume follow the table.

	ASCF Sections
	Description

	Introduction
	Describes the purpose of the framework, coalescing events that impact the future of school counseling and how the framework is organized.

	The ASCA National Model
	Discusses the importance of the ASCA model in establishing a vision for comprehensive school counseling, making the school counseling profession standards-based, developing new skills and the role of and benefits for primary constituencies in the school community.

	The Alaska School Counseling Framework and School Reformation
	Discusses the Alaska comprehensive school counseling program, its strategic priorities and implementation strategies. 

	Appendix A
	Discusses realities and issues of  itinerant and rural counseling in Alaska,

	Appendix B
	Contains student standards and competencies delineated in the ASCA National Model.

	Appendix C
	Contains a high level description of the National Career Development Guidelines (NCDG)..

	Appendix D
	Contains the Alaska Employability Standards 

	Appendix E
	Contains the Alaska Cultural Standards for Students.

	Appendix F
	Contains Performance Standards for School Counselors, developed by the Alaska School Counselor Association.

	Appendix G
	Contains ASCA Ethical Standards for School Counselors.

	Appendix H
	Contains a list of references used in the framework and other useful resources.


Organization of Implementation Tools Companion Volume

	Tools Provided
	Description

	Instructions for Using Implementation Tools
	Provides directions for using the tool in the companion volume.

	What Does It Mean to Be Standards-Based
	Discusses what it means for school counseling programs to be standards-based. ASCA standards, National Career Development Guidelines and Alaska Employability Standards are crosswalked in this exercise.

	Sample Counseling Curriculum Activities
	Provides sample counseling activities for the academic, career and personal/social development domains.

	Responsive Services Policies and Protocols
	Provides policies and protocols for critical processes that impact the delivery of school counseling programs.

	Itinerant and Rural Counseling in Alaska
	Provides information and tips on itinerant and rural counseling in Alaska.

	Electronic Resources
	Provides a list of resources that can be accessed via the Internet. The resources are organized thematically.


The ASCA National Model

A National Vision
The ASCA National Model establishes a vision of excellence for comprehensive school counseling that is aligned with high standards and high expectations, focused on success for all students and responsive to the emerging needs of students in the 21st century. The Alaska School Counseling Framework (ASCF) is grounded in the ASCA model. This section describes primary features of the model that informed the ASCF.

The ASCA National Model: A Framework for School Counseling Programs (2005) is written to reflect a comprehensive approach to program foundation, delivery, management and accountability. The model provides the mechanism with which school counselors and school counseling teams will design, coordinate, implement, manage and evaluate their programs for students' success. It provides a framework for the program components, the school counselor's role in implementation and the underlying philosophies of leadership, advocacy and systemic change. School counselors switch their emphasis from service-centered for some of the students to program-centered for every student. It not only answers the question, "What do school counselors do?" but requires us to respond to the question, "How are students different as a result of what we do?” ASCA's goal in developing the model is to institutionalize the framework for and process of developing a school counseling program.

A school counseling program is comprehensive in scope, preventative in design and developmental in nature. School counseling programs are designed to ensure that every student receives the program benefits. Historically, many school counselors spent much of their time responding to the needs of a small percentage of their students, typically the high achieving or high risk. The ASCA National Model: A Framework for School Counseling Programs recommends the majority of the school counselor's time be spent in direct service to all students so that every student receives maximum benefits from the program ( ASCA National Model, 2003)

The ASCA National Model represents what a school counseling program should contain and serves as an organizational tool to identify and prioritize the elements of a quality school counseling program. It describes the program components and serves as a framework for developing and writing a school counseling program. The ASCA National Model guides districts and individual schools in designing, developing, implementing and evaluating a comprehensive, developmental and systematic school counseling program.

The ASCA National Model: A Framework for School Counseling Programs keeps the development of the total student at the forefront of the education movement and forms the needed bridge between counseling and education.

Research continues to support the effectiveness of the comprehensive model in increasing academic achievement, career development, parental satisfaction, school climate, and attendance (Brigman & Campbell, 2003; Sink and Stroh 2003; Lapan, Gysbers & Sun, 1997; Lapan, Gysbers & Petroski, 2001). These studies indicate that in schools with more fully implemented Comprehensive Developmental Guidance (CDG) programs, students reported earning higher grades, having better relationships with teachers, and feeling greater satisfaction with school. Students also reported that education is relevant to later life, school is safe, and high school students reported that career and college information was accessible. (McGannon, Carey, Dimmitt, 2005, p. 9)  Other studies indicate that counseling programs reduce anxiety and depression among schoolchildren and is a positive factor in promoting social skills (Whiston & Sexton, 1998). 

School counselors are in a unique position to review data in schools and identify the gaps that exist in student success. School counselors, using their leadership and advocacy skills, may direct their efforts toward ensuring that appropriate resources and programs are in place to offer each student equitable access to challenging curriculum and a full range of post-secondary opportunities (Framework for K-12 Career Development in Rhode Island Public Schools, 2005).

Defining Characteristics of a Comprehensive Program

The table below identifies and describes defining characteristics of a comprehensive school counseling program based on the ASCA National Model.
	Characteristic
	Definition

	Results-based
	A results-based program “is designed to guarantee that all students acquire the competencies to become successful in school and to make a successful transition from school to higher education, to employment or to a combination of higher education and work.” (Johnson & Johnson, 2003, p. 181)

	Standards-based
	The standards address program content and the knowledge, attitudes, and skill competencies that all students will develop as a result of participating in a school counseling program. (Campbell & Dahir, 1997, p. 3)

	Data-driven
	The National Model is based on the Comprehensive Developmental Guidance program model, with an increased focus on both accountability and the use of data to make decisions and to increase student achievement …With the advent of NCLB (2001), school counselors have to work much harder to show that the work they are doing is helping school systems to meet the mandates established by this legislation. School counselors are now responsible for demonstrating their accountability just as teachers and administrators are. (McGannon, Carey & Dimmitt, 2005, pp. 5, 9)

	Developmental
	Provides developmentally appropriate instruction and services in three domains: academic, career, and personal/social. “They are developmental in that guidance activities are conducted on a regular, planned, and systematic basis to assist students to achieve competencies. Although immediate and crisis needs of students are to be met, a major focus of a developmental program is to provide all students with experiences to help them grow and develop.” (Gysbers & Henderson, 2000, p. 26)

	Comprehensive
	Guidance programs are comprehensive in that a full range of activities and services, such as assessment, information, consultation, counseling, referral, placement, follow-up, and follow-through, are provided. (Gysbers & Henderson, 2000. p. 26)

	School Counseling Program
	An integrated system of counseling activities and services that are systematically provided to students. 

School counseling is a program with characteristics similar to other programs in education: “student competencies; activities and processes to assist students in achieving these competencies; professionally certified personnel; materials and resources; and program, personnel, and results evaluation.” (Gysbers & Henderson, 2000, p. 26)


[Source: Rhode Island Framework for Comprehensive K-12 School Counseling Programs, 2005, p. 2]

Four Essential Components

The ASCA model is divided into four components, with critical sub-components to be implemented as part of comprehensive school counseling programs. The graphic below displays the components and sub-components, along with emphasizing four characteristics of the 21st century school counselor: a) advocacy, b) leadership, c) collaboration and d) systemic change (ASCA, 2005).  The ASCA National Model is a primary source document for the K-12 school counseling profession.

[image: image2.jpg]{ R C,
Accountability i
Results Reports.
School Counselor Performance Standards
The Program Audit

Management System Delivery System

Agreements School Guidance Curriculum
Advisory Coundil Individual Student Planning
Use of Data Responsive Services
Action Plans System Support

Use of Time

Celeatars Foundation

Beliefs and Philosophy
Mission Statement
ASCA National Standards (Student Academic,
Career and Social/Personal Development)



.
Using Standards to Improve Student Success
Education in Alaska’s public schools, with proficiency-based high school diploma system, is structured around standards that represent content knowledge and applied learning skills. These standards are defined clearly in grade level expectations (GLEs) for reading, writing, mathematics, and science. Other content areas have national and state standards, including Employability Standards for Alaskan students. Standards guide curriculum, instruction and assessment. Standards for a comprehensive school counseling program do the same. 

The National Standards for School Counseling Programs (ASCA, 1997) established goals, competencies, expectations, experiences and support systems for all students. The standards focus on what all students, from pre-kindergarten through grade twelve, should know, understand, and be able to do to enhance their individual development. They clarify the relationship of school counseling to the educational system, and address the contributions of school counseling to student success. 

The National Standards provide a framework for developing the content and writing of a school counseling program and are the foundation for the ASCA National Model (2003). The nine National Standards, three in each area of academic, career and personal/social development, are considered to be the essential foundation for the content for school counseling programs (Campbell & Dahir, 1997). 
Student competencies define the knowledge, attitudes, and skills students should obtain and demonstrate in academic, career, and personal/social success as a result of participating in a standards-based school counseling program. Since the purpose of the counseling program is to help students succeed in school and in life, it is important for school counselors to identify student competencies that support the goals of school improvement. Some school districts select specific student competencies from the ASCA national standards and competencies and align these with the district’s mission for education and with the academic learning standards. Competencies can also be developed from needs assessments, advisory committee discussions, school improvement team goals, teacher observations, and relevant school data, all of which are sources of information to decide what students need to know and be able to do (Framework for K-12 Career Development in Rhode Island Public Schools, 2005).

The school counseling program centers on the positive attributes of children and assists in developing their strengths. The identified competencies are organized developmentally and sequentially by school level and/or grade level and serve as a sequence of strategies and activities that help students to be successful in their daily lives. As with the other components of the school counseling program, student progress towards achieving the identified competencies is measured and evaluated annually. 

The chart below displays the ASCA student standards. See Appendix A in this document for a more detailed list that includes competencies and indicators. In addition, see the “What Does It Mean to be Standards-Based” exercise in the Implementation Tools (companion volume to the framework). ASCA standards are aligned with the National Career Development Guidelines and the Alaska Employability Standards.
	Domain
	
	ASCA National Standards (Student Outcomes)

	Academic
	A
	Students will acquire the attitudes, knowledge, and skills contributing to effective learning in school and across the lifespan. 

	
	B
	Students will complete school with the academic preparation essential to choose from a wide range of substantial post-secondary options, including college. 

	
	C
	Students will understand the relationship of academics to the world of work and to life at home and in the community. 

	Career
	A
	Students will acquire the skills to investigate the world of work in relation to knowledge of self and to make informed career decisions. 

	
	B
	Students will employ strategies to achieve future career goals with success and satisfaction. 

	
	C
	Students will understand the relationship between personal qualities, education, training, and the world of work. 

	Personal/ Social
	A
	Students will acquire the knowledge, attitudes, and interpersonal skills to help them understand and respect self and others. 

	
	B
	Students will make decisions, set goals, and take necessary action to achieve goals. 

	
	C
	Students will understand safety and survival skills.


New Skills Needed for New School Counseling Programs
A new vision and a wider range of skills are necessary for today’s school counselors that will enable them to develop and implement a comprehensive and standards-based counseling program which is proactive and designed to reach every student. Counselors are leaders who have ready, personal connections with students, teachers, and parents. They need to advocate for students who may not have access to certain opportunities; they must collaborate and team with others to plan for students' success. They also need to collect data to show student results and be more accountable for what they do. 

Most of all, counselors must use their leadership and advocacy skills to change the system so that all students “have access to a rigorous curriculum which maximizes post-secondary options” (ASCA, 2003, p. 15). In doing so, Alaska school counselors will clearly connect their work to the mission of schools and contribute to student achievement and success. 

In addition to accepting their role in implementing this vision, it is important for school counselors to embrace and develop this wider range of skills. 

Counselors will always use their counseling, consultation, and coordination skills. However, as counselor training and professional development increasingly incorporate leadership, advocacy, collaboration and teaming, and use of data, a more effective role for school counselors will emerge. By focusing on student achievement, school counselors will become vital educators in the school setting (House & Martin, 1998). 
Among the skills that characterize a transformed school counselor, the following are considered essential: 

	Skill
	Description

	Counseling
	Traditionally, school counselors spend much of their time on individual counseling and in crisis intervention, prevention, or responsive services. By incorporating group counseling, counselors can impact more students that in a one-on-one model. The combination of individual and group counseling will increase the total number of student-counselor interactions and help ensure that no child is left behind.

	Consultation
	School counselors acting as consultants can help parents, teachers, and students work together effectively. They can seek solutions to improve the educational experience for all students.

	Coordination of Services
	School counselors coordinate resources and services for students and families through community outreach.  School counselors collaborate with agencies to provide a variety of services and opportunities to students and their families. 

	Leadership
	School counselors are invested in making schools a welcoming learning community where all students can achieve academic, career, and personal/social success. They initiate collaboration around the school counseling program and orchestrate its implementation as an infrastructure for personalization.

	Advocacy
	School counselors are advocates for the students they serve. All students need advocates, especially those who do not have the skills to self-advocate and who are at risk of dropping out of school. School counselors work diligently for systemic change to eliminate practices that inhibit or stratify student opportunity.

	Teaming and Collaboration
	School counselors use their collaboration and group process skills to work with all school community members. Counselors collaborate most closely with teachers to deliver the counseling curriculum. In addition, they use meetings and professional development opportunities to promote the counseling programs to members of the educational community and develop collaborative projects.

	Use of Data
	School counseling programs are data-driven. Data provides an accountable method to determine the impact of implementing a school counseling program on student success and the health of the school community. In this climate of accountability, connecting the work of school counselors to school improvement data is the most powerful indicator of the success of the school counseling program

	Use of Technology
	School counselors need to be technologically literate and proficient in using the internet, communicating electronically, and processing data electronically to better assess student process and program quality.


A Cooperative Effort for Student Success

School counselors collaborate with many stakeholders to ensure a quality school counseling program. Through this coordinated effort, school counseling programs become an integral part of the total school mission. (ASCA p. 15)

	Key Groups
	Responsibilities in a Comprehensive Program

	School Counselors
	Counselors provide proactive leadership to ensure that every student can succeed. They manage the comprehensive program and coordinate strategies and activities with others (teachers, support staff, parents, community agencies, business representatives) to meet the stated goals, standards, and competencies.

	Teachers
	Teachers are partners with school counselors. They develop and infuse guidance activities that are integral to good learning rather that extraneous, disconnected, or added material into the instructional program. Teachers can team or co-teach with counselors in the classroom, or serve as advisors or mentors to students.

	Students
	Students participate actively and assume responsibility for meeting the counseling standards and competencies. They can identify the skills, knowledge, and attitudes that they have gained in structured counseling sessions, students and their families, working individually with counselors, develop learning plans for school and transition plans for post-secondary options.

	Student Support Services
	Student support service personnel collaborate and team with the school counselors to ensure that school psychologists, school social workers, school nurses, paraprofessionals, and other support personnel are actively involved in supporting each student’s academic, career, and personal/social developments. They assist students and families with in-school services and/or referrals to outside agencies.

	Administrators
	Administrators provide leadership in developing a comprehensive school counseling program and in ongoing program improvement. They provide continuous support emphasize the importance of the program to others and promote cooperation among counselors, faculty, staff and the entire school community. Additionally, they provide facilities, resources, and allow time for facilitating the program process.

	Parents
	Parents work cooperatively with school personnel in delivering the program by first supporting their own children in academic, career, and personal/social development. They serve on committees and provide linkages to the community by communicating program goals to others.

	Business/
Community Representatives
	Representatives from business, industry, and others in the community serve on committees, talk with classes, act as mentors, provide financial support, and generally serve as partners in the education of youth. Connections established are vital in developing work-based learning opportunities.


Benefits of a Comprehensive School Counseling Program
Comprehensive developmental school counseling programs positively match students, parents, teachers, administrators, boards and departments of education, school counselors, counselor educators, postsecondary institutions, student services, personnel, business and industry, and the community. The benefits to each of these groups include the following:

	Benefits For
	Benefits

	Students
	· Prepares students for the challenges of the 21st century through academic, career, and personal/social development.

· Relates educational program to future success.

· Facilitates career exploration and development.

· Develops decision-making and problem-solving skills.

· Assists in acquiring knowledge of self and others.

· Enhances personal development. 

· Assists in developing effective interpersonal relationship skills.

· Broadens knowledge of our changing world. 

· Provides advocacy for students. 

· Encourages facilitative, cooperative peer interactions. 

· Fosters resiliency factors for students. 

· Assures equitable access to educational opportunities.

	Parents
	· Prepares children for the challenges of the 21st century through academic, career, and personal/social development.

· Provides support for parents in advocating for their child’s academic, career, and personal/social development. 

· Develops a system for their child’s long-range planning and learning. 

· Increases opportunities for parent/school interaction. 

· Enables parents to access school and community resources.

	Teachers
	· Provides an interdisciplinary team effort to address student needs and educational goals.

· Provides skill development for teachers in classroom management, teaching effectiveness, and effective education.

· Provides consultation to assist teachers in their guidance role.

	Administrators
	· Integrates school counseling with the academic mission of the school.

· Provides a program structure with specific content. 

· Assists administration to use school counselors to enhance learning and development for all students.

· Provides a means of evaluating school counseling programs.

	Boards and Departments of Education
	· Provides rationale for implementing a comprehensive developmental counseling program in the school system.

· Supports appropriate credentialing and staffing.

· Provides a basis for determining funding allocations for school counseling programs.

· Furnishes program information to the community. 

· Gives ongoing information about student competencies and Standards for Excellence attained through school counseling program efforts.

	School Counselors
	· Provides a clearly defined role and function.

· Eliminates non-counseling functions.

· Provides direct service to all students.

· Provides a tool for program management and accountability. 

· Enhances the role of the school counselor as a student advocate.

· Ensures involvement in the academic mission of the school.

	Counselor Educators
	· Enhances collaboration between counselor education programs and public
schools.

· Provides exemplary supervision sites for school counseling internships. 

· Increases opportunities for collaborative research on school counseling
 program effectiveness.

	Postsecondary Institutions
	· Enhances articulation and transition of students to postsecondary institutions.

· Prepares students for advanced educational opportunities. 

· Motivates students to seek a wide range of substantial postsecondary options.

	Student Services Personnel
	· Provides school psychologists, social workers, and other professional student

· services personnel with a clearly defined role of the school counselor.

· Clarifies areas of overlapping responsibilities. 

· Fosters a positive team approach, which enhances cooperative working relationships.

	Business and Industry
	· Increases opportunities for business and industry to participate actively in the
 total school program.

· Provides increased opportunity for collaboration among counselors, business, industry, and communities. 

· Provides a potential workforce with decision-making skills, pre-employment
skills, and increased worker maturity.

	Community
	· Provides an increased opportunity for collaboration and participation of
community members with the school program.

· Creates community awareness and visibility of the school counseling program.

· Connects the community to the needs of the school and the school to the needs of the community. 

· Enhances economic development through quality preparation of students for the world of work.


(Adapted from the National Standards for School Counseling Programs, Chari A. Campbell, Ph.D., Carol A. Dahir, Ed.D., The American School Counselor Association, 1997.)

A Vision Worth Implementing

The vision articulated by the ASCA National Model provides a strong foundation for counseling programs in Alaska schools. It is a vision worth implementing. The next section describes a comprehensive school counseling program and how it might be implemented.
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The Alaska School Counseling Framework
and School Reformation

Alaska school counselors are significant contributors to student success and successful school reform. We deal with unique and diverse systems and conditions in order to deliver counseling services throughout Alaska. Delivery may take place in a large urban counseling center or in the corner of a library in a rural village. Itinerant counselors may fly or snowmachine to Bush communities in all kinds of inclement weather. Simultaneously, urban counselors deal with many issues common to inner city schools in the Lower 48. However, the need for Alaskan school counseling programs that are results-based, standards-based, data-driven, developmental and comprehensive remains the same.

This section discusses school counseling in Alaska and the direction we need to take to improve our programs and practice. It focuses on the following topics:

· Vision and mission statements.

· Philosophy of the Alaska School Counselor Association.

· Strategic priorities for Alaska school counselors and currently defined initiatives.

· Counselor role and accountabilities.

· Itinerant and rural counseling in Alaska.

· Guidance on how to implement comprehensive school counseling programs.

Vision
The Alaska School Counselor Association enhances the effectiveness of counselors throughout the state by providing leadership, advocacy, support and professional development in the areas of wellness, school-to-work transitions and resiliency.

Mission
The Alaska School Counselor Association provides leadership and support for counselors in their critical task of helping students integrate and thrive in the world in which they live and work.

Alaska School Counselor Philosophy Statement
Counseling in the school setting has evolved through the recognition that individuals living in a dynamic and complex society benefit most from a broad range of learning experiences. Such experiences prepare them to lead productive lives characterized by their ability to secure gainful employment and to have skills to accept the responsibilities for citizenship. Individual acquisition of knowledge and skills has been and will continue to be a major goal in public education. In addition, parallel efforts to assist students to grow socially and emotionally, as well as intellectually and physically, are essential. The counseling processes are designed to assist individuals with total development on a K-12 basis. The school counseling program is proactive rather than remedial in nature. It complements the core introduction offerings and involves a cooperative effort among counselors, administrators and classroom teachers. 

To insure the implementation of this philosophy statement, school districts must grapple with the following issues in the present counseling structure:

1. Lack of school counseling program efforts that reach 100% of the student population.

2. Lack of a programmatic approach to school counseling

3. Lack of accountability.

4. Overabundance of non-counseling tasks that lead to counselor ineffectiveness.

5. Lack of a curriculum to address student needs.

The primary purpose of a comprehensive school counseling program is to help districts deal directly with the above issues as they develop, implement and evaluate comprehensive and systematic programs. Such programs must become so well established that, even when there is turnover of counseling staff, the program itself will be ongoing. 

As our country struggles with the global impact of economic development, it is important to note the significance of promoting skills and knowledge that will assist our young people in the workplace. The social dynamics that face our students are ultimately tied to their future economic well-being. The National Task Force on Education for Economic Growth summed it up with this statement: 

If the first purpose of our schools is to create good citizens, the second purpose is to create productive people, capable of living in peace and able to enjoy the fruits of their labors. 

There is a general belief that our public schools are at a critical point and some priorities must change. Comprehensive programs in school counseling are vital if excellence in education is to be achieved.

Strategic Priorities

The Alaska School Counselor Framework recognizes the strategic necessity of achieving the following results:

· Better understanding the needs of Alaskan students.

· Increased awareness of the power and potential of school counseling to help Alaskan students succeed.

· Increased focus on delivering school counseling services as a program, with special emphasis on a school counseling curriculum and individual student planning.

· Increased efforts to establish a data-rich environment that effectively demonstrates student progress toward counseling and career standards, and the impact of the counseling program on student success and the health of the school community.

· Increased focus on school-to-work transitions that lead to student success in advanced education/training and the workplace. Components of school-to-work plans include school-based learning, work-based learning, and connecting activities between school and work.
To accomplish these priorities requires following a “resiliency” rather than a “deficit” model. Resiliency is the capacity to spring back, rebound, successfully adapt in the face of adversity, and develop social competence despite exposure to severe stressors. Educators are shifting their view of at-risk children as survivors rather than victims. Counseling programs promote resiliency by helping students experience mastery, build social and academic competencies, develop attachment relationships with adults, avoid avoidable stressors and generate resources for enhancing health, self-esteem, self worth, intellect, faith, humor and appearance.  

· Counseling information and tips for Alaskan rural and itinerant counselors (see Appendix A) 

A Standards-Based Program

The school counseling profession is standards-based. The following sets of standards are applicable to school counseling programs in Alaska, both in terms of student outcomes and counselor accountabilities for student success. Readers are encouraged to review the standards contained in the Appendices, as referenced below. In addition, the companion volume to the framework (Implementation Tools) has a major section on what it means for school counseling to be standards-based. Appendices B through E focus on student outcomes. Appendices F and G focus on performance and accountability requirements for professional school counselors.
· ASCA Counseling Standards (See Appendix B)

· National Career Development Guidelines (See Appendix C)

· Alaska Cultural Standards for Students (See Appendix D)
· Alaska Employability Standards (See Appendix E)

· Performance Standards for School Counselors, developed by the Alaska School Counselor Association (See Appendix F)

· ASCA Ethical Standards for School Counselors (See Appendix G)

Implementation Strategies

The ASCA National Model and the Alaska School Counseling Framework provide a vision and direction for implementing comprehensive school counseling programs. The realization of this vision, however, is on the shoulders of school counselors in schools across Alaska. To help facilitate this process, many tools are being developed from the local to the national level. Three sets of tools are identified as promising practices that Alaskan school counselors can use to improve their program. All are free. The tools are described below, along with access information.

The Alaska School Counseling Framework: Implementation Tools (companion volume to framework)

This Alaska School Counseling Framework has a companion volume entitled The Alaska School Counseling Framework: Implementation Tools. The contents of this volume are listed at the end of Section 1 (Introduction) in this document. The Implementation Tools are available for free download from the Alaska School Counselor Association website at http://alaskaschoolcounselor.org/ .
RISCA Toolkits

The RISCA Toolkits, used as the basis of the Rhode Island School Counselor Association’s (RISCA) professional development initiative to improve school counseling statewide, provide structured processes, clearly-define protocols and easy-to-use tools to implement the following aspects of a comprehensive school counseling program:

· Toolkit 1—Strategic and Annual Planning

· Toolkit 2—Define Counseling Program and Document Essential Counseling Curriculum

· Toolkit 3—School Counseling Data Management

· Toolkit 4—School Counseling Professional Development

· Toolkit 5—Family and Community Engagement

· Toolkit 6—Program Implementation Management

· Toolkit 7—Individual Counselors Planning for Results

· Toolkit 8—Individual Learning Plans for Students

All toolkits are available for free download from the RISCA website (www.rischoolcounselor.org). 

Support Personnel Accountability Report Card (SPARC)

A SPARC is an effective public reporting tool which focuses on 10 components that demonstrate the impact of the counseling program. It was developed by the Los Angeles County Board of Education, but is now used throughout the nation. The SPARC allows for public reporting on the impact of school counseling from these perspectives:
· Principal’s Comments

· Student Support Personnel Team 

· School Climate and Safety

· Student Results

· Major Achievements

· Measurements

· Community Partnerships/Resources

· Volunteer Involvement

· Focus for Improvement

· Keeping You Informed

One of the reasons for completing a SPARC is that it is already a clearly-defined process for organizing and communicating vital data about school counseling. Instructions for completing a SPARC and a rubric for assessing its quality are available for free download from www.sparconline.net. 

References

References used in this framework, and other resources that may be of interest to you are contained in Appendix H.

The Challenge Before Us

Alaska school counselors stand at a unique juncture in student lives where the world of school, world of home and world of work all intersect. At this juncture school counselors are highly attentive to the academic, career and personal/social development needs of students and families, and seek interactions and interventions that increase student capacity for success.

Our challenge for the future is not to learn a whole new way of doing things. School counselors already have a positive impact on student growth. Our challenge is to establish a community of dialog and self-reflection—to reflect on our practice and talk with each other to figure out ways to improve it. Implementing comprehensive school counseling programs can seem like an overwhelming task, but we must persist in our efforts to continuously improve the programs and services we provide our students.

School counselors, along with our colleagues and partners in the school community, need to maintain a firm grasp on the blankets we use to propel students into their future and to catch them if they fall. Rather than being tossed around by life, we can help students find and maintain the balance necessary to excel at higher levels.

This framework is grounded in the assumption that implementing a comprehensive school counseling program will greatly increase students’ ability to succeed. It is grounded in the knowledge that Alaskan school counselors are not only up to the task of improving their practice, but embrace the challenge because we know we can and do make a world of difference in student lives.
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Appendix A
Itinerant and Rural Counseling   in Alaska

[Written by Marie Fitts, School Counselor in Galena, Alaska.  This section reflects the author’s personal opinions and suggestions.]
You’ve landed the job of your dreams…being a rural counselor in Alaska. Maybe you’re lucky enough to see more of the state by signing on to be an itinerant counselor. Whether you work in one village, or travel around to five or more sites, you’ll encounter challenges and experiences that you would never be exposed to in an urban setting. These few pages have been developed to help you transition more easily into counseling in Alaska bush. 

Bush. Alaska is considered the part of Alaska that is not accessible by a road system. There are many villages (small towns) in bush Alaska. They range in size from about ten people to about four thousand.

Outside. refers to the continental US (all of the US but Alaska and Hawaii). If you tell someone you are going ‘outside’ for the Christmas holiday, they will understand it to mean that you will most likely fly to the “lower 48” for your vacation.

Our state teaching site, the Alaska Teacher Placement (www.alaskateacher.org) is an excellent source of information regarding living in Alaska. Go to their “Teaching in Alaska” link for more definitions and details on the adventures of living in bush Alaska.

Realities & Tips for Living In Bush Alaska

· Housing

What’s this bucket for? What? My bathroom? Yes, some of the villages are still without indoor plumbing!  You may be told that the housing is excellent. Remember, that ‘excellent’ to one person may be very different from your own. It’s important to ask specific questions so that you don’t encounter too many surprises.
Most housing will be heated with either electric or gas. However, you might find that heating with wood is an option in some houses. You may like this option, as the expense of electricity and fuel can be costly in some parts of rural Alaska.

· Transportation

In many villages you will find that you won’t need a vehicle to get around, as there are generally limited roads within the bush. Some teachers/counselors purchase a four-wheeler or a snowmobile to get around.

· Wildlife

No matter what village you move to, more than likely it will have wildlife. Bear, moose, caribou, wolf, fox, coyote, lynx, etc. may be in abundance in some parts of the state. Connect with the local people to see what wildlife is in your area, and what habits they have that you might need to be aware of for your safety. 

· Connections with the ‘outside’

Connections with the ‘outside’ by telephone and the internet may sometimes be interrupted by weather. Patience and flexibility are important traits to cultivate. Cell phone service is not available in many of the smaller more remote villages.

· Shopping

Most villages will have at the least a small grocery store for your immediate needs. TIP: By asking around you will soon learn the most economical way to purchase groceries, etc. If you are unable to ‘get out’ of the village until the Christmas holiday, you might find that ordering personal items and gifts is best done by going on-line. If someone refers to the ‘mall’ in a village, it is likely that they are referring to the town dump, where individuals sometimes dump off items of value to someone else. 

· Medical Care

Many sites, especially the smaller ones, may have a small clinic for your minor health needs to be addressed. For any serious health issues, you most likely will need to fly to a major hub…sometimes Fairbanks or Anchorage….to have your medical needs met. If you have medications that you take on a regular basis you will want to ask your doctor to prescribe a larger amount than usual. Occasionally the mail service may be interrupted and you don’t want to run out of needed medications. 

· Small Communities and Anonymity

If you’ve ever lived in a small town, you might have an idea as to what to expect in a village in Alaska. Anonymity is not an option. Everyone will want to know who you are and what you are about….and most importantly, if you plan to stay for more than one year! 

· Shorter days

SAD (Seasonal Affective Disorder) is a reality in bush Alaska. The days get very short and dark as winter quickly sets upon us. If you’re someone that needs a lot of sunlight and are prone to depression, investing in a SAD light may help you to cope with the long, dark days of winter.

You may find that some of the students and adults you work with might be greatly affected by this also. Be prepared to offer support and suggestions on how to combat SAD. 

Crises in bush communities

You’ll find that almost everyone is related to everyone else in a village. Most villagers have family members in the surrounding communities. Extended family members also often live many, many miles beyond the village that you find yourself a part of at the time. Familiarizing yourself with who is related to whom, will assist you when you find yourself working in crisis situations.

· Tips for the Rural/Itinerant Counselor (Not necessarily in order of importance.)

· Tip #1 – ASCF – As soon as possible, after you are hired, meet with your supervisor(s) to look at the Alaska School Counseling Framework guidelines of responsibilities. Discuss how this will fit in your school(s).

· Tip #2 – Records – Review all records during your first visit to the district, familiarizing yourself with the student needs, background, test scores, etc.

· Tip #3 – Advisory Committees – should consist of counseling advocates from your village(s) and not from the central office site. 

· Tip #4 – Phone – Connect with the outside world!  Agencies are generally willing to offer advice and direction to counselors in rural Alaska. If there isn’t a list already  developed, spend some time going through the phone book, talking with local mental health individuals, and connect with your mentor to create a list of contacts to help in a variety of situations that you might possibly need assistance.  Another excellent resource is your regional Alaska School Counselor Association (AkSCA) representative.  They can connect you with other counselors in similar situations who can provide mentoring and support.  You can find your regional representative at  http://alaskaschoolcounselor.org/
· Tip #5 – Community Involvement – Involving yourself in community activities (potlatches, raffles, fund raisers, dances, dog races, etc…) can assist in making you feel like you’re a part of the community, which in turn lends itself to connecting with the children at a more personal level.

· Tip #6 – Logging Information – If you’re responsible for more than one village, it’s important to keep a communication and e-mail log of counseling issues that come up between visits.

· Tip #7 – AKCIS – The Alaska Career Information System (www.akcis.org) is one of the best tools available for rural counselors in their career guidance program. It is an extensive internet program that you’ll find beneficial in assisting Junior and Senior High School students as you help them explore their career options, and it may be available free of charge.  Please see the AKCIS website for details.
· Tip #8 – Internet – As is alluded to above, the internet is an essential provider of current information in the field of counseling.   

· Tip #9 – Boundaries – At many small sites, teachers will be in need of personal counseling at some point and might try to seek counseling from you, the rural/itinerant counselor. Establish boundaries and a referral network.

· Tip #10 – Needs Assessment – Provide an initial needs assessment at each village. You may find that the administration and teachers at each site will perceive the needs of one site different from another. The students are best served by addressing the issues that the certified staff sees as concerns.

· Tips #11 – Counseling Material – In conjunction with Tip #10, meet with every teacher to organize and maintain tubs of material that will be covered over the academic year which tie into the standards. Topics may include: Academic success; Anger management/conflict; Attention deficit techniques; Divorce; Eating disorders; Suicidal ideation (most critical to assess and address immediately); Grief/loss; School attendance; Self-confidence; Self-esteem; Sexual issues; Substance abuse issues; Underachievement 

· Tip #12 – Home Visits – Try to make a personal visit to each home in your village(s) within three months of initial work in the district. Talk with someone in the school that knows the community well before making calls, etc. There will be certain protocol for visiting some homes. 

· Tip #13 – Safe Homes – Again, talk with someone in the school setting that is familiar with the community. Ask if there has been a Safe Home, or Safe Homes, established. 

· Tip #14 – Crisis Response – See your district approved crisis response plan. If one has not been established for your site, under the approval and supervision of the building administrator, create a team to come up with a plan. 

· Tip #15 – Involve the Community – Advocate for local village people to become counselor aides.

· Tip #16 – Classroom Visits – Counselors make an initial contact with classroom teachers to set up best time to meet with his/her students.

· Tip #17 – Individual and Crisis Counseling – Teachers and/or administrator refer students to Counselor. In crisis situation, teachers and/or administrators refer appropriate students to Counselor. Counselors serve as main contact for the students and/or staff who are most impacted. Counselors provide a “safe space” for mourning students and staff. 

· Tip #18 – Itinerant Counselor Role – Insist that a major problem that demands counseling expertise is not dismissed when the itinerant counselor is absent. Make known that you may be available via audio conference if/when the need arises.

· Tip #19 – Itinerant Availability – Students should use an itinerant counselor like a hotline service.  A student should be able to call a counselor collect if the student feels he/she might need assistance before the counselor’s next scheduled visit. Communicating via e-mail can also be helpful…just remember that e-mail is not confidential.

· Tip #20 – Local Law Enforcement – Most sites will have a VPSO or another form of law enforcement. Make sure that they are aware of the mandatory 72-hour hospital intakes for serious suicidal behavior.

· Tip #21 – Laptop – If you’re an itinerant counselor, request a laptop to carry with you from site to site so that you may have your programs and essential notes readily available to you.

· Tip #22 – Career Fairs – Organize, fundraise and obtain grants for career fairs in such hubs as Anchorage, Juneau or Fairbanks. 

· Tip #23 – Evaluation – Make evaluations in April to share and brainstorm solutions with the village(s) in May.
· Tip #24 – Professional Development Conference – This conference is held annually in the fall in Anchorage.  Visit http://alaskaschoolcounselor.org/  for more information.
Personal Support
Critical to your professional success in rural Alaska is figuring out how to best take care of yourself. As the school counselor, you might find that you may be called upon to be available at all hours, not just for the school students and staff, but also for community members. Discussion with your immediate supervisor is critical for your own mental health and well-being. For example, if you work late with a family on a child’s issue, compensation should be requested (i.e. Going into work later the next day) so that you don’t find yourself burning the candle at both ends and ultimately burning yourself out.
Below is a partial list of things that you could do for you that might help maintain a healthy balance of life in the bush:

· Investment in your own SAD light.
· If you are an animal lover at all, a pet will make the long dark days of Alaska winters more bearable.
· Keep in touch with family and friends by phone and on the internet. You may find that this will be your greatest support!
· Connect with another counselor outside of your village that can be your mentor. Someone you feel comfortable calling when you need to process your day, or have questions that you’re having a tough time getting answered.
· Involvement in the community lends itself to much support from community members. The more you attend community events, the more you can develop levels of trust with the people.
· Set boundaries….it is okay to take time off when you need it!
· Have a movie night with some of the staff…show videos/DVDs (Comedies are highly recommended!)  Offer free popcorn and soda.

Appendix B
ASCA Standards,
Competencies and Indicators
 [Source: ASCA National Model, 2005]
Academic Development Domain

	Standard
	Competency
	Indicator

	AA
	Students will acquire the attitudes, knowledge, and skills that contribute to effective learning in school and across the life span.
	AA 1
	Improve Academic Self-concept
	AA 1.1
	Articulate feelings of competence and confidence as learners

	
	
	
	
	AA 1.2
	Display a positive interest in learning

	
	
	
	
	AA 1.3
	Take pride in work and achievements

	
	
	
	
	AA 1.4
	Accept mistakes as essential to the learning process

	
	
	
	
	AA 1.5
	Identify attitudes and behaviors which lead to successful learning

	
	
	AA 2
	Acquire Skills for Improving Learning
	AA 2.1
	 Apply time management and task management skills

	
	
	
	
	AA 2.2
	Demonstrate how effort and persistence positively affect learning

	
	
	
	
	AA 2.3
	Use communications skills to know when and how to ask for help when needed

	
	
	
	
	AA 2.4
	Apply knowledge and learning styles to positively influence school performance

	
	
	AA 3
	Achieve School Success
	AA 3.1
	Take responsibility for their actions

	
	
	
	
	AA 3.2
	Demonstrate the ability to work independently, as well as the ability to work cooperatively with other students

	
	
	
	
	AA 3.3
	Develop a broad range of interest and abilities

	
	
	
	
	AA 3.4
	Demonstrate dependability, productivity, and initiative

	
	
	
	
	AA 3.5
	Share knowledge


	Standard
	Competency
	Indicator

	AB
	Students will complete school with the academic preparation essential to choose from a wide range of substantial postsecondary options, including college.
	AB 1
	Improve Learning
	AB 1.1
	Demonstrate the motivation to achieve individual potential

	
	
	
	
	AB 1.2
	Learn and apply critical thinking skills

	
	
	
	
	AB 1.3
	Apply the study skills necessary for academic success at each level

	
	
	
	
	AB 1.4
	Seek information and support from faculty, staff, family and peers

	
	
	
	
	AB 1.5
	Organize and apply academic information from a variety of sources

	
	
	
	
	AB 1.6
	Use knowledge of  learning styles to positively influence school performance

	
	
	
	
	AB 1.7
	Become a self-directed and independent learner

	
	
	AB 2
	Plan to Achieve Goals
	AB 2.1
	Establish challenging academic goals in elementary, middle/junior high, and high school

	
	
	
	
	AB 2.2
	Use assessment results in educational planning

	
	
	
	
	AB 2.3
	Develop and implement an annual plan of study to maximize academic ability and achievement

	
	
	
	
	AB 2.4
	Apply knowledge of aptitudes and interests to goal setting

	
	
	
	
	AB 2.5
	Use problem-solving and decision-making skills to assess progress toward educational goals

	
	
	
	
	AB 2.6
	Understand the relationship between classroom performance and success in school

	
	
	
	
	AB 2.7
	Identify post-secondary options consistent with interests, achievement, aptitude, and abilities

	AC
	Students will understand the relationship of academics to the world of work, and to life at home and in the community.
	AC 1
	Relate School to Life Experience
	AC 1.1
	Demonstrate the ability to balance school, studies, extracurricular activities, leisure time, and family life

	
	
	
	
	AC 1.2
	Seek co-curricular and community experiences to enhance the school  experience

	
	
	
	
	AC .1.3
	Understand the relationship between learning and work

	
	
	
	
	AC 1.4
	Demonstrate an understanding of the value of lifelong learning as essential to seeking, obtaining, and maintaining life goals

	
	
	
	
	AC 1.5
	Understand that school success is the preparation to make the transition from student to community member

	
	
	
	
	AC 1.6
	Understand how school success and academic achievement enhance future career and vocational opportunities


Career Development Domain

	Standard
	Competency
	Indicator

	CA
	Students will acquire the skills to investigate the world of work in relation to knowledge of self and to make informed career decisions.
	CA 1
	Develop Career Awareness
	CA 1.1
	Develop skills to locate, evaluate, and interpret career information

	
	
	
	
	CA 1.2
	Learn about the variety of traditional and nontraditional occupations

	
	
	
	
	CA 1.3
	Develop an awareness of personal abilities, skills, interests, and motivations

	
	
	
	
	CA 1.4
	Learn how to interact and work cooperatively in teams

	
	
	
	
	CA 1.5
	 Learn to make decisions

	
	
	
	
	CA 1.6
	Learn how to set goals

	
	
	
	
	CA 1.7
	Understand the importance of planning

	
	
	
	
	CA 1.8
	Pursue and develop competency in areas of interest

	
	
	
	
	CA 1.9
	Develop hobbies and vocational interests

	
	
	
	
	CA 1.10
	Balance between work and leisure time

	
	
	CA 2
	Develop Employment Readiness
	CA 2.1
	Acquire employability skills such as working on a team, problem-solving and organizational skills

	
	
	
	
	CA 2.2
	Apply job readiness skills to seek employment opportunities

	
	
	
	
	CA 2.3
	Demonstrate knowledge about the changing workplace

	
	
	
	
	CA 2.4
	Learn about the rights and responsibilities of employers and employees

	
	
	
	
	CA 2.5
	Learn to respect individual uniqueness in the workplace

	
	
	
	
	CA 2.6
	Learn how to write a resume

	
	
	
	
	CA 2.7
	Develop a positive attitude toward work and learning

	
	
	
	
	CA 2.8
	Understand the importance of responsibility, dependability, punctuality, integrity, and effort in the workplace

	
	
	
	
	CA 2.9
	Utilize time and task-management skills


	Standard
	Competency
	Indicator

	CB
	Students will employ strategies to achieve future career goals with success and satisfaction.
	CB 1
	Acquire Career Information
	CB 1.1
	Apply decision making skills to career planning, course selection, and career transition

	
	
	
	
	CB 1.2
	Identify personal skills, interests, and abilities and relate them to current career choice

	
	
	
	
	CB 1.3
	Demonstrate knowledge of the career planning process

	
	
	
	
	CB 1.4
	Know the various ways in which occupations can be classified

	
	
	
	
	CB 1.5
	Use research and information resources to obtain career information

	
	
	
	
	CB 1.6
	Learn to use the internet to access career planning information

	
	
	
	
	CB 1.7
	Describe traditional and non-traditional occupations and how these relate to career choice

	
	
	
	
	CB 1.8
	Understand how changing economic and societal needs influence employment trends and future training

	
	
	CB 2
	Identify Career Goals
	CB 2.1
	Demonstrate awareness of the education and training needed to achieve career goals

	
	
	
	
	CB 2.2
	Assess and modify their educational plan to support career

	
	
	
	
	CB 2.3
	Use employability and job readiness skills in internship, mentoring, shadowing and/or other work experience.

	
	
	
	
	CB 2.4
	Select course work that is related to career interests

	
	
	
	
	CB 2.5
	Maintain a career planning portfolio

	CC
	Students will understand the relationship between personal qualities, education, training, and the world of work.
	CC 1
	Acquire Knowledge to Achieve Career Goals
	CC 1.1
	Understand the relationship between educational achievement and career success

	
	
	
	
	CC 1.2
	Explain how work can help to achieve personal success and satisfaction

	
	
	
	
	CC 1.3
	Identify personal preferences and interests which influence career choice and success

	
	
	
	
	CC 1.4
	Understand that the changing workplace requires lifelong learning and acquiring new skills

	
	
	
	
	CC 1.5
	Describe the effect of work on lifestyle

	
	
	
	
	CC 1.6
	Understand the importance of equity and access in career choice

	
	
	
	
	CC 1.7
	Understand that work is an important and satisfying means of personal expression


	Standard
	Competency
	Indicator

	CC
	
	CC 2
	Apply Skills to Achieve Career Goals
	CC 2.1
	Demonstrate how interests, abilities and achievement relate to achieving personal, social, educational, and career goals

	
	
	
	
	CC 2.2
	Learn how to use conflict management skills with peers and adults

	
	
	
	
	CC 2.3
	Learn to work cooperatively with others as a team member

	
	
	
	
	CC 2.4
	Apply academic and employment readiness skills in work-based learning situations such as internships, shadowing, and/or mentoring experiences


Personal/Social Domain

	Standard
	Competency
	Indicator

	PSA
	Students will acquire the knowledge, attitudes, and interpersonal skills to help them understand and respect self and others.
	PSA 1
	Acquire Self-Knowledge
	PSA 1.1
	Develop positive attitudes toward self as a unique and worthy person

	
	
	
	
	PSA 1.2
	Identify values, attitudes and beliefs

	
	
	
	
	PSA 1.3
	Learn the goal-setting process

	
	
	
	
	PSA 1.4
	Understand change is a part of growth

	
	
	
	
	PSA 1.5
	Identify and express feelings

	
	
	
	
	PSA 1.6
	Distinguish between appropriate and inappropriate behavior

	
	
	
	
	PSA 1.7
	 Recognize personal boundaries, rights, and privacy needs

	
	
	
	
	PSA 1.8
	Understand the need for self-control and how to practice it

	
	
	
	
	PSA 1.9
	Demonstrate cooperative behavior in groups

	
	
	
	
	PSA 1.10
	Identify personal strengths and assets

	
	
	
	
	PSA 1.11
	Identify and discuss changing personal and social roles

	
	
	
	
	PSA 1.12
	 Identify and recognize changing family roles


	Standard
	Competency
	Indicator

	PSA
	
	PSA 2
	Acquire Interpersonal Skills
	PSA 2.1
	Recognize that everyone has rights and responsibilities

	
	
	
	
	PSA 2.2
	Respect alternative points of view

	
	
	
	
	PSA 2.3
	Recognize, accept, respect and appreciate individual differences

	
	
	
	
	PSA 2.4
	Recognize, accept and appreciate ethnic and cultural diversity

	
	
	
	
	PSA 2.5
	Recognize and respect differences in various family configurations

	
	
	
	
	PSA 2.6
	Use effective communications skills

	
	
	
	
	PSA 2.7
	Know that communication involves speaking, listening, and nonverbal behavior

	
	
	
	
	PSA 2.8
	Learn how to make and keep friends

	PSB
	Students will make decisions set goals, and take necessary action to achieve goals.
	PSB 1
	Self-Knowledge Application
	PSB 1.1
	Use a decision-making and problem-solving model

	
	
	
	
	PSB 1.2
	Understand consequences of decisions and choices

	
	
	
	
	PSB 1.3
	Identify alternative solutions to a problem

	
	
	
	
	PSB 1.4
	Develop effective coping skills for dealing with problems

	
	
	
	
	PSB 1.5
	Demonstrate when, where and how to seek help for solving problems and making decisions

	
	
	
	
	PSB 1.6
	Know how to apply conflict resolution skills

	
	
	
	
	PSB 1.7
	Demonstrate a respect and appreciation for individual and cultural differences

	
	
	
	
	PSB 1.8
	Know when peer pressure is influencing a decision

	
	
	
	
	PSB 1.9
	Identify long- and short-term goals

	
	
	
	
	PSB 1.10
	Identify alternative ways of achieving goals

	
	
	
	
	PSB 1.11
	Use persistence and perseverance in acquiring knowledge and skills

	
	
	
	
	PSB 1.12
	Develop an action plan to set and achieve realistic goals


	Standard
	Competency
	Indicator

	PSC
	Students will understand safety and survival skills.
	PSC 1
	Acquire Personal Safety Skills
	PSC 1.1
	Demonstrate knowledge of personal information (i.e. Telephone number, home address, emergency contact)

	
	
	
	
	PSC 1.2
	Learn about the relationship between rules, laws, safety, and the protection of rights of the individual 

	
	
	
	
	PSC 1.3
	 Learn about the differences between appropriate and inappropriate physical contact

	
	
	
	
	PSC1.4
	Demonstrate the ability to set boundaries, rights and personal privacy

	
	
	
	
	PSC1.5
	Differentiate between situations requiring peer support and situations requiring adult professional help

	
	
	
	
	PSC1.6
	Identify resource people in the school and community, and know how to seek their help

	
	
	
	
	PSC1.7
	Apply effective problem-solving and decision-making skills to make safe and healthy choices

	
	
	
	
	PSC1.8
	Learn about the emotional and physical dangers of substance use and abuse

	
	
	
	
	PSC1.9
	Learn how to cope with peer pressure

	
	
	
	
	PSC1.10
	Learn techniques for managing stress and conflict

	
	
	
	
	PSC1.11
	Learn coping skills for managing life events


Appendix C
National Career Development Guidelines (NCDG)

This appendix provides a high level overview of the guidelines. See the “What Does It Mean to be Standards-Based?” exercise in the Implementation Tools (companion volume to the Alaska Framework.) The exercise helps you grasp the intent of the ASCA standards and aligns ASCA, NCDG and Alaska Employability Standards.

The NCDG focuses on the same three developmental domains as the ASCA standards, with slightly different titles.
Personal Social Development Domain (PS)

PS1—Develop understanding of self to build and maintain a positive self-concept.

PS2—Develop positive interpersonal skills including respect for diversity.

PS3—Integrate growth and change into your career development.

PS4—Balance personal, leisure, community, learner, family and work roles.

Educational Achievement and Lifelong Learning Domain (ED)

ED1—Attain educational achievement and performance levels needed to reach your personal and career goals.

ED2—Participate in ongoing, lifelong learning experiences to enhance your ability to function effectively in a diverse and changing economy.

Career Management Domain (CM)

CM1—Create and manage a career plan that meets your career goals.

CM2—Use a process of decision-making as one component of career development.

CM3—Use accurate, current and unbiased career information during career planning and management.

CM4—Master academic, occupational and general employability skills in order to obtain, create, maintain and/or advance your employment.

CM5—Integrate changing employment trends, societal needs and economic conditions into your career plans.

Indicators and Learning Stages

The goals are detailed by more than 200 indicators that highlight the knowledge and skills needed to achieve them. (See following pages for a complete list of the Guidelines indicators.)  Each indicator is presented in three learning stages derived from Bloom’s Taxonomy. They represent a developmental sequence of Knowledge Acquisition, Application and Reflection (see below). The stages describe learning competency. They are not tied to an individual’s age or level of education. Together, the Guidelines goals and indicators can be the basis for K-Adult career development program content and evaluation.

· Learning Stage 1. KNOWLEDGE ACQUISITION (K). Youth and adults at the Knowledge Acquisition Stage expand awareness and build comprehension of knowledge. They can recall, recognize, describe, identify, clarify, discuss, explain, summarize, query, investigate and compile new information about the knowledge.

· Learning Stage 2. APPLICATION (A). Youth and adults at the Application Stage experience acquired knowledge by applying it to situations and to self. They seek out ways to use the knowledge. For example, they can demonstrate, employ, perform, illustrate and solve problems related to the knowledge.

· Learning Stage 3. REFLECTION I. Youth and adults at the Reflection Stage analyze, synthesize, judge, assess and evaluate knowledge in accord with their own goals, values and beliefs. They decide whether or not to integrate the knowledge into their ongoing response to situations and adjust their behavior accordingly.

References

Bloom, B. S. (Ed.), Engelhart, M. D., Furst, E. J., Hill, W. H., & Krathwohl, D. R. (1956). Taxonomy of educational objectives: Handbook I: cognitive domain. New York: David McKay.
National Career Development Guidelines Revision—09/30/04
Appendix D
Alaska Employability Standards
The State Board of Education & Early Development has adopted into regulation Content Standards in various areas.  Content standards are broad statements of what students should know and be able to do as a result of their public school experience.  

Employability Standards are a critical part of student learning. Proficiency in achieving Alaska’s content standards is fundamental to creating an employable individual. These employability standards are to be used in conjunction with Alaska’s academic content and performance standards to ensure Alaska students have the skills and knowledge necessary to be good citizens, effective parents, productive workers, and most of all, life-long learners. Alaska students are expected to learn how to learn and apply their skills and knowledge in a variety of settings to create a satisfying and productive life. These standards are designed to promote successful student transition from school to work. 
	#
	Standard
	A student who meets this standard should

	A
	A student should be able to develop and be able to use employability skills in order to effectively make the transition from school to work and life-long learning.
	· Develop and maintain a work ethic necessary for success in the workplace that includes honesty, integrity, dependability, punctuality, self discipline, initiative, reliability, accuracy, productivity, respect and perseverance. 
· Understand how to apply skills and academic knowledge in a variety of work settings. 
· Understand the process for seeking employment including resume development, application completion, interview skills and appropriate dress for work settings. 
· Understand the process for developing self-employment opportunities including marketing studies, business plan development, and managing business finances. 
· Understand how an individual job fits into the overall organization and how the organization fits into the overall economy. 
· Understand the need for safe practices in workplaces. 
· Understand employer and employee rights and responsibilities.

	B
	A student should be able to identify career interests and plan for career options.
	· Identify and appreciate personal interests, aptitudes, abilities, and priorities. 
· Identify possible career options, considering both employment and self employment and understand how changes in the workplace affect career choice.

· Use labor market information to identify occupational and economic trends and opportunities, and evaluate possible career options. 
· Identify education and/or training needed for career options and advancement, and develop a career plan. 
· Identify resources available to support education and training related to career possibilities. 


Appendix E
Alaska Cultural Standards
for Students
The Alaska Cultural Standards for Students were developed by the Alaska Native Knowledge Network in 1988. They also were adopted by the State Board of Education and Early Development in the same year. The standards are broad statements of what students should know and be able to do as a result of their experience in a school that is aware of and sensitive to the surrounding physical and cultural environment. The standards are meant to enrich the Content Standards and provide guidelines for nurturing and building in students the rich and varied cultural traditions that continue to be practiced in communities throughout Alaska.

Alaska Standards for Culturally Responsive Schools were also developed for educators, schools, curriculum and communities by Alaska native educators to provide a way for schools and communities to examine the extent to which they are attending to the educational and cultural well being of the students in their care (Source: Alaska Standards for Culturally Responsive Schools).

	#
	Standard
	Students who meet this cultural standard are able to:

	A
	Culturally-knowledgeable students are well grounded in the cultural heritage and traditions of their community.
	· Assume responsibility for their role in relation to the well-being of the cultural community and their life-long obligations as a community member. 

· Acquire and pass on the traditions of their community through oral and written history. 

· Practice their traditional responsibilities to the surrounding environment. 

· Reflect through their own actions the critical role that the local heritage language plays in fostering a sense of who they are and how they understand the world around them. 

· Live a life in accordance with the cultural values and traditions of the local community and integrate them into their everyday behavior. 

· Determine the place of their cultural community in the regional, state, national and international political and economic systems. 

	B
	Culturally-knowledgeable students are able to build on the knowledge and skills of the local cultural community as a foundation from which to achieve personal and academic success throughout life.
	· Acquire insights from other cultures without diminishing the integrity of their own. 

· Make effective use of the knowledge, skills and ways of knowing from their own cultural traditions to learn about the larger world in which they live. 

· Make appropriate choices regarding the long-term consequences of their actions. 

· Identify appropriate forms of technology and anticipate the consequences of their use for improving the quality of life in the community. 

	C
	Culturally-knowledgeable students are able to actively participate in various cultural environments.
	· Perform subsistence activities in ways that are appropriate to local cultural traditions. 

· Make constructive contributions to the governance of their community and the well-being of their family. 

· Attain a healthy lifestyle through which they are able to maintain their own social, emotional, physical, intellectual and spiritual well-being. 

· Enter into and function effectively in a variety of cultural settings.

	D
	Culturally-knowledgeable students are able to engage effectively in learning activities that are based on traditional ways of knowing and learning.
	· Acquire in-depth cultural knowledge through active participation and meaningful interaction with Elders. 

· Participate in and make constructive contributions to the learning activities associated with a traditional camp environment. 

· Interact with Elders in a loving and respectful way that demonstrates an appreciation of their role as culture-bearers and educators in the community. 

· Gather oral and written history information from the local community and provide an appropriate interpretation of its cultural meaning and significance. 

· Identify and utilize appropriate sources of cultural knowledge to find solutions to everyday problems. 

· Engage in a realistic self-assessment to identify strengths and needs and make appropriate decisions to enhance life skills.

	E
	Culturally-knowledgeable students demonstrate an awareness and appreciation of the relationships and processes of interaction of all elements in the world around them.
	· Recognize and build upon the inter-relationships that exist among the spiritual, natural and human realms in the world around them, as reflected in their own cultural traditions and beliefs as well as those of others. 

· Understand the ecology and geography of the bioregion they inhabit. 

· Demonstrate an understanding of the relationship between world view and the way knowledge is formed and used. 

· Determine how ideas and concepts from one knowledge system relate to those derived from other knowledge systems. 

· Recognize how and why cultures change over time. 

· Anticipate the changes that occur when different cultural systems come in contact with one another. 

· Determine how cultural values and beliefs influence the interaction of people from different cultural backgrounds. 

· Identify and appreciate who they are and their place in the world.


Appendix F
Performance Standards
for School Counselors
(developed by the Alaska School Counselor Association, http://alaskaschoolcounselor.org/page_folder/aboutusframeset-25.htm )
	#
	Standard
	Description
	#
	Competencies

	1
	Program Management, Research, and Education
	The school counselor develops a process and procedure for planning, implementing, and evaluating a comprehensive developmental program of guidance and counseling. This program should be developed with faculty, staff, administrators, students, parents, school committees, school boards, and community members. It is based on needs assessment, formative evaluation and summative evaluation.
The counselor understands and knows how to:
	1.1
	Define needs and priorities.

	
	
	
	1.2
	Determine objectives.

	
	
	
	1.3
	Implement a Comprehensive School Counseling Program.

	
	
	
	1.4
	Present programs in a manner that reflects sensitivity to a multicultural and global perspective.

	
	
	
	1.5
	Communicate about the design, importance, and effectiveness about the program.

	
	
	
	1.6
	Organize personnel, physical resources, and activities to accomplish needs, priorities, and objectives specified by school plans.

	
	
	
	1.7
	Evaluate the program to assure its contribution to the school’s mission and goals and to the school district as a whole.

	
	
	
	1.8
	Use information systems and technology.

	
	
	
	1.9
	Manage internal and external sources of funding.

	2
	Consultation
Collaboration
	The school counselor functions in a cooperative process to assist others in meeting the needs of students. Through consultation the school counselor advocates for students. The school counselor understands and knows how to:
	2.1
	Consult with families to enhance their students¹ growth and development.

	2
con’t
	Consultation
Collaboration
	The school counselor functions in a cooperative process to assist others in meeting the needs of students. Through consultation the school counselor advocates for students. The school counselor understands and knows how to:
	2.2
	Collaborate with faculty, staff, administrators, and others to enhance their work with students and participate/facilitate school-based teams.

	
	
	
	2.3
	Interpret relevant information concerning the developmental needs of students.

	
	
	
	2.4
	Reduce barriers to student learning through direct referred services.

	
	
	
	2.5
	Facilitate new student integration into the school environment.

	
	
	
	2.6
	Work with teachers to provide support for students in a crisis situation.

	
	
	
	2.7
	Interact with school committees, school boards, and community and state agencies.

	
	
	
	2.8
	Facilitate successful communication between and among teachers, parents, and students.

	
	
	
	2.9
	Work with teachers and administrators relevant to behavior management to promote and support intervention strategies.

	
	
	
	2.10
	Consult with external community and professional resources.

	3
	Coordination
	The school counselor functions as a coordinator in bringing together people and resources in the school, the community, and the district for the fullest academic, career, personal, and social 
The counselor understands and knows how to: 
	3.1
	Facilitate successful transitions from one level of education to the next (e.g., from middle school to high school to post secondary choice).

	
	
	
	3.2
	Coordinate with school, business and industry, and community personnel to provide resources for students and families.

	
	
	
	3.3
	Identify and use an effective referral process for assisting students and others to use special programs, services and community agencies.


	#
	Standard
	Description
	#
	Competencies

	4
	Developmental Guidance
	The school counselor provides a developmental, preventive guidance program to all students within the school. This proactive program provides the development of skills necessary for academic success, self-sufficiency and responsible group involvement.
The counselor understands and knows how to:
	4.1
	Assess the developmental needs of students.

	
	
	
	4.2
	Link academic and career expectations.

	
	
	
	4.3
	Guide individuals and groups of students through the development of educational and career plans. 

	
	
	
	4.4
	Prepare students for successful transitions.

	
	
	
	4.5
	Provide guidance for maximizing personal growth and developing resiliency.

	
	
	
	4.6
	Assist teachers in infusing affective skills and career development.

	
	
	
	4.7
	Conduct program evaluation and determine the impact of the guidance curriculum.

	
	
	
	4.8
	Modify the guidance curriculum as needed to continually meet the needs of students.

	5
	Individual/Small Group Counseling
	The school counselor uses short term individual counseling and structured as well as unstructured small group counseling to address mental, physical, and emotional barriers to learning and to help each child learn at high levels.
The counselor understands and knows how to:
	5.1
	Respect and nurture the uniqueness of each student.

	
	
	
	5.2
	Provide a safe, confidential setting in which students present their needs and concerns.

	
	
	
	5.3
	Communicate empathy and understanding.

	
	
	
	5.4
	Empower students to develop and use their resources.

	
	
	
	5.5
	Promote wellness.

	
	
	
	5.6
	Utilize a broad range of techniques and accepted theories appropriate to school counseling.

	
	
	
	5.7
	Utilize assessment tools, individual planning skills, and counseling to facilitate informed choices (aptitude, interest, learning styles, academics, and careers).

	
	
	
	5.8
	Respond to crises.

	5
con’t
	
	
	5.9
	Intervene and mediate in problem/conflict situations and conduct follow-up sessions.

	6
	Assessment
	The school counselor collaborates with other school and district staff to identify student abilities, aptitudes, achievements, and interests.
The counselor understands and knows how to: 
	6.1
	Assess, interpret, and communicate learning results to students, faculty, parents, and community with respect to aptitude, achievement, interests, temperaments, and learning styles.

	
	
	
	6.2
	Collaborate with staff concerning assessment of special needs students.

	
	
	
	6.3
	Apply assessment results and other sources of student data.

	7
	Demonstrates Professional Leadership
	The school counselor provides professional leadership within the school, community, and education profession to improve student learning and well-being.

The counselor understands and knows how to:
	7.1
	Build positive relationships among the school, families, and the community.

	
	
	
	7.2*
	Promote leadership potential in colleagues.

	
	
	
	7.3
	Participate in professional organizations and activities.

	
	
	
	7.4
	Write and speak effectively.

	
	
	
	7.5
	Contribute to development, implementation, and education of curriculum and instructional materials.

	
	
	
	7.6*
	Participate in policy design and development at the local school board, within professional organizations, and/or within community organizations with educationally related activities.

	
	
	
	7.7*
	Initiate and develop educational projects and programs.

	
	
	
	7.8
	Practice effective listening, conflict resolution, and group facilitation skills as a team member.

	
	
	
	7.9*
	Contribute to the profession by writing for publication, presenting at conferences and providing professional development.

	
	
	
	7.10
	Work with colleagues to administer an effective learning climate within the school.

	8
	Adheres to Professional Standards
	The school counselor is a professional who acts within legal and ethical guidelines to accomplish educational purposes.
The counselor understands and knows how to:
	8.1
	Adhere to the professional codes of ethics of the American School Counselor Association and the Alaska Professional Teaching Practices Commissions.

	
	
	
	8.2
	Adhere to federal/state laws and regulations related to education and child protection.

	
	
	
	8.3
	Be responsible for continuous professional development.

	
	
	
	8.4
	Act in a role that clearly distinguishes him or her from any professional who administers disciplinary action.

	
	
	
	8.5
	Be knowledgeable of the position statements of the American School Counselor Association.

	
	
	
	8.6
	Identify activities that would be in conflict with the primary role of the school counselor and to advocate for the best practices of the profession.

	9
	Engages in Professional Development
	The school counselor evaluates his or her own overall performance in relation to these standards and implements a professional development plan.
	9.1
	Establish priorities for professional growth.

	
	
	
	9.2
	Analyze overall student performance to help identify professional development needs.

	
	
	
	9.3
	Solicit input from others in the creation of individual professional development needs.

	
	
	
	9.4
	Implement knowledge and skills acquired through on-going professional development.

	
	
	
	9.5
	Modify own professional development plan to improve performance and to promote student learning.


*Indicates standards for experienced school counselors.
Written April, 1997 
Appendix G
ASCA Ethical Standards
for School Counselors 

ASCA's Ethical Standards for School Counselors were adopted by the ASCA Delegate Assembly, March 19,1984, revised March 27, 1992, June 25, 1998 and June 26, 2004. 
Preamble
The American School Counselor Association (ASCA) is a professional organization whose members are certified/licensed in school counseling with unique qualifications and skills to address the academic, personal/social and career development needs of all students. Professional school counselors are advocates, leaders, collaborators and consultants who create opportunities for equity in access and success in educational opportunities by connecting their programs to the mission of schools and subscribing to the following tenets of professional responsibility:

· Each person has the right to be respected, be treated with dignity and have access to a comprehensive school counseling program that advocates for and affirms all students from diverse populations regardless of ethnic/racial status, age, economic status, special needs, English as a second language or other language group, immigration status, sexual orientation, gender, gender identity/expression, family type, religious/spiritual identity and appearance.

· Each person has the right to receive the information and support needed to move toward self-direction and self-development and affirmation within one’s group identities, with special care being given to students who have historically not received adequate educational services: students of color, low socio-economic students, students with disabilities and students with nondominant language backgrounds.

· Each person has the right to understand the full magnitude and meaning of his/her educational choices and how those choices will affect future opportunities. 

· Each person has the right to privacy and thereby the right to expect the counselor-student relationship to comply with all laws, policies and ethical standards pertaining to confidentiality in the school setting.
In this document, ASCA specifies the principles of ethical behavior necessary to maintain the high standards of integrity, leadership and professionalism among its members. The Ethical Standards for School Counselors were developed to clarify the nature of ethical responsibilities held in common by school counseling professionals. The purposes of this document are to:

· Serve as a guide for the ethical practices of all professional school counselors regardless of  level, area, population served or membership in this professional association;

· Provide self-appraisal and peer evaluations regarding counselor responsibilities to students, parents/guardians, colleagues and professional associates, schools, communities and the counseling profession; and

· Inform those served by the school counselor of acceptable counselor practices and expected professional behavior.
A—Responsibilities to Students

	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	A.1
	Responsibilities to Students
	a
	Has a primary obligation to the student, who is to be treated with respect as a unique individual.

	
	
	b
	Is concerned with the educational, academic, career, personal and social needs and encourages the maximum development of every student.

	
	
	c
	Respects the student’s values and beliefs and does not impose the counselor’s personal values.

	
	
	d
	Is knowledgeable of laws, regulations and policies relating to students and strives to protect and inform students regarding their rights.

	A.2
	Confidentiality
	a
	Informs students of the purposes, goals, techniques and rules of procedure under which they may receive counseling at or before the time when the counseling relationship is entered. Disclosure notice includes the limits of confidentiality such as the possible necessity for consulting with other professionals, privileged communication, and legal or authoritative restraints. The meaning and limits of confidentiality are defined in developmentally appropriate terms to students.

	
	
	b
	Keeps information confidential unless disclosure is required to prevent clear and imminent danger to the student or others or when legal requirements demand that confidential information be revealed. Counselors will consult with appropriate professionals when in doubt as to the validity of an exception.


	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	A-2
	Confidentiality, con’t.
	c
	In absence of state legislation expressly forbidding disclosure, considers the ethical responsibility to provide information to an identified third party who, by his/her relationship with the student, is at a high risk of contracting a disease that is commonly known to be communicable and fatal. Disclosure requires satisfaction of all of the following conditions:
· Student identifies partner or the partner is highly identifiable
· Counselor recommends the student notify partner and refrain from further high-risk behavior
· Student refuses
· Counselor informs the student of the intent to notify the partner
· Counselor seeks legal consultation as to the legalities of informing the partner

	
	
	d
	Requests of the court that disclosure not be required when the release of confidential information may potentially harm a student or the counseling relationship.

	
	
	e
	Protects the confidentiality of students’ records and releases personal data in accordance with prescribed laws and school policies. Student information stored and transmitted electronically is treated with the same care as traditional student records.

	
	
	f
	Protects the confidentiality of information received in the counseling relationship as specified by federal and state laws, written policies and applicable ethical standards. Such information is only to be revealed to others with the informed consent of the student, consistent with the counselor’s ethical obligation.

	
	
	g
	Recognizes his/her primary obligation for confidentiality is to the student but balances that obligation with an understanding of the legal and inherent rights of parents/guardians to be the guiding voice in their children’s lives.

	A.3
	Counseling Plans
	a
	Provides students with a comprehensive school counseling program that includes a strong emphasis on working jointly with all students to develop academic and career goals. 

	
	
	b
	Advocates for counseling plans supporting students right to choose from the wide array of options when they leave secondary education. Such plans will be regularly reviewed to update students regarding critical information they need to make informed decisions.


	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	A.4
	Dual Relationships
	a
	Avoids dual relationships that might impair his/her objectivity and increase the risk of harm to the student (e.g., counseling one’s family members, close friends or associates). If a dual relationship is unavoidable, the counselor is responsible for taking action to eliminate or reduce the potential for harm. Such safeguards might include informed consent, consultation, supervision and documentation.

	
	
	b
	Avoids dual relationships with school personnel that might infringe on the integrity of the counselor/student relationship

	A.5
	Appropriate Referrals
	a
	Makes referrals when necessary or appropriate to outside resources. Appropriate referrals may necessitate informing both parents/guardians and students of applicable resources and making proper plans for transitions with minimal interruption of services. Students retain the right to discontinue the counseling relationship at any time.

	A.6
	Group Work
	a
	Screens prospective group members and maintains an awareness of participants’ needs and goals in relation to the goals of the group. The counselor takes reasonable precautions to protect members from physical and psychological harm resulting from interaction within the group.

	
	
	b
	Notifies parents/guardians and staff of group participation if the counselor deems it appropriate and if consistent with school board policy or practice.

	
	
	c
	Establishes clear expectations in the group setting and clearly states that confidentiality in group counseling cannot be guaranteed. Given the developmental and chronological ages of minors in schools, the counselor recognizes the tenuous nature of confidentiality for minors renders some topics inappropriate for group work in a school setting.

	
	
	d
	Follows up with group members and documents proceedings as appropriate.

	A.7
	Danger to Self or Others
	a
	Informs parents/guardians or appropriate authorities when the student’s condition indicates a clear and imminent danger to the student or others. This is to be done after careful deliberation and, where possible, after consultation with other counseling professionals.

	
	
	b
	Will attempt to minimize threat to a student and may choose to 1) inform the student of actions to be taken, 2) involve the student in a three-way communication with parents/guardians when breaching confidentiality or 3) allow the student to have input as to how and to whom the breach will be made.


	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	A.8
	Student Records
	a
	Maintains and secures records necessary for rendering professional services to the student as required by laws, regulations, institutional procedures and confidentiality guidelines.

	
	
	b
	Keeps sole-possession records separate from students’ educational records in keeping with state laws.

	
	
	c
	Recognizes the limits of sole-possession records and understands these records are a memory aid for the creator and in absence of privilege communication may be subpoenaed and may become educational records when they 1) are shared with others in verbal or written form, 2) include information other than professional opinion or personal observations and/or 3) are made accessible to others.

	
	
	d
	Establishes a reasonable timeline for purging sole-possession records or case notes. Suggested guidelines include shredding sole possession records when the student transitions to the next level, transfers to another school or graduates. Careful discretion and deliberation should be applied before destroying sole-possession records that may be needed by a court of law such as notes on child abuse, suicide, sexual harassment or violence.

	A.9
	Evaluation, Assessment and Interpretation
	a
	Adheres to all professional standards regarding selecting, administering and interpreting assessment measures and only utilizes assessment measures that are within the scope of practice for school counselors.

	
	
	b
	Seeks specialized training regarding the use of electronically based testing programs in administering, scoring and interpreting that may differ from that required in more traditional assessments.

	
	
	c
	Considers confidentiality issues when utilizing evaluative or assessment instruments and electronically based programs.

	
	
	d
	Provides interpretation of the nature, purposes, results and potential impact of assessment/evaluation measures in language the student(s) can understand.

	
	
	e
	Monitors the use of assessment results and interpretations, and takes reasonable steps to prevent others from misusing the information.

	
	
	f
	Uses caution when utilizing assessment techniques, making evaluations and interpreting the performance of populations not represented in the norm group on which an instrument is standardized.

	A.9
con’t
	Evaluation, Assessment and Interpretation, continued
	g
	Assesses the effectiveness of his/her program in having an impact on students’ academic, career and personal/social development through accountability measures especially examining efforts to close achievement, opportunity and attainment gaps

	A.10
	Technology
	a
	Promotes the benefits of and clarifies the limitations of various appropriate technological applications. The counselor promotes technological applications (1) that are appropriate for the student’s individual needs, (2) that the student understands how to use and (3) for which follow-up counseling assistance is provided.

	
	
	b
	Advocates for equal access to technology for all students, especially those historically underserved.

	
	
	c
	Takes appropriate and reasonable measures for maintaining confidentiality of student information and educational records stored or transmitted over electronic media including although not limited to fax, electronic mail and instant messaging.

	
	
	d
	While working with students on a computer or similar technology, takes reasonable and appropriate measures to protect students from objectionable and/or harmful online material.

	
	
	e
	Who is engaged in the delivery of services involving technologies such as the telephone, videoconferencing and the Internet takes responsible steps to protect students and others from harm.

	A.11
	Student Peer Support Program
	a
	Has unique responsibilities when working with student-assistance programs. The school counselor is responsible for the welfare of students participating in peer-to-peer programs under his/her direction.


B--Responsibilities to Parents/Guardians
	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	B.1
	Parent Rights and Responsibilities
	a
	Respects the rights and responsibilities of parents/guardians for their children and endeavors to establish, as appropriate, a collaborative relationship with parents/guardians to facilitate the student’s maximum development.

	
	
	b
	Adheres to laws, local guidelines and ethical standards of practice when assisting parents/guardians experiencing family difficulties that interfere with the student’s effectiveness and welfare. 

	
	
	c
	Respects the confidentiality of parents/guardians.

	
	
	d
	Is sensitive to diversity among families and recognizes that all parents/guardians, custodial and noncustodial, are vested with certain rights and responsibilities for the welfare of their children by virtue of their role and according to law.


	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	B.2
	Parents/Guardians and Confidentiality
	a
	Informs parents/guardians of the counselor’s role with emphasis on the confidential nature of the counseling relationship between the counselor and student.

	
	
	b
	Recognizes that working with minors in a school setting may require counselors to collaborate with students’ parents/guardians.

	
	
	c
	Provides parents/guardians with accurate, comprehensive and relevant information in an objective and caring manner, as is appropriate and consistent with ethical responsibilities to the student.

	
	
	d
	Makes reasonable efforts to honor the wishes of parents/guardians concerning information regarding the student, and in cases of divorce or separation exercises a good-faith effort to keep both parents informed with regard to critical information with the exception of a court order.


C—Responsibilities to Colleagues and Professional Associates
	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	C.1
	Professional Relationships
	a
	Establishes and maintains professional relationships with faculty, staff and administration to facilitate an optimum counseling program.

	
	
	b
	Treats colleagues with professional respect, courtesy and fairness. The qualifications, views and findings of colleagues are represented to accurately reflect the image of competent professionals.

	
	
	c
	Is aware of and utilizes related professionals, organizations and other resources to whom the student may be referred.

	C.2
	Sharing Information with Other Professionals
	a
	Promotes awareness and adherence to appropriate guidelines regarding confidentiality, the distinction between public and private information and staff consultation.

	
	
	b
	Provides professional personnel with accurate, objective, concise and meaningful data necessary to adequately evaluate, counsel and assist the student.

	
	
	c
	If a student is receiving services from another counselor or other mental health professional, the counselor, with student and/or parent/guardian consent, will inform the other professional and develop clear agreements to avoid confusion and conflict for the student.

	
	
	d
	Is knowledgeable about release of information and parental rights in sharing information.


D—Responsibilities to School and Community

	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	D.1
	Responsibilities to the School
	a
	Supports and protects the educational program against any infringement not in students’ best interest.

	
	
	b
	Informs appropriate officials in accordance with school policy of conditions that may be potentially disruptive or damaging to the school’s mission, personnel and property while honoring the confidentiality between the student and counselor.

	
	
	c
	Is knowledgeable and supportive of the school’s mission and connects his/her program to the school’s mission.

	
	
	d
	Delineates and promotes the counselor’s role and function in meeting the needs of those served. Counselors will notify appropriate officials of conditions that may limit or curtail their effectiveness in providing programs and services.

	
	
	e
	Accepts employment only for positions for which he/she is qualified by education, training, supervised experience, state and national professional credentials and appropriate professional experience.

	
	
	f
	Advocates that administrators hire only qualified and competent individuals for professional counseling positions.

	
	
	g
	Assists in developing: (1) curricular and environmental conditions appropriate for the school and community, (2) educational procedures and programs to meet students’ developmental needs and (3) a systematic evaluation process for comprehensive, developmental, standards-based school counseling programs, services and personnel. The counselor is guided by the findings of the evaluation data in planning programs and services.

	D.2
	Responsibility to the Community
	a
	Collaborates with agencies, organizations and individuals in the community in the best interest of students and without regard to personal reward or remuneration.

	
	
	b
	Extends his/her influence and opportunity to deliver a comprehensive school counseling program to all students by collaborating with community resources for student success.


E—Responsibilities to Self

	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	E.1
	Professional Competence
	a
	Functions within the boundaries of individual professional competence and accepts responsibility for the consequences of his/her actions.

	
	
	b
	Monitors personal well-being and effectiveness and does not participate in any activity that may lead to inadequate professional services or harm to a student. 

	
	
	c
	Strives through personal initiative to maintain professional competence including technological literacy and to keep abreast of professional information. Professional and personal growth are ongoing throughout the counselor’s career.

	E.2
	Diversity
	a
	Affirms the diversity of students, staff and families.

	
	
	b
	Expands and develops awareness of his/her own attitudes and beliefs affecting cultural values and biases and strives to attain cultural competence.

	
	
	c
	Possesses knowledge and understanding about how oppression, racism, discrimination and stereotyping affects her/him personally and professionally.

	
	
	d
	Acquires educational, consultation and training experiences to improve awareness, knowledge, skills and effectiveness in working with diverse populations: ethnic/racial status, age, economic status, special needs, ESL or ELL, immigration status, sexual orientation, gender, gender identity/expression, family type, religious/spiritual identity and appearance.


F—Responsibilities to the Profession

	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	F.1
	Professionalism
	a
	Accepts the policies and procedures for handling ethical violations as a result of maintaining membership in the American School Counselor Association.

	
	
	b
	Conducts herself/himself in such a manner as to advance individual ethical practice and the profession.

	
	
	c
	Conducts appropriate research and report findings in a manner consistent with acceptable educational and psychological research practices. The counselor advocates for the protection of the individual student’s identity when using data for research or program planning.

	
	
	d
	Adheres to ethical standards of the profession, other official policy statements, such as ASCA’s position statements, role statement and the ASCA National Model, and relevant statutes established by federal, state and local governments, and when these are in conflict works responsibly for changed.

	
	
	e
	Clearly distinguishes between statements and actions made as a private individual and those made as a representative of the school counseling profession.

	F.2
	Contribution to the Profession
	a
	Actively participates in local, state and national associations fostering the development and improvement of school counseling.

	
	
	b
	Contributes to the development of the profession through the sharing of skills, ideas and expertise with colleagues.

	
	
	c
	Provides support and mentoring to novice professionals.


G—Maintenance of Standards

	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	G
	Maintenance of Standards
	
	Ethical behavior among professional school counselors, association members and nonmembers, is expected at all times. When there exists serious doubt as to the ethical behavior of colleagues or if counselors are forced to work in situations or abide by policies that do not reflect the standards as outlined in these Ethical Standards for School Counselors, the counselor is obligated to take appropriate action to rectify the condition. The following procedure may serve as a guide:

	
	
	1
	The counselor should consult confidentially with a professional colleague to discuss the nature of a complaint to see if the professional colleague views the situation as an ethical violation.

	
	
	2
	When feasible, the counselor should directly approach the colleague whose behavior is in question to discuss the complaint and seek resolution.

	
	
	3
	If resolution is not forthcoming at the personal level, the counselor shall utilize the channels established within the school, school district, the state school counseling association and ASCA’s Ethics Committee.


	
	Ethical Focus
	
	Ethical Standards 
(The Professional School counselor…)

	
	
	4
	If the matter still remains unresolved, referral for review and appropriate action should be made to the Ethics Committees in the following sequence: state school counselor association, then American School Counselor Association

	
	
	5
	The ASCA Ethics Committee is responsible for:
· educating and consulting with the membership regarding ethical standards 
· periodically reviewing and recommending changes in code
· receiving and processing questions to clarify the application of such standards; Questions must be submitted in writing to the ASCA Ethics chair. 
· handling complaints of alleged violations of the ethical standards.


At the national level, complaints should be submitted in writing to the ASCA Ethics Committee, c/o the Executive Director, American School Counselor Association, 1101 King St., Suite 625, Alexandria, VA 22314. 
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